Self-Study Report
2002-2003

SUBMITTED TO THE HIGHER LEARNING COMMISSION
NORTH CENTRAL ASSOCIATION OF COLLEGES AND SCHOOLS



JOHN WOOD
COMMUNITY COLLEGE

Accreditation Self-Study Report

For
THE HIGHER LEARNING COMMISSION

of the

NORTH CENTRAL ASSOCIATION OF COLLEGES AND SCHOOLS

2002-2003
Quincy, lllinois



Preface

The preparation of a comprehensive self-study is accomplished by teamwork. At
John Wood Community College this has been the case, and participants have included
administrators, staff, faculty, and students. As aresult, the study is an accurate
representation of the College, as over 100 members of the IWCC family participated in
devel oping the document.

Planning for the self-study began with the appointment of co-chairs Carolyn
Warren and Duane Taylor in 2000. A Steering Committee was established Fall Semester
2000 to coordinate the planning for the development of the self-study. On March 23,
2001, an all- college meeting was held to “kick-off” the self-study process and to inform
all employees of the College about it. For the next year, committees met, researched, and
wrote their reports. Regular meetings of the Steering Committee were held to maintain
communication, facilitate resolution to problems, and keep the process moving forward.
By the end of the 2001-2002 academic year data collection and analysis was mostly
complete. In the summer months of 2002, the President appointed a Strike Force to do
the final writing of the report. The writing was completed by October, and editors
reviewed the report to put it into its final form.

A salf-study is a serious reflection of a college. The strengths and concerns of the
College have been acknowledged through arigorous exercise. We have presented to the
Commission of Higher Education afair, complete, and accurate overview of IWCC. We
believe the results of the self-study analysis will become the foundation for continued
fulfillment of the college’s mission, improvement of existing services, and addition of
new services needed by the college and the students it serves.

William M. Simpson, Ed.D.
President
John Wood Community College
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Mission of John Wood Community College

Consistent with legal obligations and the College' s philosophy, it is the mission of the
College to provide various educational opportunities, including:

Coursesin liberal arts and sciences and general education which provide the
student with the first two years of baccalaureate and pre-professional programs.

Courses in occupational, vocational, and technical programs leading directly to
employment.

Courses in adult education which includes developmental instruction and general
education programs.

Academic and student support services which complement the curriculum.
Programs and activities that enrich the community.

Support and training to assist business and industry and spur economic growth
and development.

CoreValues

SELF-DEVELOPMENT — We support lifelong learning and persona growth.
EXCELLENCE — We maintain the highest instructional standards.

ACCOUNTABILITY —We hold ourselves accountable for the quality of
academic programs and learning environments.

INTEGRITY —We maintain responsible personal and professional behavior.



JWCC AT A GLANCE

(2001-2002 Data Except Wher e Noted)

LOCATION: West Central Illinois
MISSION: Comprehensive Community College

ECONOMY OF SERVICE AREA: Agriculture Production/Services, Commercial
Distribution, Health Services, Manufacturing

DISTRICT: Public Community College District composed of all or parts of nine
counties— Adams, Brown, Calhoun, Cass, Hancock, Morgan, Pike, Schuyler, Scott

COLLEGE DISTRICT ESTABLISHED: November 5, 1974
FIRST CLASS: August, 1975 FIRST GRADUATION: May 22, 1976
NCA ACCREDITATION: May 2, 1980

NCA REAFFIRMATION: February 21, 1986; December 2-4, 1991

JWCC AT A GLANCE

(2001-2002 Data Except Wher e Noted)

1991-1992 2001-2002
ADDRESS 150 S. 48" Street 1301 S. 48" Street
Quincy, IL 62301 Quincy, IL 62305

SIZE OF DISTRICT 2,283 5. miles 2,363 5. miles
POPULATION OF DISTRICT 99,188 residents 98,920 residents

(2001 census)
TAX BASE OF COLLEGE DISTRICT | $473,956,246 $924,692,510

(2000)
TOTAL TAX RATE EXTENDED 32.60 30.99
PRESENT RESIDENTIAL TAX
RATE 2372 .35349
COLLEGE'SMAXIMUM
ALLOWABLE TAX RATE .2376 .35349
SIZE OF CAMPUS
Total Acres 47.9 acres 206.32 acres
Main Campus 38 acres 150.54 acres
NET ASSIGNABLE SQUARE FEET
(NASF)
Main Campus 49,595 134,713
Pittsfield Education Center 7,200 14,373
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JWCC AT A GLANCE

(2001-2002 Data Except Wher e Noted)

1991-1992 2001-2002
NASF Continued
Agricultural Education Center 5,166 14,870
Swine Management Center 4,725 6,385
Uptown Adult Education Learning Center | 2,500 2,500
Home Health Care House 1,550 NA
Annex NA 13,651
Mt. Sterling - Dot Foods Learning Center | NA 1,207
Truck Driver Training Facility NA 1,440
Retired & Senior Volunteer Program NA 750
Total NASF 70,736 189,889
NA - Not Applicable - Facility did not or does not exist.
INSTRUCTIONAL AND GENERAL
BUDGET $5,951,922 $14,791,591
TUITION
In-district $35/credit hour $58/credit hour
Out-of-district $77/credit hour $158/credit hour
Out-of-state $162/credit hour $158/credit hour
FINANCIAL SUPPORT
State Aid 39% 37.2%
Tuition & Fees 32% 35.2%
Loca Millage 20% 22.6%
Other 9% 4.7%
DEGREESAVAILABLE AA, AS, AAS, AGS | AA, AS, AAS, AGS
NUMBER OF CERTIFICATES
AVAILABLE 55 22

JWCC STUDENTSAT A GLANCE

(2001-2002 Data Except Wher e Noted)

1991-1992 2001-2002

DEMOGRAPHICS
Annua Enrollment 1,490 FTE 1,355 FTE
Annual Credit Unduplicated Headcount 6,638 4,244
Fall Term Enrollment 1,194 FTE 1,319 FTE
Fall Credit Student Head Count 2,512 2,111
Fall Student Headcount

Full-time Students 690 998

Part-time Students 1,822 1,113
STATUS
Freshmen 1,792 1,233
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JWCC STUDENTS AT A GLANCE

(2001-2002 Data Except Wher e Noted)

1991-1992 2001-2002
Sophomores 521 582
Still in High School 49 42
RACE (Annua Unduplicated Headcount)
Asian 50 49
American Indian 7 10
Black 294 128
Hispanic 48 43
White 6,218 4,000
Foreign 21 14
TOTAL 6,638 4,244
AGE (Annua Unduplicated Headcount)
Mean Age 32 27.60
Median Age 29.25 22.58
16 & Below 60 44
17- 20 1,446 1,403
21-24 990 920
25-30 1,123 516
31-39 1,425 546
40-55 1,240 674
Over 55 337 138
Unknown 17 3
TOTAL 6,638 4,244
GENDER (Annud Unduplicated Headcount)
Female 3,747 2,473
Mde 2,891 1,771
TOTAL 6,638 4,244
COUNTY OF RESIDENCE
Adams 4,164 3,022
Brown 205 157
Cahoun 5 4
Cass 9 6
Hancock 66 82
Morgan 42 25
Pike 864 603
Schuyler 10 6
Scott 43 22
TOTAL 6,638 4,244




JWCC INSTRUCTION AT A GLANCE

(2001-2002 Data Except Wher e Noted)

1991-1992 2001-2002

TYPE OF RESIDENCY (Fall Term)
In-District 2,303 1,912
Out-of-Digtrict 29 21
Out-of-State 67 172
Corrections 113 2
Foreign 0 4
ANNUAL UNDUPLICATED
ENROLLMENT
Transfer Degrees-AA and AS 3,917 2,325
Career and Technical 1,606 1,048
General Studies 404 469
DEGREES AWARDED
AA Transfer Degrees 34 85
AS Transfer Degrees 48 96
Total Transfer Degrees 82 181
AAS Career and Technical Degrees 54 80
Certificates 221 209
Total Career and Technical Degrees 275 289
AGS Degrees 0 0
PROPORTIONSOF DISTRICT
SERVED
Headcount Per 1000 Population 26.46 21.34
FTE Per 1000 Population 12.58 13.34
FIRST TIME COLLEGE STUDENTS
ENROLLED (Fal Term) 410 836
ANNUAL REIMBURSABLE CREDIT
HOURS 44,692 40,660
INSTRUCTIONAL AND GENERAL
COST PER FTE STUDENT $4,066 $7,041

($5,951,922/1,463.7) | ($9,541,072/1,355)
NET INSTRUCTIONAL UNIT COST $137.86 $226.63
Statewide Average $121.74 $194.25
PER CAPITA COSTS $161.02 $290.43
Statewide Average $159.90 $285.60
TOTAL CREDIT CLASSES (ral Term) 317 264
AVERAGE SIZE OF ALL ON-CAMPUS
CLASSES 15.9 15.08
NUMBER OF EMPLOYEES
Full-time Teaching Faculty 46 49
Full-time Administrative Staff 16 30




JWCC INSTRUCTION AT A GLANCE

(2001-2002 Data Except Wher e Noted)

1991-1992 2001-2002
Full-time Non-teaching Exempt Staff 24 35
Full-time Nonexempt Staff 51 44
Tota Full-time Employees 137 158
Total Part-time Teaching Faculty (FTE) 23 32
Total Part-time Administrative Staff (FTE) | O 0
Total Part-time Non-teaching Exempt Staff
(FTE) 3 2
Total Part-time Nonexempt Staff (FTE) 15 11
Total Part-time Employees (FTE) 41 55
AVERAGE SALARIES
9-month Faculty $23,527 $40,061
State Average $42,771 $55,824
12-month Administrative $44,095 $54,312
State Average $49,635 $66,327
12-month Other Exempt $28,360 $29,728
State Average $28,360 $40,098

Source: Data and Characteristics of the Illinois Public Community College System, August 1992 and August 2002
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ORGANIZATION OF
THE SELF-STUDY PROCESSAT JWCC

As John Wood Community College approached the new millennium, the self-
study process for continued accreditation by the North Central Associationof Colleges
and Schools (NCA) was also begun. The common goal was to look inward and to
conduct a study of what is done at John Wood, what is done well, what needs
improvement, and how the improvements might be made.

In 1998, Dr. William Simpson, President of John Wood Community College,
appointed co-chairs for the self study. Duane Taylor, Vice President for Instruction, and
Carolyn Warren, instructor in early childhood education, agreed to lead the self study and
began to work with Dr. Simpson to set the course for reflection. In preparation for the
task ahead, Carolyn Warren attended the 1999 NCA Annual Meeting in Chicago. In 2000
and 2001, both co-chairs attended the NCA Annual Meeting.

As the organization continued, the underlying philosophy was to have broad
representation and involvement of the total John Wood staff and faculty. Using the NCA
five criteriafor accreditation and the General Ingtitutional Requirements (GIRS), an
outline of topics to address was created. Further, the topics were divided into ten areas to
be addressed and were used to determine the structure of the Self-Study Steering
Committee. It was determined that the Steering Committee should have ten committees
with a specific topic for each committee. Most of the committees had two or more
subcommittees to fully deal with each topic.

Requests were sent to the President’ s Cabinet, asking for recommendations of
people to serve on the Steering Committee. Using the long list of recommendations, the
goa was to have the mgority of the committees chaired by faculty but to have a balance
in representation from the instructional departments, College service areas, men and
women.

To have atrue study of self, each committee was to be chaired by a person outside
that topic area, with the hope of bringing about greater reflection, understanding and
assessment of the topic. After much deliberation and thought, each proposed committee
chair was approached, personally and individually, and asked to chair a committee.

Some individuals declined but most agreed to accept the task. In addition to the President
and the co-chairs, the Steering Committee had twenty members.

Sdf-Study Steering Committee
Duane Taylor, Co-Chair - Vice President for Instruction
Carolyn Warren, Co-Chair - Instructor, Early Childhood Education
Dr. William Simpson- President
Alan Steigelman- Vice President for Finance and Business Services
Dr. John Letts - Vice President for Student Services
Gerry Carter - Vice President for Community Services
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David Shinn - Director, Institutional Research

George Beshears - Director, Information Services

Joan Larner - Administrative Assistant, Vice President for Instruction
Jeff Galle - Interim Director of Agricultural Programs

Sandy McKelvie - Director, Allied Health

Cathy Brown - Comptroller

Greg Lee- Instructor, Business

Susan Wand - Instructor, Nursing

Mike Terry - Instructor, Languages and Literature

CarlaGosney - Director, RSVP

Tim Morrell - Department Chair, Social and Behavioral Sciences
Nancy Schneblin - Department Chair, Office Technology

Sarah Hastings - Student

The Steering Committee met several times to discuss the goals of the self study
for the College. In addition to receiving continued accreditation, the goas were to
conduct an in-depth study of what John Wood Community College actually is, to identify
strengths and concerns, and to improve what is being done. Through the co-chairs and
the President, a charge was given to each Committee. While the charges were based on
the five criteria and twenty-four General Institutional Requirements (GIRs), each
committee was assigned one criterion and the related GIRs.

The Steering Committee wanted to involve as many people as possible from
across the College community. To begin, the Committee wanted to inform the entire
faculty and staff about the self study and what was involved, and also to seek
participation. A kick-off meeting was planned for March2000. Before the kick-off, the
President notified all JWCC employees about the significance of the self study and the
kick-off and urged everyone to attend. Classes were dismissed for the afternoon. Lunch
was served and a light- hearted, narrated video presentation was made about the self
study. Each committee chair and topic was introduced and a brief explanation was given
about what each committee would study. The final task of the day was to provide break-
out sessions for each committee chair and to urge everyone to choose a committee with
which to work. By allowing personal selection of topics, most committees had
appropriate numbers of people. For one committee and a few subcommittees, the number
of people volunteering was too low to have an adequate size and additional people were
personally recruited. While the chairs of the committees were asked to serve as chairs,
the members served based on their interests.
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PRINCIPAL COMMITTEESOF THE STEERING COMMITTEE

COMMITTEE

CHAIR

MEMBERSHIP

Mission, Purpose and
Governance (Criterion 1)

Jeff Galle

Resource Person -
Dr. William

Simpson

Lynn Curry

Mary Lou McElroy
Barb Taylor

Betty McDonnell
Gary Bracy

Bob Hintz

Human, Financial, and
Physical Resources
(Criterion 2)

Sandy McKelvie
Resource Person -
Alan Steigelman

Human Resources
Subcommittee
Chair - Susan Deege
Heidi Price
Phil Steinkamp

Financial Resources
Subcommittee

Chair - Cathy Myers
Stacey Schnelle
David Seward
Lisa Snodgrass
David Rigsbee
Denise Williams

Physical Resources
Subcommittee
Chair - Brad Hoyt
Sandy Smith
Kathy Neisen
Jeff Moore
Diana Holt
Don Hess

Educational Programs

Cathy Brown

Resource Persons -
Duane Taylor
Gerry Carter

Arts and Sciences
Subcommittee

Chair - Pat Woodworth
Cheri Weyermann
Jerry Culbertson
Nancy Lohmeyer
Shari Harris
Michelle Behymer
Charlene Winking
Valerie Vlahakis

Career Subcommittee
Chair - Rose-Marie Akers
Vicky Harrison
Leah Benz
Gary Wycido
Denise Williams
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COMMITTEE CHAIR MEMBERSHIP

Heidi Price

Developmental/Adult Education
Subcommittee

Chair - Robin Martin
Annette Newquist
Barb Woodyard
Margaret Steinbrecher
LilliAnn Dittmer
Candy Walker

Community Services
Subcommittee

Chair - Renee Higgins
Millie Barry
Belva Dodd
Annie Seaver
Kely Lewis

Student Support Greg Lee Enrollment Services
(Criterion 3) Resource Person - Subcommittee

Dr. John Letts Chair - Cindy Dadello
Bertie Rose

David Pamer

Jackie Dickson
Lynn Blickhan

Student Support Services/

Talent Search Subcommittee
Chair - Lilcritia Salyer

Gina Chapman

Paula Edgar

Kathy Neisen

Heidi Price

Janet Davis

Student Life/Athletics
Subcommittee

Chair - Tony Doxy
Jeff Moore
Stacey Schnelle
David Seward

Work Force Development
Subcommittee

Chair - Sherry Sparks
Larry Fischer
Tom Bentley
Dennis Bingheim
Mike Denum

-16 -




COMMITTEE CHAIR MEMBERSHIP
Publications, Policies, and Susan Wand Publications Subcommittee
Practices (Criterion 5) Resource Persons - Chair - Julie Barry

Duane Taylor Donna Zinner

Evelyn Holtschlag Mary Hass
Gary Wycido
Mark Moore
Betty Starman

Policy/Practices Subcommittee
Chair - Becky Crane

Bill Crane

Gary Shupe

Barb Lovelace

Janet Stuckman

Auxiliary Relationships
(Criterion 5)

Mike Terry
Resource Person -
Barb Holthaus

Mike Denum
Alan Bracy

Jerry Hagmeier
Gary DeClue
Steve Prater
Brenda Manis
Rhonda Basinger
Kerensa Leahr

Assessment of Student
Learning
(Criterion 4)

David Shinn
Resource Person -
Scott Johnson

Arts and Sciences Subcommittee
Chair - Dave Laws

DanaCollins

Chris Wiewel

Phyllis Schulte

Marlene Ihnen

Stephanie Morrill

Career Programs Sub Committee
Chair - Suzanne Woodward
LindaWaite
Randy Greenwell

Adult/Developmental Education
Subcommittee
Chair - Lynne Weller
Ginny Kamphaus
Jim Nichols
Vickie Nieders
Janet Watson

NonCredit Programs
Subcommittee

Chair - Bill LaTour
Dotty Oelklaus
Kathy Tomlinson
Sandy Jett
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COMMITTEE CHAIR MEMBERSHIP

Assessment of Resources Carla Gosney Human Resources Subcommittee
(Criterion 4) Resource Person - Chair - Terry Bordewick

Alan Steigelman Laurie Arnold

Becky Will

Joyce Miller

Janet Watson

Judy Schnitzmeier

Financial Resources
Subcommittee

Chair - Barb Vahle
Kathy Gerecke
Vickie Miller
Deanna Mitchell

Physical Resources
Subcommittee

Chair - Kathie Clark
Sharon Bringer
Sarah Bonness
Diane Humke
Jenny Venvertloh

Assessment of Decision Tim Morrell Decision-Making Subcommittee
Making and Planning Resource Person - Chair - Jan Y ates

(Criterion 4) Gerry Carter John Howser

Noel Colgrove

David Seward

Barb Lovelace

Jack Walbring

Randy Greenwell

Planning Subcommittee
Chair - Janet Stuckman
David Bullard
Ron McCafferty
Sandra Davis
Glenn Harvey
George Beshears
Josh Brueck
Cheryl Weinant

Institutional Strengths, Nancy Schneblin Strengths Subcommittee
Concerns, and Change Resource Person - Chair - Lois Coonrod
(Criterion 4) Dr. John Letts Roshani Shrestha
Sandy McKelvie

Concerns Subcommittee
Chair - Marty Otto
Sandi Plank
Beverly Landis
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COMMITTEE CHAIR MEMBERSHIP

Carolyn Wheelock
Bill LaTour
Phyllis Schulte
Jan Y ates

Change Subcommittee
Chair - Stacey O'Brien

Carol Sharpe

Ron Larner

D Denny

Linda Ehrhardt

Barb Lovelace

David Harbin

Betty Starman

Each committee met on aregular basis. Members planned, discussed, and
researched their topic asit related to JWCC. One or both of the co-chairs met with each
committee to provide any assistance needed. All the work of each committee was to
culminate with a report that would become a chapter in the self- study report.

During spring 2002, the Vice President for Instructionrequested aleave of
absence for hedlth reasons. While the Vice President was away, the Committee reports
came in and final drafts were needed. The President appointed a Task Force to prepare
fina drafts from the committee reports. In addition to the President, the Task Force
consisted of Dr. Julie Barry, Dr. Susan Deege, Jeff Galle, Joan Larner, Sandy McKelvie,
Stacey O'Brien, David Shinn, Mike Terry, and Carolyn Warren, who continued to chair
the self study.

Each person on the Task Force was assigned one or two committee reports. They
were asked to check for accuracy, identify missing information, and research any needed
data. They also were asked to refine and edit the reports and to create chapters with a
unified voice. When their work was completed, the chapters were given to the President
and each vice president for further editing. One last editing was done by the chair of the
self study, Joan Larner, and the Vice President for Instruction, who had returned from the
leave of absence and had requested reassignment to a faculty position When the last
editing was done, the final text was given to each vice president for the last reading
before going to the printer.

The task isfinished. The goals have been accomplished. The findings of the self
study lie within the pages of this report but what has truly been learned from the self
study cannot be totally expressed here. What has been learned goes much deeper than a
report and provides a commitment for improvement, a commitment to more fully meet
the mission of John Wood Community College to be a learning college, and a
commitment to demonstrate the core valuesin everything that is done.
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UPDATED RESPONSE TO CONCERNS

FROM THE 1991 NCA VISIT

Team commentsarein italics. College response follows.

l. PHILOSOPHY, MISSION AND GOALS

1 The termination of the Quincy College contract and the continued evaluation of
the contractual arrangements with other institutions should be assessed in terms of long-
range financial obligations, instructional quality, and accessibility of programs.
Instructional programs and services should be identified which will replace those
previously contracted.

JWCC no longer utilizes any Common Market contracts with any college. Most
contractual agreements to provide educational programs were terminated by July 1993
and all agreements were terminated by fall, 1997. Chapter 7 describes the arts and
sciences transfer programs that have been developed during the last ten years at JWCC.
During the last ten years, a number of career and technical programs have been
developed and are described in Chapter 8.

2. The institution should determine its commitment to offering a comprehensive
program of international awareness for students. Appropriate provisions and resources
should be devel oped which will support the identified level of international awareness.

The international awareness element for community colleges was addressed
several years ago when the ICCB provided community colleges with a model degree
program. JWCC made international awareness a college graduation requirement.
Courses that integrate international awareness were identified in the College catalog and
student handbook. JWCC is a member of the Illinois Consortium for Interretional Study
Programs (ICISP).

JWCC is fully committed to providing its students with multiple opportunitiesin
the area of international awareness. The courses offered at JWCC that meet an
international awareness requirement include, but are not limited to, English Literature |
and Il (ENG 241, ENG 242), Major World Religions (PHL 201), and World History |
and 11 (HIS121, HIS 122). Also, many other courses address cultural and international
topics.

JWCC aso has a Multicultural Student Organization, whose purpose is to raise
awareness of the various cultures present at JWCC and of cultures around the world.
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1.  GOVERNANCE, ADMINISTRATION AND ORGANIZATION

1 Provisions should be examined to increase communication across the institution.
Other vehicles of communication (newsletter, bulletin, informative meetings) should be
implemented to improve communication among constituencies and to ensure that staff
and faculty are kept apprised of JWCC activities.

Since the last accreditation visit, the College has implemented the following
activities to increase communication across the institution:  The Pioneer, a monthly
publication, and The Preview, a weekly publication, are distributed to staff and faculty
providing information on items of importance and interes to College personnel.
Following each Board meeting and President’ s Cabinet meeting, minutes are distributed
viae-mail to all employees. Leadership meetings (composed of the President and all
directors of various service areas of the College) are regularly held. Messages are sent
viae-mail and voice mail, as appropriate, in order to keep employees informed of items
needing immediate attention. Each area of the College holds regularly scheduled
meetings with both managerial and support staff. Attendance at those meetings varies
from area to area, as does the procedure to disseminate information. College-wide
meetings for all employees are held six times each year. A College employee-only
Intranet, which supplements the information available on the College Web site, was
implemented in 2000.

Most recently, Blazer Vision was added with a number of closed circuit
televisions displayed around the College, providing up-to-date messages.

2. The recommendations devel oped by the Governance Review Task Force should be
implemented which will increase the participation of classified (non-exempt) staff
members in institutional governance and allow for greater representation of specific
groups on individual standing committees.

The governance structure of the College was changed in November 1999. At that
time the previous College Council was disbanded, a new organizational chart was
implemented, and new committees with guidelines for membership were ingtituted. This
new structure met the need to have a staff- and faculty-inclusive committee system,
which addresses various issues and activities of the College. The committees are Human
Resources, Facilities and Environment, Activities and Specia Events, Academic |ssues,
Student Issues, Salary and Fringe Benefits, Technology, and Institutional Effectiveness.
Each committee has representatives from each of the four service areas and from each
employee group--nonexempt staff, exempt staff, and faculty. Curricular and academic
assessment issues are addressed by the advisory councils of the Faculty Senate. This
revised governance structure has streamlined the decision making process by disbanding
the College Council and has committees reporting directly to the President, thus
eliminating organizational redundancy.
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[11. INSTRUCTIONAL PROGRAMSAND SUPPORT

1 A process designed to develop a comprehensive institutional outcomes model to
specifically assess instructional effectiveness should be implemented. The basis for the
assessment effort should be the value statements that have been identified as a part of the
general education degree requirements.

John Wood Community College has made advances toward a comprehensive
institution outcomes model to address instructional effectiveness since the last self study,
but the goal has not yet been realized. This recommendation was addressed initialy in
1991 by the establishment of the Institutional Effectiveness committee, which developed
aplan to be used for the purpose of assessment. One of the main accomplishments of the
committee was to ensure that all courses use performance-based syllabi. JWCC aso
assesses effectiveness through student surveys, the Occupational Follow-Up Survey, and
surveys of certain programs required by 1CCB.

Certain obstacles have contributed to partial implementation of the proposed plan.
The greatest obstacle has been the turnover in instructional administration in the late
1990s. Although many aspects of the plan were implemented regularly, the
implementation was fragmented.

The Academic Assessment and Standards Advisory Council of the Faculty
Senate, working with the current Institutional Effectiveness committee, has developed a
pilot project for 2002-2003 to assess student learning of general education objectives
through the use of portfolios. Program assessment of student learning is being
implemented in different ways by different programs. Chapter 11 describes the variety of
methods being used.

2. An examination of the faculty evaluation processes should be completed to ensure
that standardization exists for all JWCC faculty. Provisions should be made to ensure
that appropriate evaluations from all contracting institutions be submitted to JWCC on a
regular basis.

Since the agreements with contracting institutions have been discontinued,
evauations of instruction and faculty from other colleges are no longer needed.

Evaluations are completed by studentsin traditional classesfor al associate
faculty every semester for every course, including summer. For al nontenured full-time
faculty, the student evaluations are completed each semester for every course taught. For
tenured faculty, the evaluations are also completed at least once every two years but may
be completed more frequently if the faculty member desires.

Department chairs or program directors complete classroom observations to

eva uate teaching performance of all full-time faculty members. Non-tenured faculty is
observed twice each semester the first year of employment and once per semester the
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second and third years of employment. For tenured faculty, the evaluations are
completed once per academic year.

Tenured faculty performance is assessed every two years with the supervisor
completing one portion, the faculty member completing the self-assessment portion, ad
then merging the two assessments into one document. Department chairs complete a
self-assessment, which is merged with the evaluation done by either the Vice President
for Instruction or the Dean of Transfer Education or the Dean of Career and Technical
Education. The instructiona deans also complete an annual performance assessment
with department chairs and program directors.

3. Soecific long-term facility needs of the library should be determined. Increased
space in the patron areas and collection storage area should be provided. Budget
increases over a period of time to support the expansion of library holdings should occur.

The library moved to the new campus in November 2001. The new library has
approximately 14,000 square feet, an increase from 952 in 1990 and 1,786 in 1996.

Previous years showed budgets at $181,132 in 1990 and $291,667 in 1996, which
included both the library and Instructional Technology and Telecommunications. The
new library alone has an operating budget of $171,541 for FY02. Currently, Learning
Resource Center holdings are 11,388 books and other printed materials, 159 periodicals,
and 4,263 electronic periodicals, as compared to 8,155 books and other print materialsin
1991.

4. Appropriate resources should be provided to allow for increased coordination of
the developmental education program. Coordination should focus on: development of
additional course work; evaluation of learner outcomes; acquisition of appropriate
equipment and support resources; and integration of a mandatory assessment program.

In 1998, the Board and executive leadership of the College established, in a new
position, the Director of the Open Learning Center and Developmental Education. The
position was advertised in the fall of 1998 and was filled January 1999.

In 2000, a campus-wide advisory body, called Developmental Education
Coalition, was established to direct and advise programs and |eadership on the direction
of developmental education at the College. The Developmental Education Coalition
began deliberation of developmental education issues, distributing minutes of meetings to
members and posting them regularly on a Web board server.

The effectiveness of current course work has been one of the areas of concern for
the Developmental Education Coalition thus far. Through the Office of Institutional
Research, the Coalition has examined student success and placement issues. Questions
related to additional course work have been raised but interest has been moderated by the
more urgent question of the effectiveness of assessment and placement. In the summer of
2001, the Coalition created aworking pilot program called “Math Camp” to refresh
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students’ memories of math concepts. Students whose Computerized Placement and
Assessment System (COMPASS) scores indicated placement in Prealgebra (MAT 011)
were invited to participate, at minimal cost, with the opportunity to retest and potentially
be placed into Elementary Algebra (MAT 012) instead of Prealgebra (MAT 011). An
experienced developmental math instructor conducted the 16- hour Math Camp in two-
hour sessions, four days per week for two weeks in July 2001. Enrollment was handled
through the Office of Community Services.

Because of commitment to developmental education, the College purchased 25
licenses for a computerized devel opmental education tutorial system, developed by
Educational Testing, called “Learning Plus.” However, the College experienced a
dramatic turnover in executive leadership that left the developmental education efforts of
the College adrift. Neither the mathematics nor the English departments chose to or were
able to use the Learning Plus software. In addition, the computers purchased for this
purpose were administratively re-assigned to another function.

In the 2001-2002 school year, students in one section of Writing Skills (ENG 099)
were directed to use the Learning Plus software as a course supplement to varying
degrees and with mixed success. A formal evaluation addressing the usage of Learning
Plus for developmental English is planned but has not yet been conducted.

Since the early nineties, mandatory entry assessment has been required for
students who have not taken the ACT or SAT tests or who have not earned previous
college credit. Thispolicy requires that students seeking a degree or certificate
participate in the student orientation and assessment program (SOAP). In the SOAP
program, students complete the ACT Computerized Placement and Assessment System
(COMPASS) test. COMPASS uses adaptive technology to identify students' basic skills
level. Based on scores from the COMPASS testing, students plan their academic
experience with their academic advisor/counselor. Until the spring of 2001, students
were allowed to refuse a recommended remedial course and choose to take a course for
which they did not meet the advising guidelines or prerequisites were not met.
Consequently, many students waived the right to free tutoring and enrolled in courses and
experienced little success. Many courses, particularly in the math department,
experienced significant early attrition due to students' lack of preparation.

In the spring of 2001, the Developmental Education Coalition recommended to
the President that the College adopt a success placement resolution for
advisors/counselors. This resolution was put into place for summer enrollment in the
year 2001. This resolution authorizes advisors/counselors to enforce placement
guidelines based on directive criteria established by the faculty and counseling staff.
Advisors/counselors may still exercise individual judgment regarding placement but are
expected to operate within the guidelines established in the placement criteria. In
anticipation of an enrollment shift which involves starting with developmental- level
courses rather than transfer-level courses, the coalition ensured that sufficient numbers of
courses would exist in both the mathematics and English departments to handle the
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increased enrollments in developmental courses. Further, decreased initial enrollmentsin
transfer-level courses were also expected as a consequence of the policy.

5. The use of advisory committees for all directly offered occupational programs
should be evaluated to determine the level of effectiveness. Provisions should be
developed and committees will be formed for each contracted occupational program
regardless of location.

The career and technical programs have advisory committees made up of business
people and executives from the community that meet at least once a year or once a
semester, depending on the program. The committees are generally composed of 10-26
people who meet with program directors of JWCC career and technical programs that
would benefit their business organizations. For some programs such as agriculture,
nursing, allied health, and computer science, the committees provide advice for these
programs.

Advisory committees exist or are being reactivated for nursing; nurse assistant;
surgical technology; truck driving; agriculture; horticulture; fire science; office
technology; computer science, which includes Cisco and AS/400; restaurant
management; and early childhood education. The advisory committees have been active
and positive in effectively guiding the programs. The committee completes its
assessment through documentation of plans and demonstration of change in curriculum
and/or programs because of recommendations for improvement. The long-term
evaluation is the actual hiring of graduates by the businesses upon students compl eting
the program.

V. HUMAN RESOURCES AND DEVELOPMENT

1 All Activities associated with the orientation of new staff members should be
identified. A formalized program should be devel oped which includes a general
orientation to the College as well as a specific orientation to the individual job. The
Human Resources Committee should determine the level of effectiveness of the
orientation program.

The Office of Human Resources devel oped and implemented an orientation
process, which includes a manual for new employees, including full-time and part-time
staff and faculty.

2. The efforts designed to examine the uniformity of release time procedures as
initiated by the Human Resources Committee should continue. Any recommendations for
change should be developed and submitted to the appropriate authority. A processto
examine the uniformity of wage scales for professional and classified staff members
should be determined and recommended to the President for implementation.
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In 1997, John Wood Community College began an extensive review of its salary
structure for internal and external equity. Previously, there was no such system.
Administration wanted to focus on the salary and classification structure of three
employee groups. exempt staff, norexempt staff, and faculty. To implement a
classification/compensation system for staff (exempt and nonexempt), a college-wide
task force was put in place. This task force reviewed various salary survey reports, both
local and regional, and made a final recommendation to the President.

JWCC finalized a classification compensation system for its exempt and
nonexempt employees in November 1997, and the system was officially implemented in
1998. Thisorigina classification system organized regular full-time and part-time staff
positions into six levels. The salary structure utilized a range system of low to high per
level. Salary ranges were established dependent on the market mean or base starting
salary for each level. Information from five Illinois peer colleges was used to determine
the market mean as published by the Illinois Community College Board Salary Guide.

Per Board Policy 320, the classification system is to be reviewed every two years.
In 2000, the Salary and Fringe Benefits Committee was assigned the task to review the
classification system and recommend changes. The work of that committee led to the
current classification system, which uses the “work groups’ concept.

Regular, non-bargaining unit positions within the College are grouped within like
work groups. There are position titles within each work group, with the intention of
clarifying that the various work groups are comparable only within themselves, and the
recommended salary ranges are indicative of benchmarked salary information for each
particular field. Each position title has unique and independent qualification
requirements that are outlined on the job description. The Office of Human Resources
prepares standard or generic job descriptions.

V. STUDENT SUPPORT AND ACHIEVEMENT

1 Standardization and coordination of the College’ s assessment program should be
continued. A program should be developed which will assess levels of student academic
preparation and assist with program placement based upon career interest and ability.

Standardization and coordination of the College’s assessment program has been a
continuing process. Over the last decade JWCC has implemented the use of
performance-based syllabi for every course. Assessment is done regularly through
student surveys, the Occupational Follow-Up Survey, and the Program Review required
by ICCB, aswell asindividual instructor and/or department assessment (such as pre- and
post- tests, portfolios, assessment of how materia is applied, and the like). 1n the 2002-
2003 academic year, a pilot project is being conducted for the assessment of genera
education objectives by students using portfolios.
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Academic placement assessment is required for all certificate/degree-seeking
students who enroll in a math or English course for the first time. Some exceptions are
allowed but they are publicly stated in the WCC catalog and student handbook (page 41)
so students know the criteriafor exceptions. The purpose of the assessment isto help
students identify strengths/weaknesses in writing, reading, and mathematics. Based on
the results achieved, students are placed in the appropriate courses.

All students are advised to meet with a counselor to help them develop an academic
plan that will assist them in achieving their educational goals. The Office of Career
Services assists students in identifying their interests, skills, and abilities so they can
make an educated decision regarding what career best suits them. Resources available to
help meet this goa include self-assessment instruments, academic information, career
and employer information, and job-search guidance.

2. An ingtitutional outcomes model should be devel oped which will include
comprehensive and uniform assessment strategies to determine the level of effectiveness
of the College. Specific criteria should be identified such as retention, transferability,
employment, and graduation rates, and included into an annual and routinely
administered assessment program.

The response to this comment was addressed in #1 under Instructional Programs
and Support. At thistime, effectiveness is measured through student surveys, the
Occupational FollowUp Survey (which addresses employment), and individual
instructor and/or department assessments (such as pre- and post-tests, portfolios,
assessment of application of material, ard the like). JWCC receives information
regarding transferability to public, state institutions such as Western Illinois University,
University of Illinois at Springfield, Northern Illinois University, etc. Such data are not
available from private colleges such as Quincy University or from colleges out of state, to
which a number of students regularly transfer.

The Director of Institutional Research manages the transferability information
from the public four-year colleges.

3. Through program and administrative reviews, student service support areas
should continue to be examined to determine appropriate resource and staffing needs.

Through Program Review and more recently at Leadership Council and the
President’ s Cabinet meetings, staff members review resources and staffing needsin an
attempt to address student support issues. For additional information, see Chapter 5.

4, Information on the College’ s student services should be formulated and
incor porated into the College’ s marketing and advertising plan.

Basic student services information has been incorporated into the College's
marketing and advertising plan. For more information, see Chapter 5.
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5. Accommodations should also be made to provide appropriate internal
information strategies to faculty and students on the availability of academic support
programs and services.

Information strategies have been implemented through the following methods:
expansion of information in the College catalog and student handbook, brochures on each
grant program; flyers about Learning Labs (math and writing) each semester; flyers about
free Study Skills workshops each semester; flyers about open tutoring sessions in math
and science; flyers about the Early Alert System (faculty referral of students for
assistance); presentations at faculty convocations each semester; ongoing informal
contact with faculty; and a Web page describing services and how to access them.

VI. Ingtitutional Support, Financial, and Physical Resour ces

1 Trends in fluctuating data should be more closely examined to project the nature
and extent of expenditures. The budget planning process should be evaluated so asto
determine standard procedures, guidelines, and/or priorities that ensure equitable access
to resources that the College has during a particular year. The process and intention of
budget devel opment should be presented to faculty and staff to prevent misconceptions
and expectations of the fiscal year’s allocation.

Budget preparation begins with a training session presented once a year to al
budget managers. At this session, managers are informed how to establish their budgets
within the framework of available monies. The managers have the discretion to
reallocate money from one line item to another, based on department needs. Additional
meetings are held, if necessary, to discuss budget constraints.

Concerning fluctuating trends of expenditures, every quarter areport of budgeted
expendituresis given to each vice president. All budget managers have access to their
own budget data, comparing the budget to actual expenditures and to the previous year's
budget and expenditures. It isthe responsibility of the department chair, program
director, or coordinator to evaluate and control fluctuating expenditures and the
responsibility of the Vice President for Finance and Business Services to examine overal
fluctuating trends.

2. A new line in the expenditure reports should be created entitled “ Lab Fees.” The
amount included in this line should match the anticipated/actual amount collected.
Funds from this line item should be spent on educational supplies and materials. All lab
fees should be recommended to and approved by the Board of Trustees.

Based on expected expenditures for labs, the department chair or program director
determines the amount of the lab fee to recommend to the Board of Trustees. The Board
of Trustees approves the usage of alab fee for a course and the amount of the lab fee.
Once approved, lab fees are identified in the College catalog and student handbook and
stated in dollar amounts through a column in the student enrollment schedule.
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The department chair or program director has the discretion to include a budget
line item for supplies, materials, and equipment for classes being taught through the year.
As supplies and materials are needed for educational programs, the items can be
purchased and charged to the appropriate line item, while staying within the limits of the
budget.

The budget does not have aline item called “lab fees’ but provisions are made to
provide a corresponding total dollar amount for the supplies, materials, and equipment
needed to conduct labs in an effective manner. Generally, the amount of |ab fees actually
collected is not the exact amount that is budgeted for supplies, materias, and equipment.
The goa has been to provide the necessary funds to support laboratory instruction
adequately. In some cases, more funds are made available for supplies, materias, and
equipment than is collected through actual lab fee revenue.

3. Consistent procedures should be devel oped which would outline the institution’s
obligation to fund grant programs. Measures should be taken to ensure that restricted
purpose projects are self-sufficient in those cases when an institutional match is required.
The grant devel opment process should be more closely integrated into the planning
function. The College needs to more carefully evaluate the grant programs it seeks to
acquire such that they more closely match the institution’s mission.

John Wood Community College has established a number of procedures to ensure
that the grant funds are used in the proper manner for the proper people. Each grant has a
program manager that is responsible for the overall supervision of the grant. The
program manager is accountable for how the program is planned, implemented and
assessed.  Through the Office of Business Services, the comptroller, and then the Vice
President for Finance and Business Services, is ultimately responsible for how the grant
money is spent. The specific supervision of the grant funds has been delegated to one
individua in the Office of Business Services. Each of these three individuals provide
checks that the money is being used in the manner it was allocated and that no spending
is occurring without proper authorization. When an expense appears to be inappropriate,
the individual in the Office of Business Services contacts the program manager to remind
them to contact the funding agency to secure approval for budgetary changes.

The basic philosophy at John Wood is that each grant must be self- supporting.
While IWCC has given cash matches in the past, none of the current grants require a cash
match from the College. However, John Wood Community College does provide non
cash support for all the grants received. Most grants are not charged for rent, computer
support, electricity or any utilities, phone service, fiscal services support, maintenance,
workers compensation and unemployment. This type of support isin-kind but is support
none the less.

Should a grant be about to end, a number of people at John Wood Community

College would evauate what the need is and make the decision based on need and
mission of the College community. A decision regarding continued funding for the
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program being funded would be made for each grant individually. As evaluation is made
about continued support for a grant, consideration is given to its match with the College
mission. When the grant is sought initially, the Board of Trustees determines that the
grant is appropriate to the mission. However, the environment associated with the
objectives of the funding may have changed over time.

One source of funds used in Students Services is the Perkins grant. The Perkins
grant is awarded yearly according to the number of Pell-eligible IWCC students. The
Perkins grant is used to improve career and technical education for special population
students and to promote success in completion of their education

Educational Talent Search (ETS), one of the TRIO grants, is awarded by the U.S.
Department of Education for four years, typicaly. ETS encourages district residents to
complete secondary education and enter postsecondary education.

The Student Support Services (SSS) Center, also one of the TRIO grants, assists
first-generation and lowincome students and students with disabilities to remain in good
standing, graduate, and transfer to four-year institutions.

For both ETS and SSS, JWCC was the recipient of five-year grants beginning
September 2001. The Secretary of Education approves the five-year project when
applicants score in the highest ten percent of all approved applicants nation-wide.

A major source of funds used through Career Services comes from the Illinois
Community College Board. The workforce preparation portion of the Welfare to Work
(WTW) grant funds (lllinois Community College Board) is renewed yearly. The
amounts have been dightly reduced over the past couple of years (from $65,000 down to
approximately $62,000). The funds are designated for training, support services,
instructional or employment supplies, and transportation expenses. The funds may also
be used for seminar and travel expenses for staff members.

Another source of funds channeled through Career Servicesisthe Illinois
Cooperative Work-Study grant funds. These monies may be used only to pay for
reimbursements to employers who have JWCC paid interns working for them. JWCC
supplies inkind services of an equal amount to cover administrative and operating costs,
aswell as supplies and postage, asa part of the agreement with the Illinois Board of
Higher Education This grant is awarded annually but JWCC has not receive funding
each year.

JOBS project seeks to promote the economic development of the area through
instruction and training offerings needed by employers to develop workers.

The primary funding for the Retired and Senior Volunteer Program (RSVP)
comes from afederal grant from the Corporation for National Service. It isa 30 percent
matching grant after the third year, allowing the match to be cash or in-kind. Currently,
John Wood does not put any cash into the budget for the match. The IWCC match comes
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from fund raising and from state and local funding. The grant is assumed to be recurring
each year, but application for it must be made annually. This grant provides volunteer
opportunities for persons 55 years and older.

Another grant that funds part of the RSV P budget is from the Illinois Department
on Aging. The size of this grant varies dightly from year to year. Thisis not a matching
grant, but these funds may be used to match the federal dollars. It is an ongoing grant,
authorized by the Illinois legidature. County and city money for RSV P requires no
match and has been constant throughout the years.

4, The marketing initiative should be included as part of the institutional program
review. Specific criteria related to cost, quality and need should be identified which
would determine the level of effectiveness.

The marketing initiative is part of the College' s current strategic plan and is being
implemented. However, assessment of marketing is not currently integrated with
ingtitutional Program Review.

5. The written documentation of the program review process should be expanded to
include information on time lines and responsibilities. The new program review process
should be evaluated to ensure that the data on cost, quality, and need are consistent
across programs and that the mechanism for ensuring action is effective.

The written documentation of the Program Review process has been expanded to
include information on time lines and responsibilities. The process now includes
receiving feedback from ICCB regarding program costs to ensure that data on cost,
quality, and need are consistent across programs. The mechanism for ensuring action is
effective in continued program review.

6. Pursuit of support for the initiation of the campus master plan should be
continued. Alternative sources of funding, aside from state agencies, should be
considered.

John Wood Community College initiated a campus master plan in the early 1990s
and extensively revised it in 1997. The College continues to update this plan through the
efforts of the Master Plan Task Force. The Task Force meets monthly to discuss the
future of the IWCC campus facilities.

The Task Force has been actively involved in identifying the needs of the College
and how construction of the campus at 1301 S. 48™" Street can meet those needs. Ground
will be broken in the spring of 2003 for Building D, which will support the Community
Services programs, music and fine arts, and Business and Industry Training. The
building will also provide additional classrooms and offices. The fifth building planned
is the Health Sciences Building (E). A greenhouse to support the WCC horticulture
program was part of the Master Plan, but because of donations through the IWCC
Foundation, construction on the greenhouse was begun in the fall, 2002. The current
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Master Plan includes consideration of all sites where JWCC offers classes, not just the
main campus in Quincy, and does a more thorough analysis of al facility needs.
Presently the Master Plan Task Force is looking at future projects, including:

A recreational multi-purpose building that would house JWCC athletic programs.
The Task Force has discussed the possibilities of what this building would offer,
including fitness rooms and workout equipment, classrooms, a training room,
locker rooms, basketball and volleyball courts, bleachers, offices, atrack, a
laundry room, concession areas, storage space, racquetball and tennis courts, and
restrooms.

A child care facility for employees, students, and the community in the care of
their small children.

Private housing near campus for students commuting from long distances and
other students who choose to live in an on-campus, apartment-style atmosphere.

Athletic fields to support the JWCC baseball and softball programs.
Additional overflow parking to support a growing campus popul ation.

John Wood Community College continues to look at alternative sources of
funding for these projects. The JWCC Foundation has been involved in finishing
construction of the Science and Technology Center and in funding the construction of the
greenhouse. It will continue to be involved with funding a recreational building. JWCC
continues to build partnerships with community organizations to access funds other than
those provided by state or federal agencies.

7. The institutional research function should be examined to determine whether
appropriate data and information related to effectiveness are being collected and
analyzed. The College should continue to explore the acquisition of the necessary
personnel, hardware, and a relational database which will allow the College to perform
outcomes assessment, program review and meet state and federal reporting guidelines
through a user friendly computer system.

Sincethelast NCA self study, the Board of Trustees approved the creation of a
Director of Institutional Research position. This position was filled initialy in 1997 and
again in June 1999 when retirement left the position vacant. The Director of Ingtitutional
Research reports directly to the President of the College and is a member of the
President's Cabinet. The position has assisted staff in various projects and surveys,
including “hard” data collection, as well as doing the Integrated Postsecondary Education
Data System (IPEDS) reporting and other required reporting.

Collecting and reporting data regarding student information and apportionment to

|CCB has been a major responsibility of the Information Services Department, under the
Director of Information Services. Data for these reports are taken from the database and
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prepared in accordance with the guidelines established by ICCB. This reporting is
currently done by the Systems Analyst/MIS position.

The College staff began to research various software packages that were available
to be used as the administrative relational database during 1991. At the time of the last
NCA visit, the administrative database was a flat file system called Poise. In fall of 1991,
the College purchased a relational database, Banner, from SCT (Systems and Computer
Technologies, Corporation). This database system is afully integrated system, composed
of modules for General, Student (including Admissions, Registration, and Academic
History etc), Accounts Payable, Financial Aid, Human Resources, Finance, and Alumni.

In the migration from Poise to Banner, new computer equipment was mandated
and has been installed. The Poise database ran on an 8350 machine and the Banner
system required aVAX 4600. This migration of equipment began in the fall of 1991 and
the computer equipment was installed and ready for the Banner product to be applied by
January 31, 1992. Constant monitoring and upgrades have aso included an alpha server
1000 and alpha server 4000.

The present Information Services staff is comprised of the Director, four
techniciars, a database administrator, a systems administrator, a systems anayst/MIS,
and aWeb administrator. These positions provide for the Banner database maintenance
and upgrades, the systems maintenance and upgrades, the state reporting to ICCB and
much ad-hoc reporting, as well as Web administration and implementation. In addition,
the four technicians assist users with Banner problems, train staff, and provide the
security on both the Banner database and the computer systems.

8. Alternative sour ces of funding should be identified which are consistent with the
goals and objectives of the College. Funding from state, local, and private sectors
should be analyzed and pursued. The College’ s Foundation should continue with its
investigation of private giving initiatives.

The primary focus of the WCC Foundation is on generating scholarship dollars
for IWCC students. These scholarships come primarily from private sources including
organizations, businesses, and individuals. The JWWCC Foundation works in conjunction
with the Illinois Community College System Foundation, which is affiliated with the
[llinois Community College Board.

The JWCC Foundation has a 19- member volunteer board and meets quarterly to
discussissues and set policies relating to the IWCC Foundation. The WCC Foundation
Board and Director work cooperatively with the IWCC Board of Trustees. The president
of the WCC Board of Trustees serves as a member of the IWCC Foundation Board. In
addition, the WWCC President makes a report at each of the IWCC Foundation Board
meetings.

The IWCC Foundation is beginning to embrace and identify priority needs for
additional JWCC projects. These needs branch outside the traditional student scholarship



mission of the Foundation. For example, the Foundation raised $25,000 for the JWCC
greenhouse project and also raised $200,000 for the completion of the Science and
Technology Center. These monies were raised through private-giving initiatives.

The JWCC Foundation has set a goal to meet with all IWCC budget managers to
identify the needs of academic and career and technical programs and to determine how
the Foundation can assist in raising funds to meet those needs. In addition, the Master
Plan Task Force has identified the need for an oncampus multi- purpose recreational
building and the Foundation will be involved in raising funds to make this goal aredity
for the College.
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INTRODUCTION

CHANGES TO JOHN WOOD COMMUNITY COLLEGE

SINCE LAST SELF STUDY

The last visit for accreditation by NCA took placein the fall, 1991. That same
semester John Wood Community College hired ten new faculty, the largest number that
had been hired at any one time previoudly. The hiring was just the first of many changes
that have takenplace over the last ten years.

Termination of the Common M ar ket

By far, the most significant of all the changes at John Wood Community College
over the last ten years has been the termination of instruction offered through the
Common Market system and the beginning of traditional instruction on the JWCC
campus. The 1991 Self Study identified the planned phase-out of the Common Market
delivery system of instruction. Today, the College is significantly atered from 1991 and
thrives as a self- sufficient, comprehensive community college.

The Common Market was established with the founding of the College in 1974
and called for a contractual arrangement between John Wood Community College and
local educational institutions to offer courses of instruction to area residents through the
community college. Basically, students registered with IWCC and took classes at
existing educational institutions throughout the district. While this delivery system was
politically expedient in dealing with local critics of the community college, it al'so
enabled JWCC to offer students instant instruction in liberal arts and career programs
with established ingtitutions, as it was first emerging. The Common Market system of
delivery of educational services was maintained for the first 15 years of the College's
existence

Following an interna study in the late 1980s, the Board of Trustees determined to
phase out the Common Market contracts due to the inefficiency of operations. Research
revealed that the cost of paying contracting institutions tuition to educate JWCC students
was greater than the cost if the College hired its own faculty. The unit cost per credit
hour at IWCC in FY 88 was $99.82; al other contracting institutions had a higher credit
hour cost, ranging from $105.11 to $140.64. Furthermore, the cost of contracting was
escalating. The payment to Culver-Stockton College increased 72.8 percent between
1980 and 1988; the increase was 62.3 percent for Quincy College and 60.6 percent for
Hannibal- LaGrange College for the same time period.

At the time of the study, trends indicated a continuing escalation of contract
charges at the private colleges. The WWCC Board of Trustees concluded that rising
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charges were inconsistent with the open access and affordability mission of the College
and moved to end the agreements, with the cooperation of the contracting institutions.

The first contract to be ended was that between JWCC and Quincy College (now
Quincy University). Both Quincy College and John Wood Community College stated
that the reasonfor ending the arrangement was financial. The president of Quincy
College reported that the College could no longer afford the arrangement whereby JWCC
students paid less than the QC students. In asimilar vein, the president of JWCC stated
that the community college could not afford to pay rates higher than other JWCC costs
and greater than state averages.

The JIWCC Board of Trustees voted on June 20, 1990, to end the contract with
Quincy College effective on December 31, 1991. Subsequently, contracts were not
renewed with Culver-Stockton College and Hannibal-LaGrange College by July 1993.
By 1997-98, the last Common Market contracts had been terminated with Quincy
Technical Schools, Gem City College, and other Common Market contracting agencies.

The self- study evaluation team in 1991 cited the ending of the Common Market
as an area of concernand recommended a focused visit in 1996 to determine if the
College was able to function unimpaired in the face of increased demands on its physical
and fiscal resources. The Focus Visit concluded that the College was progressing
successfully toward its goal of atraditional campus-based instructional program. As
stated in the report, “ . . . the change in delivery will have little or no major effect on the
fiscal resources of the College.”

Thus, between 1990 and 1993, the greatest change in the history of JIWCC
occurred by ending the Common Market concept of instruction. The resulting challenges
facing the College at that time included providing facilities, enhancing library services
and holdings, expanding the faculty, and diversifying support services and curricula
offerings.

Planning for facilities and staff resulted in a 1997 Master Plan for a new
comprehensive campus to be built on anew site. By January 2002, most College
operations were housed in new facilities, the faculty had been expanded, curricula
additions/deletions had been made, enrollments had stabilized, and the College was
fiscally sound. The College has successfully transitioned from a contracting college into
atraditional, self- sufficient campus-based community college.

Development and Realization of New Campus

Since the establishment of John Wood Community College in 1974, facilities
have been rented or purchased from existing businesses/institutions. When the College
began, the use of the Common Market delivery system meant arelatively small amount
of space would be needed. Thus the College began by leasing a suite on the seventh
floor, as well as two offices on the sixth floor, of the lllinois State Bank Building at 6
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and Hampshire, Quincy. Within one year in 1975, however, because of a small degree of
growth, different space was needed. In December 1975, IWCC moved to new leased
space in Our Lady of Angels Seminary, 1919 North 18" Street, Quincy.

Following further growth, the Board of Trustees decided to enter into a lease-
purchase agreement to acquire the Lincoln Elementary School building from the Quincy
Public Schools. Thusin December 1983, IWCC moved from North 18" Street to the
new campus at 48" and Maine Street, Quincy (the former Lincoln School). While the
amount of available space was greatly improved with the move, the facility had obviousy
been designed as an elementary school building. The restrooms had low sinks, and water
fountains were set low to accommodate elementary age children. At least onewall in
each classroom did not extend al the way to the ceiling. Sound around the classroom
easily carried over the walls, which could be disturbing to the people in and around the
classroom depending on where the sound originated. The unique problems of the
building were tolerated because the extra space was so badly needed.

Asthe Common Market delivery system was phased out, more courses were
developed. Student enrollments increased to the point that more sections of classes were
being offered. Additional programs throughout the College service areas brought more
people to the campus. To help solve the space problem, in 1990-1991 three prefabricated
buildings were purchased and set up around the grounds near the original school building.
While more space was available, the buildings were far from idedl.

In August 1992, IWCC expanded again, this time into leased space from Madison
Park Christian Church at 48™" and Broadway in Quincy, approximately one-half mile
north of the main campus. Eventually, the greatest part of the Community Services area
moved into this space, dubbed the WCC Annex, along with the fine arts program and
Business and Industry Training programs. Several general purpose classrooms were a'so
added in the Annex and most instructors had some classes there.

By January 1996, the growth at John Wood Community College was great
enough that the Board of Trustees, deciding that the campus at 48" and Maine did not
adequately meet the College's needs, exercised its option to purchase 154.4 acres at 48"
and Harrison Streets, Quincy, approximately one mile south of the 48" and Maine
Campus.

In 1997, the Board of Trustees adopted a Master Plan for the new campus. The
Science and Technology Center was built and occupied in 1998. The next buildingsin
the plan (Learning Center, Student/Administrative Center, and Maintenance Building)
were occupied in January 2002. Construction will begin on the final building in the
Master Plan in 2003, with occupancy planned for 2004.
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INTRODUCTION
GENERAL INSTITUTIONAL REQUIREMENTS

John Wood Community College (JWCC) meets the General Institutional
Requirements (GIRs) as established by the Higher Learning Commission of the North
Central Association of Colleges and Schools. This chapter summarizes the waysin
which JWCC mesets the GIRs. Further explanation is given throughout the self-study

report.

MISSION

1 It hasamission statement, for mally adopted by the gover ning board and
made public, declaring that it is an institution of higher education.

In 1990, the WCC Board of Trustees formally approved an updated statement of
philosophy, mission and goals, which was reviewed in 1998 and again in 1999. The
philosophy, mission, and goals are stated in the College catalogand student handbook.
The philosophy and mission are framed and posted in strategic locations around the
campus. In 1998-1999, the College staff and faculty identified and the Board of Trustees
approved the College' s Core Values, which guide the day-to-day actions. See Chapter 1.

2. It isa degree-granting institution.
JWCC offers the associate in arts, associate in science, associate in applied
science and associate in general studies degrees. Certificates, which require fewer credit

hours, are highly specialized and are available in a number of fields. See Chapters7 and
8.

AUTHORIZATION

3. It haslegal authorization to grant its degrees, and it meets all the legal
requirementsto operate as an institution of higher education wherever it conducts
its activities.

John Wood Community College is a comprehensive, publicly supported
community college, in accordance with the Illinois Public Community College Act.
JWCC operates as Illinois Community College District #539, under the direction of the
[1linois Community College Board (ICCB). ICCB is authorized and coordinated by the
[llinois Board of Higher Education (IBHE). JWCC isduly authorized by ICCB and
IBHE to offer programs and degreesin all of three counties and parts of six other
counties in western Illinois.
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4, It has legal documentsto confirm its status: non-profit, for-profit, or public.

JWCC was granted public community college status in April 1974. ICCB
initially established JWCC to operate on the “common market” approach and adopted the
final map for the district in June 1974. The most recent Certificate of Recognition was
issued by ICCB in July 2002 and extends through June 30, 2004. Documents are
available for inspection.

GOVERNANCE

5. It has a governing board that possesses and exer cises necessary legal power
to establish and review basic policies that govern the institution.

JWCC is governed by an elected, severt member Board of Trustees and one
student member who casts an advisory vote. The Board of Trustees publishes a Board
Policy Manual that sets forth policies and procedures for guiding college priorities,
budgets, and personnel matters. The Board Policy Manua is revised and updated on a
regular basis, and is made public through permanent placement in the College library, the
President’s office, the office of each Vice President, and at each off-campus site.

The Board of Trustees meets regularly on the third Wednesday of each month and
holds specia meetings as necessary with all meetings being conducted according to the
[llinois Open Meetings Act. A schedule of meetings for the year is prepared and posted
in January of each calendar year. The meeting schedule includes the times and places of
the meetings. The agenda for each meeting is posted for public viewing in the lobby of
the Student Administrative Center and in the hallway adjacent to the President’ s office.
A summary of the Board meetings is distributed to all IWCC staff through e-mail. The
Board minutes are kept on reserve in the College library and are available for public
viewing. Following the guidelines of the Freedom of Information Act, any person may
request a copy of the public records maintained by the Board of Trustees. See Chapter 1.

6. Its gover ning board includes public members and is sufficiently autonomous
from the administration and owner ship to assurethe integrity of theinstitution.

Seven members are elected to the Board of Trustees from the district for
staggered six-year terms. One student trustee is elected from the student body each year.
Board members are not paid for their services and may not have any relationships that
might cause conflicts of interest or even the appearance of impropriety. Any Board
member who has direct or indirect interest in any matter presented to the Board may not
participate in any discussion, decision, vote, or proceedings of the Board. Board Policy
110 sets the framework for dealing with matters that might be a conflict of interest. See
Chapter 1.

7. It has an executive officer designated by the governing board to provide
administrative leader ship for the institution.
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The Board of Trustees appoints the President of the College and gives the
President the authority to act directly in all executive and administrative matters or to act
by delegation of duties. The relationship between the Board and the President is oulined
in Board Policy 108.

8. Its governing board authorizesthe institution's affiliation with the
Commission.

In May 1975, the Board of Trustees for JWCC began the process of accreditation
with a letter of intent to seek affiliation with the North Central Association. This initial
step culminated in March1976 when John Wood Community College was granted the
status of candidate for accreditation at the associate degree level.

In May 1980, the College was granted accreditation at the associate degree level
with a comprehensive visit scheduled for 1985. However, based on the 1980 visit, a
focused visit was planned for 1983 to review the facilities of one of the contracting
institutions, Quincy Technical Schools. Because of the acquisition of new facilities and
new equipment by Quincy Technical Schoolsin April, 1983, the focused evaluation
status was removed from NCA'’s statement of affiliation.

The NCA visit in the spring of 1985 resulted in the recommendation for a five-
year accreditation, with no focused visits. However, areview committee and the
Commission requested a written report to address facilities, planning, and finances. The
report was provided in 1987 and re-accreditation status was granted with the next
comprehensive evaluation planned for 1991.

During the NCA visit in 1991, concerns were raised about the shift from the
common market approach to a more traditional campus-based approach and a focused
evaluation visit was scheduled for 1996. Concerns centered on the impact of the change
on the short- and long-term financial and physical resources of the College. Based onthe
findings in 1996, the next comprehensive evaluation was scheduled for 2001-2002. Due
to planned construction and movement into the new campus, the College requested a
delay in the 2001-2002 accreditation visit. The Commission agreed and rescheduled this
visit for 2002-2003.

FACULTY

0. It employs a faculty that has earned from accredited institutions the degrees
appropriateto the level of instruction offered by theinstitution.

JWCC has 49 full-time faculty members. All full-time faculty who teach arts and
sciences (transfer) courses hold master’s degrees or higher. Of the full-time faculty who
teach in the career and technical programs, al but eleven hold master’s degrees. Ten
full-time faculty members teaching in career and technical programs hold bachelor’s



degrees and one full-time faculty member has the appropriate certificate. While the
number fluctuates each semester, JWCC employed 136 associate faculty in fall, 2002,
with all associate faculty meeting NCA requirements regarding degrees. Both full-time
and associate faculty have experience in the areas being taught. Credentials for faculty

are published in the College catalog and student handbook and official records are

maintained in the Office of Human Resources. See Chapter 3.

10. A aufficient number of thefaculty are full-time employees of the institution.

In the 2001-2002 academic year, WCC had 49 full-time faculty members and
136 associate faculty. See Chapter 3.

2001 2002
Full-time | Associate Full-time Associate

Faculty Faculty Total Faculty Faculty Total
Number of Sections
Taught 320 338 658 225 270 495
Percent of Sections
Taught 4% 51% 45% 55%
Total Credit Hours
Taught 9,986.5 5,038 15,024.5 10,319.5 6,830.5 17,150
Percent of Credit Hours
Taught 66% A% 60% 40%

The decline in the total number of sections taught from 2001 to 2002 is due to
shifts in student schedules in the Open Learning Center. The total credit hours taught
increased by 2,125.4 credit hours from 2001 to 2002.

11. Itsfaculty has a significant role in developing and evaluating all of the

institution’s educational programs.

The faculty of WCC is responsible for development and review of all courses

and programs offered. The initiation of new courses and programs begins at the

department level with the chair or director and is next reviewed by the Vice President for
Instruction and Dean of Transfer Education, Dean of Career and Technical Education, or
Vice President for Community Services. Each course and new program and/or change is

reviewed by the Curriculum Advisory Council of the Faculty Senate to assure that
specific criteriaare met. Upon approval by the Curriculum Advisory Council, the
Faculty Senate must approve the curriculum changes. To this stage in curriculum

development and eva uation, JWCC faculty members have had major involvement in

what the changes will be in the educationa programs. From Faculty Senate, the Vice
President for Instruction or Vice President for Community Services and the President
approve curriculum changes. Final approva of curriculum changes is made by the Board
of Trustees and the Illinois Community College Board. See Chapter 6.




12. It confers degrees.

JWCC has conferred degrees since May 1976 when 26 people graduated in the
first commencement ceremony. See Chapter 7 and 8.

Number of Degrees and Certificates Awarded

FY00 FYO1l Fy02
DEGREES 1999-2000 | 2000-2001 | 2001-2002 TOTAL

Associate in Arts 68 80 85 233
Associate in Science 64 42 96 202
Totds 132 122 181 435
Associate in Applied Science 90 98 80 268
Certificates 123 151 209 483
Totds 213 249 289 751
Source: Data and Characteristics of the Illinois Public Community College System, August, 2000, 2001, 2002

13. It has degree programsin operation, with studentsenrolled in them.

Associate in arts or associate in science degree programs are designed for students
planning to transfer to a four-year institution for a baccalaureate degree. Associate in
applied science degree programs are designed for students who seek specialized training
in preparation for employment in an occupational field. Certificates are available for
students who seek highly specialized and structured courses of study. The associate in
general studies (AGS) is designed for students desiring a program of study to meet their

individual needs.

From the three years, 1999-2000, 2000-2001, 2001-2002, the College had two
transfer programs (AA and AS degrees), the AGS, and 22 AAS programs. While the
specific certificates varied, in 1999-2002 and 2000-2001, 19 one- year certificates were in
place. By 2001-2002, the College had 20 one-year certificates. See Chapters 7 and 8.

Number of Students Enrolled for Degrees and Certificates

FY00 Fyo1 FYo2
DEGREES 1999-2000 | 2000-2001 | 2001-2002 TOTAL
Associate in Arts a77 458 483 1,418
Associate in Science 1,968 1,048 972 3,988
Totds 2,445 1,506 1,455 5,406
Associate in Applied Science 663 620 662 1,945
Certificates 326 343 436 1,105
Totds 989 963 1,098 3,050

Source: Data and Characteristics of the I1linois Public Community College System, August, 2000, 2001, 2002
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14. Its degree programs ar e compatible with the institution’s mission and are
based on recognized fields of study at the higher education level.

The College mission is to provide various educational opportunities including:
Coursesin liberal arts and sciences and general education which provide the
student with the first two years of baccalaureate and pre-professional programs.
Courses in occupational, vocational, and technical programs leading directly to
employment.

Courses in adult education which include developmental instruction and general
education programs.

Academic and student support services which complement the curriculum.
Programs and activities that enrich the community.

Support and training to assist business and industry and spur economic growth
and development.

After the degree programs are developed by the faculty and approved by the
Curriculum Advisory Council of the Faculty Senate, Faculty Senate, and the President,
all courses and programs are taken to the Board of Trustees for approval. When the
proposed degree programs complement the College mission, the Board of Trustees
approves the degree program. Fina approval lies with the Illinois Community College
Board. Because the degree programs are scrutinized at several levels, the programs of
study offered at IWCC are compatible and comparable to those at other institutions of
higher education. See Chapter 6.

15. Its degrees are appropriately named, following practices common to
institutions of higher education in terms of both length and content of the programs.

All degree programs are named using commonly accepted practice in higher
education or industry. All courses which apply to degrees are at the lower-division level
and numbered 100-200. The degree programs, associate in arts, associate in science,
associate in applied science, and associate in general studies, require at least 64 credit
hours for completion. See Chapters 7 and 8.

16. Its undergraduate degr ee programsinclude a coherent general education
requirement consistent with the institution’s mission and designed to ensure
breadth of knowledge and to promote intellectual inquiry.

Based on general education objectives for the transfer degrees (AA and AS) and
the career and technical degrees (AAS) and within the framework of the Illinois
Articulation Initiative, WCC has a core general education requirement for each degree.

Associatein Arts. 46 credit hours of general education courses.

Associatein Science: 46 credit hours of general education courses.
Associate in Applied Science: 16-17 credit hours of general education courses.

See Chapters 7 and 8.
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17. It has admission policies and practices that are consistent with the
institution’s mission and appropriate to its educational programs.

JWCC maintains an “open door” admission policy that provides accessto
programs, courses, and services to anyone who can benefit from them. There are no costs
associated with the admission application or in being admitted. Admission is granted to
any person 18 years or older who has a high school diploma or genera educational
development (GED) diploma. Persons not meeting these minimum requirements may be
admitted when specific criteria are met. All admission policies and procedures are
published in the College catalog and student handbook. JWCC maintains some programs
that have limited enrollment for which competitive admission policies are administered.
See Chapter 5.

18. It providesits students accessto those lear ning resour ces and support
servicesrequisite for its degree programs.

JWCC provides students with a wide variety of learning resources to enhance
success in the College experience. The principal learning resource is the College library,
with approximately 11,400 holdings of bound volumes and other printed materials; 160
periodicals; 4,263 (estimated) electronic periodicals; 3,025 films, tapes, and CDs, and
five electronic on-line data bases.

Other learning support services include:
Math, writing, and science labs to provide instructional assistance by qualified
staff;
Computer labs with instructional assistance, when needed; and
Open Learning Center videotape modules with equipment available for
viewing on-site.
Spe0|allzed support services include:
Academic assistance with individual and small group tutoring;
Disability services;
Academic counseling and advising;
Career counseling;
Financial assistance and referral;
Assessment; and
Community outreach and referral.
Support services include:
Career services, and
Veterans programs.

See Chapters 2 and 5.
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FINANCES

19. It has an external financial audit by a certified public accountant or a public
audit agency at least every two years.

Currently, the external, independent certified public accounting firm, Gordon &
Sweetland, P.C., conducts annual audits at WWCC. According to Board Policy 707, once
every five years the Board will consider changing auditors. The audit is conducted in
accordance with Generally Accepted Accounting Principles (GAAP) and Government
Auditing Standards, issued by the Comptroller General of the United States. The audited
financial statements are sent to the JWCC Board of Trustees and Illinois Community
College Board, as well as a number of agencies and entities. See Chapter 4.

20. Itsfinancial documents demonstrate the appropriate allocation and use of
resour cesto support its educational programs.

The accounting policies used at JWCC conform to the generally accepted
accounting principles as promulgated by the Governmental Accounting Standards Board
(GASB) and as prescribed in the Fiscal Management Manual published by the lllinois
Community College Board.

The Board of Trustees approves the budget each year and strives to maintain a
balanced budget. For the last complete fiscal year (FY 01) the expenditures from all the
funds were alocated in the following manner:

Instruction $4,138,295 27.3%
Academic Support $672,825 4.4%
Institutional Support $3,958,559 26.1%
Student Financid Aid $1,963,165 12.9%
Student Services $1,681,702 11.1%
Public Services $1,144,801 7.6%
Auxiliary Services $836,832 5.5%
Operations & Maintenance $765,639 5.1%
Total $15,161,818 100%
See Chapter 4.

21. Its financial practices, records, and reports demonstrate fiscal viability.

By Illinois state regulations, auditors are required to make note of any fiscal
problem areas by stating it isa“going concern.” The “going concern” statement is then
followed with a specific listing of each concern. JWCC has never had “going concern”
with regard to the College' s fiscal practices, records, reports, or its overall fiscal viability.

The independent audit for FY 01, conducted by Gordon & Sweetland, P.C., CPA,
produced an unqualified report. The audit found and reported:
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No material weakness found with interna control over financial reporting;
No noncompliance material to financial statements; and

No material weakness found with internal control over financial reporting of
federa awards.

Each year the budget is devel oped based on current situations and realistic
projections of revenue and expenditures. The budget has been balanced each of the last
four years. No attempt is made to utilize revenue that does not exist or is unlikely to
exist. Estimates of expenditures are as realistic as possible even to the extent of
overestimating the expenditures because of the unknown contingencies.

For at least the last five years, each fund maintained has ended the year with a
positive balance. Challenges with fiscal viability would certainly be greater should a new
year be started with a negative balance. The President, Vice President for Finance and
Business Services, and ultimately the Board of Trustees have planned and reduced
expenditures in such a manner that fund balances are positive.

Becawse of the College’ s reliance on state reimbursement revenue and the delay
with which the funds for reimbursement arrive on campus and are available for use, a
working cash fund has been established. When the state revenue is late in arriving, funds
from the working cash fund may be used to meet current financial commitments.
However, the principal of the working cash fund may be borrowed but not permanently
used. When state revenue arrives, the amount used from the working cash fund is
deposited back into the fund. Only the interest from the working cash fund will be
available for use. However, the Board of Trustees has a self-imposed redriction on how
the interest may be used. The interest from the working cash fund is used for the
mortgage on the land for the main campus.

On an ontgoing basis, the College maintains a reserve equal to approximately one
month’ s operating expenditures to hold for contingencies. Considering the previously
mentioned practices, this reserve has met the contingency needs of the College since
1990.

Through the College’s strategic planning process, cash flow projections for five
years have been made. The projections were based on changes that have occurred at the
College, aswell astrends of past years. The projections are ambitious but realistic.

Each month the Board of Trusteesis given afinancial report showing budget to
actual expenditures, balance sheet, investment report, and any relevant special financial
report. Because of the regular reports, the Board promptly learns of any matter that
might need itsattention. See Chapter 4.
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PUBLIC INFORMATION

22.  Itscatalog or other official documentsincludesits mission statement along
with accurate descriptions of

its educational programs and degree requirements;

its learning resources;

its admissions policies and practices;

its academic and nontacademic policies and procedures directly affecting
students;

its charges and refund policies; and

the academic credentials of its faculty and administrators.

The College catalog and student handbook is reviewed, updated, and published
each year. Since 1977, the scope of the document has been broad enough to serve as the
student handbook as well as the College catalog. The catalog and student handbook
includes the philosophy, mission statement, goals, and core values that guide IWCC in
priorities and actions. The catalog and student handbook also includes descriptions and
requirements for all the degree and certificate programs and all course descriptions.
Admission policies and procedures and other policies directly affecting students are
described in the catalog and student handbook. Financia information is placed in one
chapter and identified in the table of contents for easy reference. The financial
information includes the tuition, fees, fee payment date, refund policy, policies regarding
chargebacks, and descriptions of financial aid programs. The catalog and student
handbook describes the variety of learning centers and resources at JWCC, along with
maps showing their general location, addresses, and phone numbers. The general college
calendar for the academic year is printed in the catalog and student handbook. Academic
credentials of the faculty and administrators are included in the catalog and student
handbook, as well as listing and credentials of the Board of Trustees and all staff by
service area.

The schedule of classesis published three times each year, before the fall, spring,
and summer terms. In addition to the actual class schedule, the schedule of classes
includes the calendar for the term, information about the location of the learning
resources and how to access them, and financial information such as tuition, fees, and
refund policies. See Chapter 13.

23. It accurately disclosesits standing with accrediting bodies with which it is
affiliated.

The College catalog and student handbook states that WCC is accredited by The
Higher Learning Commission and a member of the North Central Association. In
compliance with federal regulations, the address and phone number of The Higher
Learning Commission is included in the catalog and student handbook. Statements are
also included about the College’s recognition by the Illinois Community College Board
and the Illinois Board of Higher Education. See Chapter 13.
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24. It makes available upon request information that accurately describesits
financial condition.

The external, independent firm of Gordon & Sweetland, P.C., certified public
accountants, conducts the annual audit. A copy of the current audit is available for
viewing in the library and is available upon request through the College Freedom of
Information Officer.

Monthly financial reports are included in the packets given to each member of the
Board of Trustees. The Board packets are available for viewing in the College library.
When the budget is being devel oped, the proposed budget is posted on campus for public
viewing. In accordance with state requirements, the annual report of the College's
financial statements is published in a newspaper having general circulation in the district
no later than November 15 each year. See Chapter 13.
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Chapter 1

Mission, Purposes
and Governance

Criterion 1. John Wood Community College has clear
and publicly stated purposes consistent with its mission
and appropriate to an institution of higher education.




Chapter 1

MI1SSION, PURPOSES, AND GOVERNANCE

John Wood Community College is showing patterns of evidence that a mission
statement has been formally adopted by the governing board and that the institution has
legal authorization to grant degrees and to operate as an institution of higher education.
Further, JWCC has legal documents to confirm the school’ s non-profit, public status.
Long- and short-range institutional and educational goals have been established in order
that institutional commitment to excellence, both in the teaching provided by the faculty
and the learning expected of students, can be maintained. JWCC has processesin place
for decision-making to maintain its purposes, informing the public of its purposes, and
evaluating its purposes on an on-going basis.

Governance and Organization

John Wood Community College was organized as a publicly supported, comprehensive
community college by the state of Illinois. As such, it isamember of the lllinois community
college system, comprising 39 didtricts and 48 separate colleges. The community college
system is directed by the Illinois Community College Board (ICCB), which is composed of
members gppointed by the governor. Activities of the lllinois Community College Board are
coordinated with those of the lllinois Board of Higher Education (IBHE), which provides overal
management of the entire system of publicly funded indtitutions of higher education in Illinoisand
generd oversight of private colleges.

Within this organizationa context, John Wood Community College serves citizens
resding in Adams, Pike, and Brown counties, and parts of Hancock, Calhoun, Schuyler, Cass,
Morgan, and Scott countiesin west centra Illinois. The tota region of three counties and parts
of 9x other countiesis designated as Illinois Community College Didtrict #539. The Collegeisa
taxing authority in this didtrict and is supported in part by an annud levy of the red estate
property holdersin the digtrict.

John Wood Community College isitself governed by a seven-person Board of Trustees
elected from the didtrict for staggered six-year terms and a student trustee el ected from the
student body each year. The Board governs the College by setting policies, establishing
budgets and spending priorities, and making personne decisons. The Board has invested
executive authority in a president, who has delegated appropriate discretionary authority to four
vice presidents over the four service areas within the College: Ingtructiond Services, Student
Services, Finance and Business Services, and Community Services. Adminidrative authority for
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the various programs and services provided by the Collegeis vested in managerid staff who
report to the vice presidents.

When the College was origindly organized as an inditution, the ddlivery of ingruction
was to be through the Common Market gpproach. Instructional services were contracted from
eight local private or public colleges, schools, and businesses (exceptions were agriculture
education, open learning programs, practica nurse, adult education and community Services,
which the College itsdlf organized and implemented). Initidly tuition for the contracting entities
was codt effective. However, the College discovered in the late 1980s that it could more cost
effectively provide dl of its own educationa services. Consequently, most of the established
educationd services contracts were phased out, a qudified faculty was hired, and classroom
facilities were secured and equipped. Regular college classesin the liberd arts and sciences
were opened and populated by IWCC students beginning in fal, 1990. Educationd services
agreements currently include Blessing Hospital for the paramedic, radiologica technology and
medica |aboratory technology programs and with the Cheryl Loatsch Studio and Fitness
Center, Quincy Park Didtrict, the Quincy Racquet Club, Illini Rehab and the YMCA for
physica education and fitness classes.

The Governance Structur e

Initially concalved in the late 1980s, an internal governance structure was established,
consgting of a College Council of elected and selected representatives from each service area.
The Coallege Council ddiberated on recommendations from a number of standing committees,
including Student Issues, Academic Issues, Facilities, and Human Resources.
Recommendations approved by the Council were forwarded to the President for gpproval and
action or discussion at weekly President’ s Cabinet mestings.

Within the last five years, the effectiveness of thisinterna governance structure had
diminished. The College Council became an arenafor dedling with issues of which the members
had little interest or understanding. A new college president in 1997 provided the impetus to
ater the structure, which replaced the Council with a quarterly All-College Meeting and refined
the number and responsibilities of sanding committees.

The current governance structure is much more inclusive than in past years and provides
for input to the President and the Cabinet from the Leadership Council and awell defined
standing committee structure. The Leadership Council, which conssts of the President and
directors of the various departments in the College, serves as an independent, but not
autonomous, advisory council to the Presidert. Inits advisory capacity and through its
activities, the Leadership Council identifies management chalenges and collaboratively develops
potentia resolutions to issues.
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The committees providing input to the Presdent and Cabinet include Activities and
Specid Events, Inditutiona Effectiveness (which works closdy with the Academic Assessment
and Standards Advisory Council of the Faculty Senate), Human Resources, Facilities and
Environment, Student Issues, Technology, Sdary and Fringe Benefits, and Marketing.

Prior to the establishment of an Office of Human Resources, the Human Resources
(HR) committee was given respongbility for human resources-related functions such astraining
and evaduation. Within the past five years, the Office of Human Resources has envel oped these
and amilar functions. Therefore, the usefulness of this committee was reviewed and its
members and members of the Leadership Council recommended that the HR committee be
disbanded. The HR committee is now in the process of being dissolved.

In the fdl of 2000, a Faculty Senate was organized to promote the academic and
professona wefare of WCC. Faculty Senate provides an effective and democratic forum for
empowering the faculty initsrole in fulfilling John Wood' s mission, facilitates the free exchange
of ideas and philosophies related to academic issues, and builds and maintains congtructive
relationships throughout the College.

The Faculty Senate voting membership includes dl full-time faculty members whose
primary responsibility isteaching and ten representatives sdected from the associate faculty for
each semester. Non-teaching, non-adminidrative full-time personne who work directly with
students (for example, counsdlors, academic advisors, lab assstants, library personnd, student
activities personnd and student support services personnel) are represented by five members on
the Faculty Senate. All Faculty Senate meetings are open for any staff member to attend.

Through the condtitution of the Faculty Senate, four advisory councils were established
to oversee various issues affecting faculty. The Academic Assessment and Standards Advisory
Council is respongble for assessment of student learning and for standards of academic
conduct. The Curriculum Advisory Council oversees dl curriculum development and changes.
The Internd Support Advisory Council is responsible for ensuring clerica and physical support
such asfacilities, space, and equipment. The Professond Development Advisory Council deds
with determining the types of professona development that is needed and seeking ways to
provide for professona development of faculty.

The current internal governance structure proceeds from alarger congtituent base than

the former structure, fully incorporates the Faculty Senate, and frankly acknowledges the key
role played by administrative management.

Assessment of Governance | ssues

This governance gtructure of John Wood Community College has only recently emerged
from the latest chapter of its evolution; consequently, not al staff members are knowledgeable
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and fully conversant with the structure. Surveys administered to staff and faculty to assess
governance issues indicate that these groups fed they are adequately represented in the

College s governance structure and have adequate opportunities to serve. Nevertheless,
responses associated with the effectiveness of the governance structure were significantly below
average for virtudly dl questions associated with theissue. The survey dso indicates the growth
in the number of faculty and staff over the past few years creetes chalenges for providing input
into the planning process. Likewise, faculty and staff rated their input into the decison-making
process below the average, indicating that some interna condtituents, primarily support staff, fed
effectivey excluded from the process. A sgnificant number of faculty and staff dso question
whether decision making is accomplished logicaly and congstently.

These findings reved directions for growth and improvementsin internal governance,
and none should assume that improvements would happen naturally with the passage of time.
However, the very newness of the current governance structure demands that it be given time to
operae fully asintended. Meanwhile, dl staff and faculty should be re-oriented to the new
dructure to ensure that al condtituents understand the internal governance mechanisms.

Philosophy and Mission

Higtoricdly, articulaing the mission, philosophy, and gods for John Wood Community
College has been the prerogetive of the Board of Trustees. In 1990, the IWCC Board of
Trustees approved an updateded statement of philosophy, misson, and gods, which was
reeffirmed a a Board retreat in the summer of 1998; that resffirmation was confirmed & a
regular Board mesting in the fall of 1999.

The philosophy forming the College misson and goa's recognizes thet the College must
serve apopulation which is diverse in terms of geography, age, educationa background,
moativation, long- and short-term godls, and lifestyles. Providing educationa servicesto such a
population requires that the College offer both traditiona and non+traditiond learning venues.
This philosophy aso emphasizes the College s commitment to using al appropriate and
available learning resources in the community. Findly, the philosophy recognizes that sudents
differ in ther rates of learning, not in their ability to learn. Proceeding from this philosophy isa
utilitarian Satement of misson:

Consistent with legal obligations and the College' s philosophy, it is the mission of
the College to provide various educational opportunities, including:

Coursesin liberal arts and sciences and general education which provide the

student with the first two years of baccalaureate and pre-professional
programs.
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Courses in occupational, vocational, and technical programs leading directly
to employment.

Courses in adult education, which includes developmental instruction and
general education programs.

Academic and student support services, which complement the curriculum.
Programs and activities that enrich the community.

Support and training to assist business and industry and spur economic
growth and devel opment.

The philosophy and mission of the College are featured prominently in the College
catalog and student handbook and are dso framed and posted in strategic locations around all
John Wood locations throughout the didtrict. Although the misson statement itself has been
regffirmed recently by the Board of Trustees, its focus precludes an emphasis on issues of
quality, on recent efforts of the College st&ff to transform the College into alearning-centered
ingtitution, and a recent initiative to define the College' s core vaues.

To fulfill the misson statement successtully, the College must receive continuous
assigance from various segments of the community. This assstance is primarily in the form of
advice and counsd from advisory committees established for various programs and activities.
The Community Services area of the College uses fourteen such community or business
committees. The Ingtructiona Services area of the College uses seventeen advisory committees
to guide and advise many educationa programs. Advice and information from the committees
helps the College establish courses, open new curricula, revise existing curricula, offer
community-based specia interest courses, and adjust educationd learning environments to
accommodate the needs of the community or the population needing a particular program or
services.

CoreValues

In 1998, the Illinois Community College Board encouraged dl community collegesto
adopt and incorporate a set of core values. The College President gppointed a committee to
oversee this process for IWCC. Members attended a Statewide conference sponsored by the
Illinois Community College Board and planned an dl- college seminar to assst with the
development of core vaues atements. The President suspended classes for a day, and the
seminar was held beginning with an address from a consultant on core vaues. Employees were
divided into groups to identify core values. Throughout the remainder of the year, the core
vaues committee refined the statements and recommended four core values. In 1999, gtaff
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findized and the Board of Trustees adopted the following set of core values, which is used to
guide dl actions of the College:

Self Development - We support lifelong learning and persona growth;
Excellence - We maintain the highest ingtructional standards;

Accountability - We hold ourselves accountable for the quality of academic
programs and learning environments,

I ntegrity - We maintain responsible persond and professona behavior.

Assessment of Successful Accomplishment of Mission and Goals

In acontinuing effort to assess how well the College is meeting its misson and godls,
forma survey indruments using afive-point Likert-style satisfaction scale were administered to
sudents, dumni, faculty, staff, Board of Trustees, and the community a large during the fall,
2001. Responsesfaling outsde the average are primarily emphasized below.

Students perceive ahigh qudity in traditiond structured classroom ingtruction at John
Wood Community College, and the College continues to attract large numbers of students
interested in this learning environment. Students noted |ess favorable perceptions of quality
regarding non-traditiond learning environments, such as disance learning with two-way audio
and video. These results suggest a need to investigate non-traditiond learning environments a
greater depth to determine the sources of sudent dissatisfaction. Surveyed students also
indicated alower satisfaction rating for the College' s efforts to meet community needsin aress
remote from the main campus and for its efforts to provide GED ingtruction. Both these areas
merit further exploration and improvement. Students responses dso indicate a very postive
perception of academic support services, library services, media support, and lab equipment.
However, student perceptions regarding opportunities for leadership, extracurricular activities,
and recreationd activities indicated less satisfaction than the norm, while il in the “ stisfied”
range. Both adult and traditiona aged students perceive staff to be competent and caring and to
demondtrate responsble persond and professiond behavior; they dso perceive that faculty
members created a classroom environment that stimulates growth and critical thinking.
Returning adult students indicate satisfaction with courses that are responsive to their needs.

Students expressed |ess satisfaction with how well IWCC prepares them for
understanding and interacting with the globa community. Although John Wood is apparently
doing a better job of making students avare of the internationa dimensions of modern culture
than it was ten years ago, greater emphasisis dill necessary to strengthen the College's
commitment to internationa education and globa educetion.
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Surveys returned by dumni suggest that the College provides high qudity indruction in
virtudly every category; the overdl average score for questions related to instruction was 4.2 on
thefive-point Likert Scde. Quegtions relating to indruction and learning which indicated lower
aumni satisfaction typicaly involved programs with low enrollment and those questions which
were answered by fewer than haf the respondents. One particular issue that deserves further
investigation concerns the qudity of distance learning classes and opportunities, which received
alower-than-average dumni stisfaction rating. Although dumni believe that the College
provides avariety of learning environments and offers off-campus centers which meet the needs
of their communities, the qudity of distance learning experiences appears less than satisfactory.
Because of the limited number of dumni respondents to thisitem, however, it is probably
premature to derive much more than a suggestion for further sudy from the dumni response.
Lower ratings were aso apparent in the alumni responses to support services available to
traditional and non-traditiona students, and the same cautions apply.

The faculty and gaff survey provided a strong indication that John Wood Community
College provides excdlent indruction in dl learning environments. Faculty and staff responses
indicating above-average evauations of indructiond quaity were also recorded for
bacca aureste preparation; occupationd, career, and technica training for employment; and
developmentd education. The faculty and staff believe that College personnd support the
College s core values. Of concern was a below-average faculty and staff response to theitem
on gppropriate academic advising.

Six surveys were returned from the saven eected members of the Board of Trustees.
The extremdy smdl number of respondents caused by the smdl size of the population of this
stakeholder group makes establishing reliable averages or determining trends extremely difficult.
Nonethdess, it isworth noting that most Board members believe that John Wood Community
Collegeis accomplishing its misson and purposes. Unqudified postive opinions were
expressed regarding issues of access and financid aid, the qudity of traditiond ingtruction,
student life opportunities, addressing the needs of a diverse student population, and preparation
of students for employment and equipping them with life skills. Concerns by at least one elected
Board member were expressed with regard to non-credit community education, preparation for
baccalaureate and pre-professiona programs, academic support services, academic advising,
and satdllite centers. Five of Sx respondents agree or strongly agree that faculty and staff
demondtrate responsible persona and professond behavior, provide high quality GED
indruction and literacy tutoring, and offer pogtive programs for enhancing lifelong learning and
community enrichment. The mgority also indicate that the College is doing well meeting the
needs of the returning adult sudents, assisting business and industry with services, and
supporting economic growth in the digtrict’ s communities. While the overal opinion of the
mgjority of Board members on these aspects of the College’ s mission and purposes was
positive or strongly positive, the lack of unanimity on certain issues may suggest that further
examination beyond continuing performance assessment is warranted.
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The responses from the community & large to the survey insrument indicate a generd
agreement that John Wood Community College offers and provides quality ingtructiona and
support services. The community survey responses aso indicate there is strong agreement that
the College is successtul in providing coursesin the liberd arts and sciences; in occupationd,
career, and technicd areas; and in preparing students for future baccalaureate programs and
employment. They dso believe that the College is satisfactorily offering programs which
enhance lifdong learning and persond enrichment. In fact, the sngle item from the community
survey which reflects alower than average score concerns the College s offering high quaity
indruction in English as a Second Language. This item had the lowest number of vaid
responses returned from the community at large (39) and probably reflects the low vishility of
thisrdaively smdl program.

Strengths, Concer ns, and Recommendations

Strengths

The philosophy, misson statement and goals Statements for the College are clearly
articulated and generdly accessible to al stakeholders and constituent groups.

The interna governance structure has undergone extensive revison to promote
collegidity and efficacy.

A Faculty Senate has been established and made an integrd part of interna governance,
acknowledging the criticd role faculty must play in the governance of the College.

A Leadership Council ensures that administrative directors have aclear voicein
governance.

Surveys adminigtered to virtudly al condtituent groups indicate a generaly high degree
of satisfaction and agreement that the College is meeting its many purposes.

Concerns

The misson satement is more utilitarian than ingpiring and does not include € ements of
issues that the College has been conscioudy seeking to incorporate into its corporate
life, such asitstransformation into alearning- and learner-centered indtitution and its
adoption of core vaues.

Some faculty and staff members have significant concerns about the effectiveness of the

relaively new governance structure and its performance in dlowing them to provide
input on governance issues and decison making.
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Students appear less satisfied with non-traditiond learning environments, especidly
programs providing for learning at a distance, and question whether the quaity of those
environments matches that of traditiona classroom environments.

Some dight dissatisfaction gppears among students regarding extra-curricular and
recregtiond activities.

The qudity of academic advising appears to be a concern anong some condtituent
groups.

Recommendations

The Board of Trustees should complete a comprehensive review and re-evauation of
the John Wood Community College philosophy, mission, and gods. Such areview
might well include representatives from al stakeholder and congtituent groups of the
College. Specid atention should be given to the College s&ff’ s efforts to transform the
Collegeinto alearning- and learner-centered ingtitution and to incorporate certain core
vauesinto the College s activities and decisionmaking process.

Staff should be trained and made familiar with the College' s current interna governance
gtructure.

The current governance structure should be assessed and reviewed every two years for
its effectiveness and remedia action taken as needed.

A more intense and specidized assessment should be done of the qudity of distance
education at WCC, of the effectiveness of off-campus centersin meeting thelr
community’s needs, and of the effectiveness of GED ingtruction.

The College should integrate internationa education and globa awareness more fully
into the curricula, perhaps by usng a“module’ gpproach to the subject suitable for
certain key genera education courses.

The Board' s opinion on nortcredit, liberd arts and sciences, academic advising,
outlying service centers, and academic support programming should be assessed. The
Board' s opinions should be correlated with those drawn from other constituent groups
and changes should be made as necessary.
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Chapter 2

Physical Resources

Criterion 2: John Wood Community College has
effectively organized the human, financial, and
physical resources necessary to accomplish its
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Chapter 2

PHYSICAL RESOURCES

John Wood Community College is showing patterns of evidence that facilities
have been provided that afford all students the opportunity to succeed. The physical
plant supports effective teaching and learning and maintains a safe and healthy
environment for all students and staff. Learning resources are readily accessible to all
students who are enrolled in its degree programs. Academic resources and equipment
(e.g. libraries, ectronic services and products, |earning resource centers, laboratories
and studios, computers) are adequate to support the institution’ s pur poses.

Background

The mogt gtriking evidence for the Sgnificant changes undertaken by John Wood
Community College sinceitslast sdf-study processin 1990-1991 isthe new campus located at
48" and Harrison in Quincy. Convinced that the College could not continue to grow, prosper,
and accomplish its purposes in the former facilities, the Board gpproved plans for erecting new
classroom and laboratory buildings in the early 1990s. The new buildings were to be on tracts
adjacent to the former Lincoln Elementary School, which the College had purchased and
renovated for use asits mgor Quincy facility in 1983. When a 150-acre parce of ground one
mile south of the former elementary school became available in 1994, the Board became
convinced that this parce could be more comprehensvely developed as a college campus. The
Board acted to negotiate a contract for the purchase of the site.

Thismgor shift in planning for new physica resources arrived with a heavy cog,
including the temporary loss of community support and the collgpse of amagor, on-going
fundraising campaign. Nevertheless, the need for expanded facilities had been well established.
When the Board decided to provide its own educational services and suspend the contractual
arrangements which had characterized the College since its inception, the need for additiona
classrooms, which this decision necessarily prompted, was clearly understood. In fact, to
immediately provide adequate classroom space close to the former Lincoln Elementary School,
then serving as the adminigtrative center of the College, the Board in 1990 authorized the
purchase of three temporary modular classroom buildings and erected them on ground adjacent
to the school; ashort time later, it leased classroom and office space at the facility now caled
the Broadway Annex. At the same time, the Board contracted with Greer/SICV, Inc., (campus
planners from Albugquerque, NM) to study available acreage then owned by the Collegein the
immediate vicinity of the school, analyze the College' s needs for space, and produce a Site and
Fecilities Master Plan. Based on the assumption that the College would retain the amost 50
acresit owned adjacent to the former Lincoln School and develop it as a college campus, that
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plan was presented to the Board of Trusteesin early 1991. Plansto build a new science and
technology center, the first in a series of proposed buildings, for this acreage, moved forward.

The Board' s purchase of the 150-acre tract prompted arevison of the Greer study,
which was presented to the Board in July 1996. Deemed inadequate for a variety of reasons,
the fadilities needs portion of the study was revised interndly by the then interim dean of
adminigration (formerly the chief financid officer of the Illinois Community College Board) and
expanded into anew Site and Facilities Master Plan based on the new campus location and on
contemporaneoudy identified needs and growth trends. Plans for building a science and
technology center, identified as the greatest facility need at that time, continued, but the design
was dtered to suit the 150-acre tract designated as the new main campus Site.

The new plan cdled for a permanent core campus of four buildings, including the
science and technology center then under congtruction. The arriva of anew president spurred
the creation of an indusive gaff sructure for detalled planning of the buildings with the counsel
of the College s contracted architectura firm. Fifteen key staff members served as the steering
committee for the project; service areas which were to be located in the buildings were
organized into representative committees for purposes of planning space and adjacencies.
While some members of these committees were specificaly designated, dl committees were
open to dl interested staff, and efforts were made to set meetings to accommodate individual
schedules. A student representative was gppointed to each committee, and a representative
from the architectura firm attended each meeting of each committee. Over a period of about a
year (1997-1998), the committees finished their work, the architectural firm completed its basic
design, and funding sources were secured.

The community controversy caused by the shift to a new campus ste diminished within
only afew years. The Science and Technology Center was completed and dedicated in 1998.
Two additiond buildings were completed on the new campus site by 2002, and construction on
the fourth building is scheduled to begin early in 2003. The new buildings have been
deliberately designed to help staff and faculty better achieve the mission and purposes of WCC
and to enhance student learning and academic achievement.

Y et the physica resources of John Wood Community College extend beyond its new
campus to locations and outreach effortsin every part of itsdigtrict. The opening of the new,
permanent campus has not overshadowed other significant efforts to serve the rurd communities
by continuing to meet their needs for educationa services.
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Education Services L ocations

Main Campus at 48" and Harrison Sireets

Four interconnected buildings which house classrooms, |aboratories, academic support
center, faculty and staff offices, and specid use and conference areas comprise the core of the
campus magter plan. Three of these buildings are currently in use, and congtruction on the
fourth building is scheduled to begin in 2003.

Science and Technology Center

Opened for classes in the spring of 1998, the Science and Technology Center was the
firgt building on the new campus to be completed and occupied. Classrooms, avariety of
laboratories, the campus safety and security office, and faculty offices utilize the 35,200 square
feet of thisbuilding. A large computer lab serving as the open learning center for office and
computer technology programming is located on the upper level, dong with three sdlf- contained
computer classrooms and an interactive physics/chemistry computer laboratory. Three large
laboratories - for life sciences, physical sciences, and nursing education - have individud
learning stations and are fully equipped with gas, weter, safety equipment, and, in the nursaing
lab, patient care modules with sinks and the latest in hospital beds and equipment. On the lower
level are located asmadl dlied hedlth classroom, an dectricity lab, an dectronicslab, an open
office areafor nuraing faculty, and asmall conference room which can be used as a seminar
classroom. Four generd purpose classrooms are located on the lower level. Each classroom
has a consol e equipped with a computer, video cassette and compact disk player, and versatile
document camera, dl of which can be projected to alarge screen from an overhead
computerized projection unit. The building, asdl buildings on campus, is completely
handicapped accessible, with an elevator operating between levels.

Learning Center

Located north of the Science and Technology Center, the Learning Center islikewise
divided into two stories. The lower level contains ten dl- purpose classrooms; each equipped as
above with a console with a computer, videocassette and compact disk player, document
camera and large screen overhead computerized projection unit. Also on the lower leve are
offices and workspace for the Information Services department, offices and workspace for the
Instructional Technology and Telecommunications department, the Student Life and Athletics
Offices, and the student government office. Two of the dl- purpose classrooms have been
specidly congtructed with tile floors and cabinetry and designated for art and early childhood
education classrooms.

The upper levd of this 40,248 square-foot facility contains the Academic Support
Center, which combines the main campus library and the open learning center. The Marion
Gardner Jackson Information Literacy classroom islocated inside the Academic Support
Center. Thisclassroom is designed for enhancing information literacy learning, modern
bibliographic instruction, and community programming. The room contains 24 student computer
dations, an ingtructor console, overhead digita projection unit, and adigita “smart board.”
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The Academic Support Center includes ample space for individua studying aswell asatotd of
40 network-linked and printer-connected computers available for student use. Approximeately
175 seats are arranged for student reading or studying. Some areas are arranged as individua
study modules, while others are two- person stations. Students taking courses in the open
learning center or in the traditiond dructured classroom may view videos a eight individud
video-viewing dations. A quiet sudy areaincludes comfortable chairs, alarge centrd table,
and a view of the wooded acreage east of the campus buildings. Two conference rooms,
library offices, and technica service workrooms are aso housed here. The library moved to the
new campus in November 2001. The new library has gpproximately 14,000 square feet, an
increase from 952 in 1990 and 1786 in 1996. Currently, the library holdings are 11,388 books
and other printed materids, 159 periodicals, and 4,263 dectronic periodicals, as compared to
8,155 books and other print materialsin 1991.

The open learning center portion of this unit provides eight separate glass-enclosed
offices used by open learning ingtructors for meeting individudly with sudents. A secure testing
center for both open learning and traditiona learning students is al'so provided, along with
permanent office space for open learning staff and associate faculty members.

Immediately adjacent to the testing center is the temporary location of the American
College Testing (ACT) Training and Testing Center. The ACT Center provides 16 computers
designated for ACT-gponsored training and education and eight computers designated for what
ACT has characterized as “high stakes’ testing for a number of certifications, tetswhich ACT
has devised and administers. Through these centers, ACT can provide online or service-based
training and education in gpproximately 3,500 career or discipline areas. Designated one of
severd dtesfor ACT s network of training and testing centers, John Wood Community College
has equipped this testing center with survelllance cameras and audio-sengtive equipment, as
required by the College' s agreement with ACT. In this venue many nationa tests will be
adminigtered in this secured area viathe Internet; residents of the district who desire the training
and testing provided by this specid center will save both time and money by utilizing locd
resources. When the fourth building of the core campus is completed, the ACT Training and
Testing Center will be moved from its location in the Academic Support Center and
permanently housed there in a new, more commodious space. Also in the Academic Support
Center, near the testing center, there is a computer classroom and a tutoring area equipped with
severd separate tutoring gtations.

Student/Administrative Center

Containing 63,643 square feet of space, the Student/Administrative Center is the next
building to the north and the only one with three stories. The college bookstore and
cafeterialfood service are located on the lowest leve, as are the purchasing office, receiving
facilities, and sorage area. The cafeteriais fully equipped with dl the necessary equipment to
serve med's both eaborate and smple to the staff and students. The large, well-equipped
kitchen is used not only by the food service provider, but also by the restaurant



management/culinary arts program as alaboratory. Consequently, the areaincludes dressing
rooms and locker areas.

The second, or main, floor of the Student/Administrative Center houses dong itslarge
centra corridor most of the primary services and offices typicaly accessed by students. These
include Enrollment Services (admissions, records and registration, advising and counsdling,
financid ad, placement and testing), Business Services (Sudent accounts receivable, financid
aid dishbursement, and related services), and Student Support Services (tutoring services, specid
needs advisors, career counsdling, and specid programs). Included in this complex isaroom
equipped with 24 network-ready computer stations available for student placement testing.
Conference rooms are aso located on thislevel. The corridor terminates in alarge comfortable
student lounge.

The third, or top, floor contains the President’ s office area and the Board Room.
Offices for the Foundation Director, Director of Ingtitutiona Research, Vice President for
Finance and Business Services, Vice President for Instruction, Human Resources, and Public
Rdations are dso located on the third floor. Two dl-purpose classrooms, asmal conference
room, and more than 30 individua faculty offices are on this floor.

Maintenance Building

The 11,520 square-foot maintenance building is separate from the larger, interconnected
structures and includes storage space and mechanical workspace divided between two floors.
The lower floor can be accessed via large overhead doors for vehicle storage or equipment
maintenance. The office of the coordinator of facilities maintenance is dso located in this
building.

Agricultural Education Center

The Agricultural Education Center located in rura Pike County, near Perry, lllinais, is
the product of a unique cooperative project with the University of Illinois inaugurated more than
20 years ago. The project has proved beneficia for both ingdtitutions, providing office space for
the Univergity’ s research advisor and classroom and functional office space for WCC faculty
and staff members, classroom and |aboratory areas, test and demondtration plots, and other
physicd facilities to support educationd programming in agriculture and related industries.

First occupied by the College in September 1981, the 14,986 square-foot building
contains two classrooms, a smdl welding lab and machine shop, a computer 1ab with 18
dations, asmdl agriculture library, and offices for faculty and staff. The center has on-ste
parking and is handicapped accessible. In addition to offering courses in agriculture education,
afew generd education courses that support the curriculum are offered for the convenience of
gudents. The University of Illinois operates a nearby beef research lab, and students and
faculty use the facilities cooperatively with University personnd.
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James L. Reed Swine M anagement Center

Adjacent to the site of the Agricultural Education Center isthe James L. Reed Swine
Management Center, owned by the College. Thisfacility, recently renovated to provide State-
of-the-art, live [aboratory experiences for sudents in the swine management program, offers
classroom space and specialy designed |aboratory space for student observation and hands-on
participation in swine management techniques. The 5,608 square-foot building houses two
nurseries, two sx-crate farrowing rooms, and a breeding and gestation room with five boar
pens and 60 gestation crates. Changing and shower rooms to provide optimal bio-
contamination deterrence are dso included in the facility.

Pittsfield Education Center

The RAttsfidd Education Center was developed in the early 1980s in order to provide
easer access to John Wood' s educationa programs and services to sudentsliving in or near
Pike County, Illinois. Initidly used for open learning courses only and housed in aformer
elementary school building, the center now provides for the same variety of learning
environments available at the Quincy campus:. traditiond classroom, open learning, two-way
audio and video, and online. A student can complete an entire AA or AS degree a the
Fittsfidd center; select AAS degrees and certificates are a so offered.

In 1990, 7,200 square feet in the current facility (built originaly as an agriculture
equipment dedlership) was leased by the College for open learning and minimd office and
classroom space. The balance of the building was occupied by aloca food store. 1n 1998, a
new lease was devel oped, and the entire 16,000 square-foot building, after appropriate
renovation, was placed into use for the College' s educationd servicesto Fittsfield and greater
Pike County. The building houses three dl- purpose classrooms, one computer classroom with
15 student stations, a classroom devoted to adult education, two specidly equipped classrooms
suitable for two-way audio and video learning. An open learning center with an accompanying
computer lab with 15 student stations (primarily for use by office technology students) is dso
located in the building, dong with office space, a smdl student lounge, asmdl library, and
gorage. The Rittsfidld Education Center is fully handicapped accessible and offers space for
individud studying and learning.

JWCC Annex

Located at 48™ Street and Broadway in Quincy, the WCC Annex houses virtudly the
entire Community Services area of the College (adult and continuing education, community
education, literacy programs), the music department of the baccalaureate-transfer program, and
the office of busness and indudtry training. The facility was renovated for the use of the College
in 1992-1993 and included private offices and classroom spaces. Mogt saff members
consdered the facility adequate for its purposes. Over dmost a decade of occupancy and
College growth, however, the facility is no longer adequate for today’ s needs. It contains Sx
amdl, dl-purpose classrooms poorly furnished with classroom technology, one adult education
classroom fitted for the open learning environment, one band and choral music classroom, a
computer lab with 12 student stations, offices and office areas for Community Services,

- 66 -



business and industry programs, and music department faculty. Limited Storage is available
through closet space and alarger storage area toward the back of the building. The JWCC
Annex represents the find remnant of John Wood Community College' s main Quincy location
yet to be moved to the 48" and Harrison campus. College operations and departments
currently located in the Annex are dated to be moved to the fourth principa building on the new
campus, which has been designed to provide adequate space for these services, departments,
and offices.

Truck Driver Training Facility

On commercia property located on North 36" Street and donated for its use from
Sharkey Transportation, Inc., a Quincy trucking firm, WCC' struck driver training program
unitizes asmal 1,500 square-foot portable classroom and office space in anearby building. A
large graveled area serves asthe “range’ for driving ingtruction and parking space for the seven
trucks and ten trailers that the College owns or has the use of in order to provide training. One
of the trailers was recently converted into a mohile training facility for the fire science program,
offering training for loca paid and volunteer fire departmentsin the use of sdlf-contained
breathing apparatus and other tools.

The portable classroom building is divided into a classroom and a laboratory which
houses a computerized shifting Smulator, ten student computer stations used for training and
individudized ingruction, alive brake smulation board, and atruck transmisson cutaway mode
for viewing gears. Office space for the director of the program and for full-time and associate
ingructorsis located in amore permanent, nearby building.

Barely adequate, for example, rest rooms are not available on the range, these facilities
have been made to answer the training needs of the students who wish to become truck drivers
only through the continud efforts of the program director, who strongly advocates for better
facilitiesfor the program.

JWCC Mt. Sterling L earning Center

John Wood Community College contracts with Dot Foods, afood distribution business
located in Mt. Sterling, the county seat of Brown County, to provide space for IWCC to
operate a limited open learning center, a smal computer lab with 15 student gations, and two
fully equipped distance learning classrooms. Except for the smal open learning center, these
rooms are shared with Dot Foods for thar internd training needs. Although the facility was
renovated in the mid-1990s and presents avery professiona appearance, shared scheduling,
enrollment, and staffing challenges have limited the use of this center.

Retired and Senior Volunteer Program

John Wood Community Collegeisthe recipient for afederd action grant that dlowsthe
College to sponsor a Retired and Senior Volunteer Program (RSVP) in Adams County. Staff
and offices to administer the program are housed at the Quincy Senior Citizens Center, which is
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currently building a new facility in uptown Quincy. When the new senior center is completed,
JWCC' s RSVP program will continue to maintain offices a the new location.

Uptown Quincy Adult Education L earning Center

Since 1985, John Wood Community College has maintained an educationd presencein
uptown Quincy to serve the digtrict’s more urban population with needed services, typicaly
adult education classes, literacy training, and English as a Second Language. Formerly located
in leased gpace a 509 Maine in Quincy, the Uptown Quincy Adult Education Learning Center
moved to leased space at 514 Hampshire, about a block away, in July 2002.

The new space is more cost-€effective than the former and, while the amount of spacein
the new center is comparable to that in the old, the new spaceislaid out more effectively to
support the educationd purposes for which it isintended and is cleaner and lighter than the
former space. Facilities include a classroom, aroom for text resources, two individua tutoring
rooms, an ingructor’ s office which doubles as an additiond tutoring space, and restrooms.
Classes and tutoria services are available in a private atmaosphere, which reduces potentia
sudent embarrassment, during the mornings, afternoons, and evenings.

Athletic Facilities

In 1990 John Wood Community College created the position of Director of Student
Life and Athletics and embarked on an intercollegiate athletics program in a number of sports.
The sports include men’s soccer, men’s and women' s basketball, men' s baseball, women's
softbdl, women’s volleyball, and men’'s golf. Although the soccer program was terminated after
those years, dl other intercollegiate sports have continued.

The College s lack of its own athletic fields and courts challenges the director and
coaches to use dready heavily utilized facilities across Quincy. Basebdl and softbdl diamonds
owned by the Quincy Park Digtrict are used for intercollegiate contests and practices. Inthe
colder seasons, the men's basebal program leases a variety of insde training aress across the
city to provide adequate training space for sudent athletes. The College has along-sanding
lease agreement with the loca Catholic Y outh Organization for the use of its dated gymnasum in
order to provide a home court to the men’s and women'’ s basketball and women’s volleyball
teams. Scheduling priorities for the use of the gym by other organizations have resulted in some
innovative practice times for al teams.

The Board of Trustees voted in summer, 2002 to explore the development of athletic
fidds at the new campus ste, but development of those fields as yet has no timetable and
depends on the availahility of funding. While afitness center and gymnasium on campus would
boogt student life and athletics, potentia funding for such a structure is probably even further in
the future than athletic fields. Fitness centers and gymnasums are low priorities for the sate's
capital development board, and private funding of abuilding of this type requires intensive fund-
rasing efforts. Neither the College nor the WCC Foundation is currently prepared to
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undertake such a campaign, and given the current economic and politica climate in thisrurd
digtrict it may be unwiseto do so.

Resour cesfor I nformation Technology

In 1991, John Wood Community College purchased the Banner adminidirative software
from SCT (Systems and Computer Technology Corporation); this move dso mandated new
computer hardware. The Poise database, the system previoudy used at WCC, ran on an
8350 machine, and the Banner system was applied on aVAX 4600. Banner is designed to be
ardationd database, providing greater flexibility of use than POISE, which was aflat file
gystem. Further upgrades have aso included an alpha server 1000 and a pha server 4000.
Banner isafully integrated system, composed of severa modules.

The Generd, Student, and Accounts Recelvable modules went live in February 1994
and occasioned the kind of stress universally generated in amagor administrative software
converson. These modules alowed student admissions, registration, and academic history,
aong with student payables data, to be integrated. The Finance and Financia Aid modules
were activated in 1996, dlowing accounts payable and financid ad to function with the rest of
the integrated syssem. Through the Financiad Aid modules, IWCC can access information from
the students FAFSA reports and manage Pdl, MAP, and SEOG grants, loans, and work
study. Specia reports required by the state and federal governments can be generated based
on theintegrated information.

The Human Resources and Position Control modules were the last modules to be
brought livein 1998. These modules manage employee benefits and deductions, payroll data,
tax records, current and past jobs history at WCC, vacation hours, and sick leave used and
accumul ated.

An additiona function of the Office of Information Services isto maintain the College
Web site. Through the IWCC Web site, employees can access persona work related data that
is managed by Banner. Students can view their records, print an unofficia transcript, and soon
will be able to register for classes online. E-mail accounts are available for dl full-time and part-
time faculty and staff, associate faculty, and al students enrolled in credit classes.

Each faculty and staff member has a personal computer linked to the local area
network, which is dso linked to the computer in every classsoom. The desktop persona
computers and the classroom personad computers are connected by afile server, which alows
work to be done on the desktop computer and opened and used on the classroom computer.
The server has multiple hard drives to keep data secure.

Information Services maintains the computerized phone and security systems, aswell as
Banner, the externd Web ste and the College sinternd intranet, through four functiond
mainframes and 31 servers. The mainframes and servers are located in the Network Operating
Center (NOC) on the lower leve of the Learning Center.
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The Office of Information Services staff is comprised of adirector and four technician
positions, a database adminigtrator, a systems administrator, a sysems analyst/MIS, and aWeb
adminigrator. These positions provide for dl the Banner database maintenance and upgrades,
the systems maintenance and upgrades, the state reports such asto ICCB and federd reports,
aswdl as Web adminigtration and implementation. In addition, the four technicians assst users
with Banner problems, train aff, and provide dl the security on both the Banner database and
the computer systems.

Strengths, Concerns, and Recommendations

Strengths

The spacious, dtractive, and functiona new buildings enhance al aspects of student
learning.

The many, varied technologicd tools integrated in the buildings alow faculty, saff, and
Sudents to complete learning and teaching tasks more effectively than previoudy.

Educationa centers are located in severad areas around the IWCC didrict, permitting
residents across the district easier accessto services.

Concerns
The physicd sze of the new buildings has caused every function to migrate physicdly
such that interaction and communication patterns among staff and between ingtructors
and students have radicaly dtered. Isolation can easily occur.
New facilities mean that typical work patterns have to be changed from the old facilities.
Housekeeping and maintenance appear to be understaffed for such alarge facility.

Recommendations

Provide more training to faculty and staff o that the available educationa technology
can be used to its maximum.

Identify and develop new ways of communicating among staff to overcome the greater
sze of the facilities

Look for ways to make faculty more ble to students. For example, consider
discontinuing the current practice of scheduling classes back to back and instead leave

-70 -



the classroom empty for 30 minutes before class so faculty can arrive early and talk to
students before class starts.

Consder innovative ways to increase the housekeeping and maintenance gaff.
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Chapter 3

Human Resources

Criterion 2: John Wood Community College has
effectively organized the human, financial, and
physical resources necessary to accomplish its
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Chapter 3

HUMAN RESOURCES

John Wood Community College is showing patterns of evidence that the
administration of JWCC operates through well-defined organizational structure,
policies, and procedures with qualified administrative personnel who are effectivein
their responsibility for overseeing institutional activities. The various systems of
gover nance provide dependabl e information to the public and to the College' s staff and
students and, as appropriate, involve themin the decision-making processes. The
College has a sufficient number of full-time faculty with educational credentials that
testify to appropriate qualifications for the courses they teach. The faculty has a
significant role in developing and evaluating all the institution’s educational programs.

I ntroduction

John Wood is committed to developing and maintaining high-quality programs,
outstanding faculty, and talented students. The College recruits faculty and saff who have an
ambitious vison for what sudents should achieve. Employees demondtrate leadership ability,
grong critica thinking skills, and arecord of achievement in past endeavors, whether in
academics, extracurricular activities, or work experience. The College drivesto hireindividuas
who reflect thoughtfully on past experiences, maintain a sense of perspective in the face of
chalenges, operate with a positive attitude and a sense of redism, and demondrate sdlf-
awareness and sengitivity to others.

Creation of the Office of Human Resour ces

The recognition of human resources as an integral part of the College' s operationsis
apparent in the changes that have occurred in the past severa years. Prior to 1997, a personne
assstant was responsible for most of the human resources-related activities. In 1997, an
exempt, full-time director level position was created, leading to mgor changesin the practices
and procedures of personnel and payroll operations. The Office of Human Resources
centralized many of the functions that had previoudy been decentrdized.

Currently, the Office of Human Resources congists of five full-time employees--director,
payroll specidist, benefits specidist, and two office assgtants. The director is a member of the
Leadership Council and takes aleadership rolein al human resources and employee-rel ated
activities a the College. The respongibility of the Office of Human Resourcesis particularly
grong in terms of recruitment and screening gpplicants, affirmetive action, employee orientation,
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performance assessment, training and devel opment, benefits implementation, and grievance
resolution.

Prior to the establishment of an Office of Human Resources, the Human Resources
Committee was given responsibility for human resources-related functions such astraining and
evduaion. Within the past five years, the Office of Human Resources has envel oped these and
gmilar functions. Therefore, the usefulness of this committee was reviewed and its members
and members of the Leadership Council recommended that the HR Committee be disbanded.
The HR Committee is now in the process of being dissolved.

Human Resour ces Policies, Practices and Procedures

Employee Recruitment and Selection

The process of recruitment begins with authorization from the Board of Trusteestofill a
vacant or new pogtion. Upon approval, the Office of Human Resources begins coordinating
the recruitment process by reviewing the position for gppropriate classfication placement and
advertisng the postion-internally, localy, regiondly, Satewide and/or natiorwide. The Office
of Human Resources devel ops a vacancy announcement, summarizing the position duties and
requirements, forwardsit to al gppropriate agencies, coordinates the applicant tracking
process, and pre-screens dl gpplication materids. After materids are pre-screened, the search
committee is notified that applications are ready for review. The search committee reviews
goplications and a therr first meeting sdects candidates for interview. The Office of Human
Resources arranges interviews and prepares interview questions based on appropriate Equal
Employment Opportunity/Affirmative Action guiddines aswdl as incorporating questions
submitted by the search committee.

After interviews are conducted and references are checked, the search committee
recommends afind candidate to the vice president of the service areawhere the postion is
located. The vice president may accept or reject the recommendation. When a
recommendation is accepted, averba offer is made to the candidate and asdary is negotiated
within the hire-in salary range. After the search is completed, the search chair or vice president
forwards dl the necessary information to the adminidtrative assstant in the service area who
completes a Personnd Information Form. All gppointments must be approved by the president
before being sent to the Board of Trustees. All new employees may begin work prior to Board
approva except for the president and vice presidents.

The Office of Human Resources prepares materids for the Board, gathers al search
related materid, and notifies the members of the search committee that the search is completed.
The office performs a background check on the fina applicant. Background checks were
implemented in January 2001 and are performed on al hired individuds. If the employeeis
hired in the Office of Security and Facilities or the Office of Fiscal Services, heor she is
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required to provide fingerprints for the background check investigation. All other candidates
are notified that the position has been filled and al search materids are forwarded to the Office
of Human Resources to be retained for aminimum of one yeer.

Employee Orientation Process

The Office of Human Resources provides an orientation process to regular full-time
faculty and to regular full-time and part-time staff on their firgt full day of employment. This
process includes an introduction to the College and its core vaues and areview of palicies,
procedures, and benefits. The new employee orientation process takes gpproximately four
hoursto complete. In addition to the process, the Office of Human Resources completes a
“New Employee Check-in Sheet,” which ensuresthat dl relevant employment information has
been covered.

New employees meet with the Director of Human Resources, the Director of Security
and Facilities, and the Benefits Specidist. The employee receives an orientation manud, staff
handbook (as appropriate), core vaues information, hedth insurancellife insurance handbooks,
and informationd policies and procedures such as the drug free workplace policy. During the
process, the history and mission of the College are discussed. The employee completes
appropriate paperwork for benefits and payroll, verification of United States citizenship (1-9), a
background check release form, and an employee emergency contact card. In addition, the
Office of Human Resources assgs in establishing an e-mail address for the employee.

When the employee visits the Office of Security and Facilities, he or she receivesan ID
card, information regarding parking permits, maintenance work requests, smoking regulations,
crime prevention, the Jeanne Clery Act, sexua harassment, and workplace violence. He or she
aso recaves a Criticd Incident and Emergency Procedures Plan.

After theinitid meetings, the employee is given atour of the facility, introduced to
employees, has higher photo taken (which islater emailed to dl saff asa“welcome natice’),
and watches four educationa videos (as appropriate)-- State Universties Retirement System
Options, Prevention of Sexuad Harassment, Everyone s Public Relations Role, and Professiona
Dress. The employee simmediate supervisor is respongble for providing job-specific training
to new employees.

Associate faculty is oriented by the department chair or program director, given an
Associate Faculty Handbook and is strongly encouraged to attend a faculty convocation to gain
additiond information. Faculty convocations are held at the beginning of each fal and soring
smester.

Student employees are oriented by the Office of Human Resources and given a Student
Employment Handbook. They receive specific information regarding a drug free workplace,
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confidentidity of student records, smoking, payroll information, sexud harassment, and proper
dresscode. In addition, supervisors of student workers are provided with asimilar handbook
cdled “Manager's Guide to Student Employment.”

Classification and Compensation System for Staff

John Wood Community College has conducted an extensve review of itssdary
gructure for internd and externd equity. Theinitia focus was on three employee groups.
exempt, non-exempt, and faculty. 1n November 1997 the College adopted Board Policy 320,
which established a classfication pay system for its exempt and non-exempt employees
following alengthy development process. By this palicy, positions were classfied into levels
one through six and the salary structure utilized arange system of low to high per level. Sday
ranges were established based on the market mean or base sarting salary for each level. Data
from five lllinois peer colleges published in the 1997 ICCB sdary guide were used to determine
the market meaen.

In December 1999, the Salary and Fringe Benefits Committee, charged with the
scheduled review of the classification structure, began developing anew system. The Board of
Trustees adopted the revised policy in August 2001. In the Sdary and Fringe Benefits
Committee review, fundamental problems with the exigting classfication syssem were identified,
primarily the horizontal grouping of levels across job types, as opposed to grouping positions
within like workgroups. This new assembling of positions based on the type of duties
performed resulted in the development of “workgroups’ with various job titles appearing within
each workgroup.

Workgroups are a broad grouping of occupations in the classification system that are
relaed in one or more ways, such as amilarity of functions performed, trandferability of
knowledge and skills from one occupation to another, or smilarity of materials or equipment
used. Each postion title has unique and independent qualification requirements, and cannot be
compared one to another. A Classification/Compensation Handbook was designed to highlight
the classfication sysem.

Following the definition of workgroups and the individud positions within them, the
Sdary and Fringe Benefits Committee continued with the next step in the process--researching
the accuracy of the associated sdary ranges. The Committee used information gethered from
the 1999 ICCB sdary guide to establish standard ranges for the same positions offered at peer
schools. Likewise, for positions drawing from a more localized gpplicant pool, the sandards
were determined through information gathered from area employers and based on postions
performing very Smilar duties

When a hiring manager reviews the knowledge, skills, ailities, education and
experience of a preferred applicant, he or she may offer an gpplicant agtarting salary between
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the minimum (or bottom) of a sdary range and the first quartile of asdary range. Thisiscaled
the “hire-inrange.” In order to achieve interna equity, it isimportant that hiring managers, when
determining a sdary offer, take into account not only the qudifications of a new applicant but
aso the current salary and length of service of present employees.

Sometimes, the nature of a position does not permit a hiring manager to stay within the
first quartile of asdary range because the position may require specidized skills and abilities or
goplicants may be highly desirable and recruitment highly competitive. When a hiring manager
encounters this obstacle, he or she may go above the first quartile of a sdary rangewith
presidentia approva in order to offer a preferred applicant a sdary comparable to that offered
by competitors.

Staff members do not “top out” a the maximum (or top) of asdary range. Thetop of a
sdary rangeis set in order to develop the firg quartile (or hire-in range). Typicaly, thetop of a
sdary range is a percentage of the bottom. For example, the sdary range for a clerica assstant
position is $13,000 to $22,750. The hire-in range is $13,000 to $15,438. In this example, the
top sdary ($22,750) is derived by taking the bottom salary ($13,000) and multiplying by 175
percent. The sameistrue for al sdary ranges--the minimum sdaries are multiplied by 175
percent in order to derive the maximum sary.

Classification and Compensation System for Faculty

In addition to aformdized classfication and compensation structure for saff, afaculty
sdary structure was put in place and Board Policy 321 was adopted on June 17, 1998. Prior
to the development of Board Policy 321, there was no faculty sdary syseminplace. To
address this stuation, the President appointed a committee of severd faculty and the Dean of
Ingtruction in February 1998. Following severd months of study, the committee recommended
asystem of placing faculty on a salary schedule and the committee designed a sdary schedule.
By working with the College President, the committee identified sarting sdlaries for the severd
columns on the schedule. In order to determine the sdary structure, comparisions were made
with five lllinois peer colleges, resulting in darting sdaries for each column equding the mean of
the peers. The origina faculty sdlary schedule recognized teaching or related work experience
and degrees and earned credits. Accompanying the adoption of the sdary schedule wasthe
change of employing al faculty on anine-month contract, moving eighteen faculty from twelve-
month contracts.

While the issue of faculty sdariesis ill of importance to the College adminigration, the
College has made strides in closing the gap between the faculty salaries at John Wood and the
faculty sdlaries at peer inditutions. The sdary increases given to the current faculty have
increased dramétically over the past eight years. According to an October 1, 2002, report from
the Illinois Board of Higher Education, the average sdary for IWCC faculty experienced the
greatest percentage increase as compared to dl other community colleges in the sate of 1llinais.
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From FY 95 to FY 02, faculty sdlariesincreased 60.3 percent. These increases demonstrate the
College' s commitment to provide sufficient sdaries to members of the faculty.

In May 1999, the faculty, on a 21 to 19 vote, dected to form a collective bargaining
unit (John Wood Community College Facuty Association, IFT/AFT Locd #6086) in an
election conducted by the Illinois Educationa Labor Relations Board. The management of the
College and members of the faculty defined those eigible to vote in the dection, and that group
evolved into the bargaining unit. Negotiations began in May 2000 to develop a master contract
which included arevised faculty sdary schedule. The contract was ratified by the Board of
Trustees and the WCC Association on May 16, 2001. A three-year contract was approved
covering the years FY 01 through FY 03.

Pr ofessional Development

Throughout the year, in-service opportunities are provided by the Office of Human
Resources. Faculty and staff are encouraged to participate in both internd activities and
externd activities, as budgets and funding permit. In 2000, the Office of Human Resources
focused in-service activities on the move to the College’ s permanent campus on 48" and
Harrison and the effect this move might have on employees. Activities ranged from externd
speakers discussng how to effectively ded with change to informationd flyers on how to
appropriately pack and move boxes. In the past, asampling of educationa workshops offered
have included:

Compensatory time;

Shift differentids;

Collective bargaining agreement;

Staff classfication/compensation system;
Performance evauations;

Microsoft Office XP software; and

CPR and first aid.

College employees use avariety of methods to keep current in their field such as
attending workshaops, joining professiond organizations, or working in their fid of expertise.
Higtoricdly, the College has sent employees to professona conferences and meetings. Since
2000, representatives from John Wood Community College have attended the following
conferences:

SCT Banner regiona and nationa annua conferences,

Nationd Ingtitute for Staff and Organizationd Development’s (NISOD)
International Conference on Teaching and Leadership Excdlence annud
conference;

[llinois Business Education Associaion annua conference;
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[llinois Adult and Continuing Education Association annua conference;
Nationa Council for Student Development annua conference;

League of Innovation in the Community College annua conference;
[llinois Association of Community College Agriculture Indructors.

In addition to interna and externa professiona development opportunities, the College
offerstuition grants to regular full-time and part-time employees for advanced or continuing
education. Exempt and norexempt employees are digible for tuition and fee grants up to $600
for credit courses, exempt employees may be awarded supplementd tuition grants pending
availablefunds. The amount of the tuition and fee grant is pro-rated based on the employee’s
percent of gppointment. In FY 02, 24 employees received tuition grants; in FY03, 29
employees received tuition grants.

Sabbatical leaves of absence are granted to exempt staff members for the purpose of

improving the professona competencies of the employee. In FY 02, four employees were
provided a sabbatical; in FY 03, one employee was provided a sabbatical.

Employee Benefits

In an effort to attract and maintain top quaity employees, JWCC has a competitive and
broad-based benefits package. Due to the implementation of the SCT Banner Human
Resources Information System (HRIS) in January 1998, WCC gained the payroll and
adminigtrative capabilities to expand its benefits package. IWCC has a current, semi-monthly
payroll and offers direct deposit. Types of paid leaves include vacation, sick leave, persond,
bereavement, military, religious, jury duty, and discretionary emergency leave.

Employees are mandated by State law to contribute to the State Universities Retirement
System (SURS) and participation is mandatory for new staff membersin the Medicare
insurance program. Insurance programs are offered to regular full-time employees and include
lifeinsurance; disability insurance; medica, dentd, vison insurance; and a prescription card.
Recognizing the changing nature of families, the College chose to offer four coverage options —
employee only, employee plus spouse, employee plus child(ren), and employee plus family. The
College pays the full premium cost of the employee and haf the premium cost for dependents
for hedth insurance. Additiondly, the College coversthe cost of disability insurance, life
insurance up to $50,000 per $1,000 of annua sdlary, and permits employees to purchase
additiond life insurance as they choose through the College insurance carrier.

Other benefits offered include flexible spending accounts, tuition and fee waivers,
wellness programs, and a computer purchase loan program. The computer purchase loan
program has been one of the most successful of the new benefits offered. The program is
designed to dlow regular full-time or part-time employees to purchase or upgrade persondly
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owned computers, related equipment, and software by borrowing money from the College on
an interest-free basis. Asof August 2002, the College has made 58 |oans to 56 employees.

Performance Evaluation for Staff

The performance review and feedback process contributes to increased productivity,
enhanced staff morale, and improved organizationd effectiveness. Every year, managers and
supervisors are required to conduct performance reviews of their saff. The performance
review includes a sdf-evauation and supervisor evauation on twelve generd work-related
characterigtics, such asjob knowledge and skills; teamwork and interpersond relaions; the
employee' s job description; and the setting and attainment of gods.

While the College has no “pay for performance” system, the evaluation processis
intended to accomplish a comprehensve evaluation of al saff members while recognizing
differences in secific job responghilities. Staff members and supervisors are encouraged to
discuss job performance and gods on an informd, daily basis to provide both supervisors and
gaff members the opportunity to discuss job tasks; identify and correct weaknesses, encourage
and recognize strengths; and discuss postive, purposeful gpproaches for meeting goals. Board
Policies 404 and 507 outline the philosophy, purpose, and gods of performance evauations for
faculty and Saff.

Per formance Evaluation for Faculty

Board Palicy 404 states thet dl full-time tenured faculty, full-time non-tenured faculty,
librarians, and counsdors shal be evaluated by their department chair or immediate supervisor
in order to ensure qudity in ingtruction and academic support, qudity in performing other
professond duties, and quality in conducting themselves in a professona manner. There are
three components for tenured and non-tenured faculty eva uation-- student evauation, employee
sdf-evauation, and supervisor evauation. The supervisor evauationincludes classroom
observation. The department chair or immediate supervisor evauates dl other aspects of the
job to be performed by full-time tenured faculty, full-time non-tenured faculty, librarians, and
counselors. The criterion used in the evauation process, in addition to classroom and other
formd activity indudes but is not limited to:

Advisory committee work and programs,

Maintaining curriculum, course updates, and revisons,

College committee work;

Maintaining scheduled office hours;

Performing professiond job related duties as assigned by the adminigtration in
accordance with College policies and practices.
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The department chair or immediate supervisor is encouraged to hold aforma evauation
conference with the faculty member in order to review job performance criteria The formd
evauation process dlows for sdf-evauation, and the faculty member is made aware of any
deficienciesin his or her performance as discovered in the forma evauation process. The
faculty member evauated will be advised to take appropriate action to remediate the
defects/deficienciesidentified in the forma evauation process dthough thereis no forma
professona development process/program at the College. While the forma evauation process
for tenured and non-tenured faculty is noted in the collective bargaining agreement, both
management and bargaining unit members have concern that the evaluation process be fair and
equitable. Revisonsto the evauation process are currently under consideration with both
affected parties working together to resolve concerns.

Grievance Proceduresfor Staff

Grievance procedures exist to ensure that a staff member who has a grievance regarding
any aspect of hisor her employment has the opportunity to raise theissue formally to seek a
solution to the problem. These procedures define responsibilities and relationships between
ingtitutional components, the administration and employees, to guarantee due process and
resolution. The Board of Trustees encourages any employee to bring any employment
grievance or problem to the adminigtration's atention in order to promote efficiency and
contribute to a more pleasant working atmosphere and has established Board Policy 304, which
outlines the procedures and time lines for filing a grievance.

Before initiating the grievance procedure, an employee is encouraged to try to resolve
any grievance directly with the employee' simmediate supervisor. Should a discusson with the
immediate supervisor fail to resolve the problem (or if such discussion isingppropriate), the
issue may be forwarded through the proper chain of command, alowing senior management the
opportunity to meet with parties involved in the grievance and to satisfactorily resolve the
grievance. In unusud cases, the President may grant an employee the opportunity to present the
grievance or problem directly to the Board of Trustees for fina resolution. Any Board member
may aso cause such matter to be considered by the Board, but employees are discouraged
from taking grievance or problems to Board members except when absolutely necessary or
when it isinappropriate for the President to consider the matter.

Grievance Procedures for Faculty

Grievance procedures for faculty are outlined in section 5.1 of the collective bargaining
agreement. This section dedls specificaly with full-time tenured faculty, full-time non-tenured
faculty, librarians, and counselors who are indluded in the bargaining unit of John Wood
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Community College Faculty Association, IFT/AFT Loca #6086. A grievanceisdefined asan
dleged misinterpretation or misapplication of a specific article or section of the collective
bargaining agreement. Any affected bargaining unit member may present agrievance to the
gppropriate administrator provided the situation shdl have firg been discussed informaly with
such adminidrator. If al informd action is exhausted, a bargaining unit member may filea
formd petition of grievance. The grievance shdl be inwriting and shall:

Describe the dleged vidlation in detall;
Cite the specific provison(s) of the Agreement dlegedly violated; and
Indicate the requested remedy.

Tenure

Historicaly, tenure has been provided as a protection for professonas engaged in
scholarly work. This protection has provided a measure of job security permitting scholars to
pursue their work without fear of retribution. At John Wood Community College, the College
provides tenure for its faculty under this traditiona approach. Asan academy of scholars, the
Coallege determined that tenure is a privilege earned, not aright granted solely on years of
teaching service. While the state's tenure law provides ameans for tenure to be gained through
contract longevity, the College made a conscious effort to retain faculty and academic support
gaff whose outstanding performance has been recognized through the evauation and tenure
process. Therefore, tenureis earned at WCC by faculty and academic support personnel
whose performance is deemed to be outstanding.

The lllinois Community College Tenure Act became law on January 1, 1980. The Act
states that every board shall provide by rule or contract for a procedure to evauate the
performance and qudifications of non-tenured faculty and academic support staff members,
Although the College has an officid handbook detailing the tenure and review process for
faculty, the handbook is outdated and is superseded by the collective bargaining agreement.
Theorigind intent of the handbook was to describe the minimum requirements for faculty and
academic support postions at WCC. Thereisadesire on the part of the bargaining unit
members to review the tenure award process and establish a Tenure Review Committee; both
the administration and bargaining unit have agreed to review thisissue and work together to
develop aresolution.

Faculty Seniority

In matters where seniority isto be considered, the term “ seniority” refersto the number
of years of full-time employment as a bargaining unit member a the College starting from the
bargaining unit member’s origina date of attaining tenure or, if service has been broken by
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termination, from the bargaining unit member’s most recent date of attaining tenure. The
seniority lig, by discipline, program, and qudificationsis provided to the Association president
by the college adminigration.

Diversity

Divergty creates an organization that is enriched with people from different cultures,
ages, ethnicity, gender, physicd abilities, race and sexud orientation and who have different
experiences, lifestyles, backgrounds, perspectives, and ideas. The College recognizes the lack
of diversty among its faculty and s&ff, though it has an Africant American on the Board of
Trustees. Since 1999 the College' s Strategic Plan has included goals and objectives to improve
divergty among faculty and saff. The College aso, in accordance with federd regulations, has
an dfirmative action policy and collects voluntary Equa Employment Opportunity/Affirmative
Action information. The Strategic Plan specificdly includes gods to increase the diversty of the
student body and the staff. That god is shared by the Office of Human Resources and the
Marketing Committee. A Diversty Committee, which includes the Director of Human
Resources, was formed in FY 02 to address these issues. To improve understanding and
knowledge, saverd members of this committee attended a diversity conference in Decatur,
[llinois, in June 2001 to learn more about what other colleges and universities are doing to
promote diversity.

To ganinput and to gather information from the leaders of the minority community in the
area, afocus group of African- American leadersin Quincy was held to discuss ways to attract
loca African-American studentsto the College. Inthe soring of 2002, the Diversity Committee
was put under the auspices of the Leadership Council. A diverdty plan is currently being
developed and will be presented to the Leadership Council and to senior administration for
goprova and implementation a JWCC. Severd postive efforts of the College over the past
fisca year include:

Adding minority representation to non-credit advisory councils;

Sponsoring month-long celebration of Black History Month through the
Multiculturd Club;

Promoating diversty through the Humanities Series sdlection of spegkers,
Collaborating and ditributing literature to the minority community;

Recruiting African- American volunteers through the College’ s Retired and Senior
Volunteer Program (RSVP); and

Conducting outreach activities of holding job search and career information sessons
for the minority community in Quincy and mini-training sessonsfor youth in theform
of after-school programs through the Office of Career Services.

To increase the diversty among faculty and staff, the Office of Human Resources
routinely mails job vacancy notices to more than 300 hitoricaly African American and
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Hispanic collegesin the United States. Affirmative action datais collected on dl individuals that
apply for positions at the College and follow dl affirmative action/equa employment regulations.
These efforts to increase diversity a WCC have been accomplished within alimited budget for
the College asawhole. There have been no new dollars dlocated for these activitiesin FY 03.

Organization of JWCC

The John Wood Community College organizationa chart indicates a flow from the
[llinois Board of Higher Education; Illinois Community College Board; JWCC Board of
Trustees, president (chief executive officer of WCC); to the vice presidents for the service
areas of Ingruction, Student Services, Community Services, and Finance and Business
Services. Each sarvice areg, in turn, has an organizationd chart to indicate the flow of authority
and respongbility in that area. The Presdent has the respongbility for updating organizationa
chartsto indicate the current lines of authority. The service area structure of JWCC has
remained bascdly the same since the 1991 stevist. However, in 2000, the President opted to
change thetitle of the head of each service areafrom dean to vice president to more closdy
meatch that of other community collegesin lllinois.

The President of WCC isthe chief executive officer with the respongbility to serve as
the liaison between the Board of Trustees and al employees and students of the College. The
Presdent provides overdl gaff leadership and organizationa unity while ensuring thet the
functions of the College are achieved and delegates tasks to various staff members as

appropriate.

The Presdent meets with the Cabinet (formerly called the Presdent’s Staff) on a
weekly basis. This group regularly includes the President; the Vice Presidents for Instruction,
Student Services, Finance and Business Services and Community Services, the Director of
Public Relations; the Director of Inditutional Research; and the Executive Director of the
JWCC Foundation. The Cabinet isingrumenta in asssting the President with the decision+
making process in terms of College operations.

Each sarvice area has a vice president and managerial and support staff. Thevice
presidents aso meet regularly with their respective directors, with the exception of the Vice
President for Ingtruction who has a weekly meeting scheduled with the Dean of Transfer
Education and the Dean of Career and Technical Education and a semi-monthly medting
scheduled with the senior management team. A monthly mesting is held which includes
ingructiond directors and chairs.

Dueto the turnover in the dean of ingtruction position Snce 1996, senior management in
Ingruction has been in flux. In 1996, the Dean of Ingruction resigned following the resignation
of the WCC Presdent. Since 1996, the College has had a shared deanship and three
ingructiona deans (now vice president). The current Vice President has been appointed on an
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interim basis. Such aturnover of ingtructiona leadership has contributed to uncertainty and
ambiguity for the faculty and staff in ingruction as wdl as for the entire College and the
subsequent affect has been contradictory directions, limited communications, and differing
gpplications of enforcing work practices and college processes.

Community colleges are so multifaceted that a change in one aspect of operations often
affects alarge number of other areas and this has been the case at John Wood. Thismgor
chdlengeis currently being addressed by reorganization, clarification of positions and
responsibilities, and the development of a structure that enhances faculty and staff input in
instructiona decisiortmaking. This change in organization has improved the indructiond service
ared s representation in college-wide decison-making.

Over the past ten years, the College has experienced rapid growth in the number of
faculty positions because of the phasing out of the contractud relationship with other inditutions
to provide ingruction. Asingtructiona contracts were discontinued, faculty were hired to teach
in those disciplines. The College added the following faculty and ingtructiona adminigtration

postions:

Behaviord Science - 2 faculty members
Communications - 3 faculty members

Horticulture - 1 faculty member

Humeanities - 2 faculty members

Mathematics - 3 faculty members

Natural Science - 4 faculty members

Nursing (ADN) - 1 director; 3 faculty members
Restaurant Management - 1 faculty member

Truck Driver Training - 1 director; 1 faculty member
Early Childhood Education - 1 faculty member

Faculty teaching bacca aureste transfer courses are required to have a master’ s degree
in the appropriate subject area. A few faculty members have earned substantia graduate hours
over the master’ s degree in aparticular field. Full-time faculty members with bachelor’s or
associate' s degrees teach in the nonttransfer, career and occupationd fidd. Specific
educationd requirements for ingtructors/'staff for vocationd/career programs are stated in the
goppropriate job description and the minimum requirements are often dictated by accrediting
bodies. The collective bargaining agreement details the teaching qudifications of faculty
members. The qudifications of abargaining unit member to teach specific courses or in
particular fieds are determined by any one or more of the following:

Teaching field specified in the college certificate or employment contract;
Number of years of teaching experience in hisher field at the college leve;
Number of yearsin awork-related fidd;



Graduate degrees or graduate work amounting to & least fifteen hoursin thefidd;
and

Knowledge, skills, abilities, and gptitude for performing a the community college
levd.

A breskdown of credentids for the College s regular full-time faculty and associate
faculty is beow, effective fdl 2001

Highest Degree Earned for Regular Full-time Faculty
Diploma | Associate | Bachelor's | Master’s | Professond | Doctoral
Instructor 1 0 8 40 0 0

Highest Degree Earned for Associate Faculty
Diploma | Asociate | Bachdor's | Master's | Professona | Doctoral
| Instructor 21 3 37 67 3 5

The teaching load for full-time faculty is 15 credit hours per semester or 30 credit hours
per year. Infal 2001, 32 full-time faculty taught an overload schedule of 118 credit hours.

A concern of the Collegeisthe smdl pool of qudified candidatesin the didrict tofill
associate faculty positions. The associate faculty had not received a pay increase since 1998,
and morae began to suffer, making it difficult to find and maintain awell-qudified associate
faculty. In order to rectify this Situation, the Board of Trustees approved an approximate ten
percent increase in the associate faculty salary schedule effective fal 2002. The new schedule
accounts for verifiable IWCC teaching experience and education. Using ateevised
commercia, the College began a direct marketing campaign targeted to passive job seekers
who held advanced degrees. Findly, the Office of Human Resources sent aletter explaining the
College s need for associate faculty to 2,262 individuas and businesses, including 1,250 K-12
teachersin the digtrict. The adminigtration hopes these efforts will begin to address the
associate faculty concerns.

Employment Categories

John Wood Community College has many types of employment categories. These
categon&s are defined below:

Regular Full-time Exempt: Employeeswho are exempt from the provisons of the

Fair Labor Standards Act and who are not in atemporary status. They are regularly

scheduled to work John Wood Community College' s full-time schedule. Generdly,

they are digible for the benefits package, subject to the terms, conditions, and

limitations of each benefit program.
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Regular Full-time Non-exempt: Employees who are not exempt from the provisons
of the Fair Labor Standards Act and who are not in atemporary status. They are
regularly scheduled to work John Wood Community College s full-time schedule and
are digible for overtime pay a one and one-hdf timesthear regular pay for any hours
worked more than 40 hours per week or compensatory time at time and a hdlf.
Generdly, they are digible for the benefits package, subject to the terms, conditions,
and limitations of each benefit program.

Regular Part-time Exempt: Employees who are exempt from the provisions of the
Fair Labor Standards Act and who are not in atemporary status. They areregularly
scheduled to work fewer than 40 hours per week. While they do receive dl legdly
mandated benefits, such as Socid Security, State Universities Retirement System and
workers compensation insurance, they are indigible for the insurance benefit programs.

Regular Part-time Non-exempt: Employees who are not exempt from the provisons
of the Fair Labor Standards Act and who are not in atemporary status. They are
regularly scheduled to work fewer than 40 hours per week and are digible for overtime
pay at their regular pay rate for any hours over their scheduled hours up to 40 hours per
week. They are digible for overtime pay a one and one-hdf times their regular pay for
any hoursworked over 40 hours per week. While they do receive dl legdly mandated
benefits, such as Socia Security, State Universties Retirement System and workers
compensation insurance, they are indligible for insurance benefit programs.

Temporary: Employeeswho are hired as interim replacements to temporarily
supplement the work force or to assist in the completion of a specific project.
Employment assgnmentsin this category are of alimited duration. Employment beyond
any initidly stated period does nat in any way imply a change in employment status.
Temporary employees retain that status unless and until notified of achange. Whilethey
do receive dl legaly mandated benefits such as Socia Security and workers
compensation insurance, they are indigible for al other benefit programs.

Regular Faculty: Employees who may or may not be part of the bargaining unit and

whose primary duty isteaching. Regular faculty are a part of regular full-time or part-

time exempt employees, determined by their load assgnment, and receive the benefits
for those categories or as determined by the collective bargaining agreement.

Associate Faculty: Employees who are hired as interim replacements to temporarily
supplement the faculty and whose primary duty isteaching. Employment assgnmentsin
this category are of alimited duration. Employment beyond any initidly stated period
does not in any way imply a change in employment datus. Associate faculty members
retain that gatus unless and until notified of a change. While associate faculty members
receive dl legaly mandated benefits such as Socid Security, State Universitites
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Retirement System and workers compensation insurance, they are ingligible for adl other
benefit programs.

Bargaining Unit Member: Employees determined to be digible for participation in the
bargaining unit and whose primary duty is teaching or academic support.

Asof fall 2001, the profile of College employees by category was:
Employment Category Number of Employees
Regular Full-time Exempt Staff 54
Regular Full-time Non-exempt Staff 61
Regular Part-time Exempt Staff 4
Regular Part-time Non-exempt Staff 22
Temporary Staff 150
Associate Faculty 136
Adult Education Faculty 3
Bargaining Unit Members - Faculty 49
Bargaining Unit Members - Counselors 3
TOTALS 480

Strengths, Concer ns, and Recommendations

Strengths
The crestion of the Office of Human Resources centralized personnd functions and
ensured sound human resources programs, policies, procedures and practicesarein
place.

The adminigtration and the faculty came to an agreement relative to salary and working
conditions.

Postive sdlary movement has occurred in both the faculty and associate faculty sdary
schedules.

The development of a classfication and compensation structure for staff has asssted in
providing fair and equitable job placements and sdaries.

The College s benefits package is comprehensive and competitive with local employers.

The adminigration conssts of well-quaified persons who seek input from their
respective aff members.
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The faculty has experienced pogtive growth in Sze and variety of disciplines.

The faculty has become more formally organized to provide for better representation in
decision-making for themsalves and in other sdect groups.

From FY 95 to FY 02, faculty salaries increased 60.3 percent--the largest increasein
[linois among community colleges--which demongrates the College’ s commitment to
provide sufficient saries to members of the faculty.

Concerns

Revisons to the faculty evaluation system are needed and will require further research,
aswadl asfaculty and gaff training for implementation.

Revisons to the faculty tenure award process are needed and will require further
research, aswel asfaculty and staff training for implementation.

Maor chdlengesin recruiting from diverse populations limit the College’ s attempts to
have adiverse faculty and Staff.

The turnover in ingtructiona leadership has delayed progress with respect to enhancing
essentid faculty processes and practices such as evauation.

An increase in sudent enrollment and difficulty in recruiting associate faculty members
from the digtrict has created problemsin filling teaching assgnments.

Inview of the uncertainty of state funding leves, the College will be chalenged with
providing appropriate salary increases to employees.

Recommendations

The Offices of Instructiona Services and Human Resources should condder revisons to
the faculty evaluation system.

The Office of Instructiona Services and Human Resources should consider revisonsto
the faculty tenure award process.

The Office of Human Resources should continue to address the chalenges in recruiting
from diverse populations.

The Office of Human Resources should continue to address the chalenges in recruiting
associate faculty members from the didtrict.

-88 -



Chapter 4

Financial Resources

Criterion 2: John Wood Community College has
effectively organized the human, financial, and
physical resources necessary to accomplish its
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Chapter 4

FINANCIAL RESOURCES

John Wood Community College is showing patterns of evidence in financial
expenditures that show the commitment to effective teaching and learning. The on-
going expenditures have provided both the environment and human resources
necessary for learning. Financial resources are managed to maximize the
ingtitution’ s capability to meet its purposes. Financial practices, records, and reports
demonstrate fiscal viability verified by an external audit by a certified public
accountant at least every two years.

I ntroduction

Financial responsibility at John Wood Community College primarily resides
with the Vice President for Finance and Business Services, who is considered the
chief financia officer. This position in turn, is accountable to the President and the
Board of Trustees for the financia state of the College. Asindicated in the
organization of the department, the Vice President is assisted by a professional staff
consisting of an administrative assistant, adirector of fiscal services, a director of
human resources, a director of administrative services, adirector of information
services, and a director of security and facilities.

In the past ten years, two transitions have occurred which have had an effect
on the College finances. The first was the complete transition from the common
market concept for providing education (allowing for contractual arrangements with
other post-secondary institutions to provide coursework/programs) to the more
traditional approach (allowing for the provision of coursework offered on its own
campus and by its own faculty). The increase in staff and faculty has accounted for a
larger amount of instructional monies designated for salaries and benefits and less for
contractual arrangements than in the 1980s. This transition also eventually
necessitated that JWCC further develop the physical resources needed to house the
classrooms, faculty, and staff. Thus, the planning, development, and building of a
new campus became the second transition which has had a substantial effect on the
finances of the College.

The Financing of the New Campus

In the early 1990s, when the College began to terminate the common market
contractual arrangements, the Board of Trustees identified the need for new facilities,
especially for specialized classrooms and laboratories and for faculty offices. The
intention of the College at that time was to build a science and technology center on
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College-owned property adjacent to the administrative center then housed at the
former Lincoln Elementary School building. Planning and construction funding was
secured from the state through the Resource Allocation and Management Program
(RAMP) process, and local funds were raised through a capital campaign to meet the
match requirement and the sale of the campus on Maine Street.

In the state of Illinois, the Community College Capital Resource Allocation
Management Program (RAMP) is the official request of the College for state funding
for capital improvement projects. A RAMP document describes the requested project
in very specific detail. Guidelines for the request must be followed according to the
Fiscal Year RAMP Community College Capital Projects Manual sent to community
colleges every year. The Illinois Community College Board reviews all community
college requests for funding for projects. Those projects approved are then submitted
to the Illinois Board of Higher Education (IBHE). The IBHE reviews al college and
university capital requests. Approved projects are prioritized, placed on a capital
project list, and submitted first to the Governor of Illinois for approval or amendment
and then to the Illinois General Assembly. The legidative process determines how
many capital projects get funded in any given year. The state then provides for 75
percent of the project, and the local college must provide the remaining 25 percent.
Any cost overruns are borne by the college and not the state.

When the opportunity arose to acquire 150 acres at a nearby site, the College
proceeded to purchase the land, to alter its Site and Facilities Master Plan, to build the
Science and Technology Center at the new site, and to proceed with planning for a
permanent campus. (For areview of the situation and process which led to a new Site
and Facilities Master Plan and the new campus, see Chapter 2, Physical Resources.)

While the specific design of the buildings was yet to be determined, an even
greater challenge for the College was the financing of the project. During the design
phase of the project, through 1997 and 1998, the College was faced with identifying
the matching funds needed prior to the initiation of construction. The estimated need
for the match was about $4.1 million.

The construction of the Science and Technology Center did not include
finishing the lower level, asphalting the parking lot, or installing outside lighting.
Because these elements were crucia to the success of the campus devel opment, the
College worked to fund completion of the lower level and the parking lot. The
project was funded from severa sources, including gifts, JWCC Foundation funding,
College fund balances, and grants. An additional unpaved lot was included in the
project. Of the full cost of the project, approximately $1.6 million was borne by the
College and was alowed by the Illinois Board of Higher Education to be part of the
25 percent match (about $4.1 million) for the proposed projects to follow.

In FY 98, the state provided planning money for additional buildings at the

new campus equaling about $1.8 million, necessitating the College to provide about
$450,000. The College was able to fund the completion of the Science and
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Technology Center and the planning match, but had no funds for new construction. A
RAMP request was made for construction funds of about $18 million, which was
supported by the Illinois higher education hierarchy, and approved by the Illinois
General Assembly and the Governor.

The local matching funds are required to be in place before state funds can be
released for a capital project. Careful management of finances has allowed the
reallocation of resources toward development of the new campus without any special
taxes to fund the construction. For instance, the 25 percent local funding for
construction of the Science and Technology Center was achieved primarily through
utilization of fund balances and a IWCC Foundation campaign.

A referendum to finance the sale of bonds was out of the question for IWCC.
The overall community environment toward additional taxes was overwhelmingly
negative. Furthermore, there was considerable community opposition to the
development of anew campus, making fund raising difficult. The single most likely
source for financing the College match was the sale of College property.

The challenges of selling the property were multifold and contradictory. One,
the College needed to use the property until the new campus was built. Two, the new
construction couldn’t begin until the matching funds had been deposited in a trust
account. Three, the potential use of a school building had limited appeal for potentia
buyers. Four, potential developers who would want just the land would have the
additional expense to raze the building, and in addition, room for parking for a
commercial property was restricted because of the lot size.

In some way, the College would have to sell the facilities, but continue to use
them for up to two years. Finding awilling buyer under such circumstances seemed
impossible, but as with all successful endeavors, mutual needs merged. Because of
rapid growth, the Payson Road Christian Church could not accommodate its
congregation on Sundays and was renting space from the Quincy school district.
They approached the College administration regarding the purchase of the building,
and a negotiation process began.

The church was not ready to purchase the building from the College until it
could raise funds accordingly, but it needed more space immediately. The College
was not ready to vacate the building until the new facilities were finished, but needed
the money to begin construction. The solution for both parties was to enter into a
lease-purchase agreement whereby the church leased space from the College with the
option to purchase. The rent and improvements the church made could be applied
toward the purchase price. The College would finance the purchase at the same
interest rate as the cost of alternate revenue bonds, and the lease/purchase agreement
payments would help to retire the bonds over a 15 year period. With the agreement to
purchase the building for $2.5 million, both parties agreed to a lease-purchase
contract.
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The successful negotiations gave the College the leverage needed to sell
alternate revenue bonds for $3 million, and alowed them to meet the required 25
percent match. Upon the sale of bonds, the construction moved forward in atimely
fashion.

Concern persisted regarding the ability of the College to construct the needed
facilities within its available means. Obviously, the better the bid for the buildings,
the more facilities could be constructed. The low bidder was able to alow for
construction of all alternatives to the project, as well as the primary buildings. Hence,
the College was able to have the Maintenance Building erected as part of Phase One.
Due to the efficiency of the planning process, very few change orders were necessary,
and $1.2 million of the contingency balance was made available for a security system,
new furniture, and the grading of twenty acres of property outside the construction
zone.

Construction efficiencies and low bids enabled the College to add about 6,500
sguare feet to Phase Two of the project, allowing the College to meet additional needs
within the context of the origina Master Plan. Phase Two isin the design and bid
stages of construction.

Working within a balanced budget while also reducing the overall tax levy
and adding no new taxes, the College has funded the construction of a new campus.

Operating Fund Revenues

There are three primary sources providing the operating revenue for the
College: locdl taxes, state credit hour grants and equalization, and tuition and fees.
Other sources of revenue include sales and service fees, facilities revenue, investment
revenue, and other revenue.

Operating fund revenues for fiscal years 1991 and 2001 are illustrated in Chart
4-1 and reved the decline in state revenues and the increase in both local tax support
and support from student tuition over atenyear period. In FY 01, the primary sources
of revenue were state reimbursement for credit hours and student tuition and fees,
together accounting for approximately 67 percent of the total. In contrast, local tax
dollars provided 24 percent of the revenue. In comparison, in 1991 reimbursement
for credit hours and student tuition and fees was approximately 75 percent, with local
tax dollars accounting for 21 percent of the revenue. Operating fund revenues for
1991 and 2001 are compared in Chart 4-1. Additionally as indicated in Chart 4-2 and
4-3, revenues for FY 00 and FY 99 have been fairly consistent and reliable.
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Chart 4-1
FY 01 Operating Fund Revenues as of June 30, 2001

m1.949% HE3.39%

B p70, 0.01% 0.26%

W24.19%

034.92%

032.03%

FYO01 Operating Fund Revenues: $8,894,244
24.19% Local Government Sources $2,151,174
32.03% State Government Sources 2,848,561
0.00% Federal Government Sources $149
34.92% Student Tuition and Fees $3,106,224
3.27% Sales and Service Fees $290,692
0.01% Facilities Revenue $450
1.94% Investment Revenue $172,326
0.26% Other Revenues $23,078
3.39% Transfers from Other Funds $301,590

FY91 Operating Fund Revenues as of June 30, 1991

m
B o0,  0.00%

0.00% 1.62%
.1.39% .20.87%

.30.17%

o
44.66%

FY91 Operating Fund Revenues: $5,563,274
20.87% Local Government Sources $1,161,000
44.66% State Government Sources $2,484,802
0.00% Federal Government Sources $138
30.17% Student Tuition and Fees $1,678,339
1.39% Sales and Service Fees $77,080
0.00% Facilities Revenue $0
1.29% Investment Revenue $71,740
1.62% Other Revenues $90,175
0.00% Transfers from Other Funds $0
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Chart 4-2

FY 00 Operating Fund Revenues as of June 30, 2000

m189%  M2.32%
M0.29% '00.31% W22.59%

@2.99%

035.65% W33.96%

Operating Fund Revenues: $8,900,041
22.59%- Local Government Sources $2,010,706
33.96% State Government Sources $3,022,494
0.00% Federal Government Sources $0

35.65% Student Tuition and Fees $3,172,587
2.99% Sales and Service Fees $266,527
0.29% Facilities Revenue $25,396
1.89% Investment Revenue $167,866
0.31% Other Revenues $27,862
2.32% [l 7ransfers from Other Funds $206,603
100%

FY 00 Operating Fund Expenditures as of June 30, 2000

I:|5.18%
2.87% 1.74% 5.22%

o .3.59%
1.98%
.7.15%
.4.68%
|
B11.629% 55.97%
Operating Fund Expenditures: $8,899,448
55.97% [ s aries $4,981,090
11.62% Employee Benefits $1,034,267
4.68% Contractual Services $416,811
7.15% Materials and Supplies $636,554
1.98% Conference and Meeting $176,645
3.59% Fixed Charges $319,610
2.87% Utilities $255,429
1.74% Capital Outlay $154,494
5.18% Other Expenditures $461,126
5.22% Transfer to Other Funds $463,422
100.01% $8,899,448
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Chart 4-3

FY 99 Operating Fund Revenues as of June 30, 1999

Hoo49  0.44%

H2.81%

W1.72% W2.11%

W23.61%

040.64%

H28.16%
00.47%
Operating Fund Revenues: $7,771,598
40.64% Student Tuition and Fees $3,158,434
28.16% State Government Sources $2,188,497
23.61% Local Government Sources $1,834,683
2.81% Sales and Service Fees $218,686
2.11% Transfers from Other Funds $163,992
1.72% Investment Revenue $133,399
0.47% Federal Government Sources $36,478
0.44% Other Revenues $33,968
0.04% Facilities Revenue $3,461

FY 99 Operating Fund Expenditures as of June 30, 1999
D5 a70 8:82%

I:|1.32%
.3.32%
.3.18%
2.25%
.7.09%
.58.19%
.5.09%
5.38%
Operating Fund Expenditures: $7,760,234
58.19% Salaries $4,515,828
8.82% Transfer to Other Funds $684,350
7.09% Materials and Supplies $550,090
5.38% Employee Benefits $417,335
5.37% Other Expenditures $416,991
5.09% Contractual Services $394,825
3.32% Utilities $257,482
3.18% Fixed Charges $246,756
2.25% Conference and Meeting $174,289
1.32% Capital Outlay $102,288

-05-



In December 2000, the Board of Trustees adopted a resolution to lower the tax
levy and tax rate for 2000, providing district residents with the benefit of lower
property tax bills. The levy was decreased by approximately $50,000, and the tax
rate dropped from 32.273 cents to 30.983 cents per $100 Equalized Assessed
Valuation (EAV). Although JWCC has always taxed at the maximum rate for the
education, operational and maintenance tax levy, the total tax levy has decreased
because of the fund balances in the restrictive areas. This action and previous
reduction in the tax levy rate demonstrate that the College has managed to develop its
new campus without increasing local taxes. Thisis particularly significant since
JWCC receives an average of only five to six percent of the total property bill in each
county, which is usually one of the lowest percentages of al taxing authorities in the
district.

During the past year, state government dollar resources have become more
unpredictable, creating a need to increase income in other areas. The one area over
which the College maintains control is the area of student tuition and fees. After
extensive discussion by the College staff and following much deliberation, the Board
of Trustees agreed to an increase in student tuition and fees for the 2002-2003 school
year. The per-credit-hour-cost for students increased from $58.00 ($55.00 tuition and
a$3.00 institutional support service fee) to $66.00 ($63.00 tuition and a $3.00
institutional support service fee), which is now one of the highest tuition rates among
community collegesin the state. John Wood Community College continues to
provide parking, transcripts, and use of computers at no additional charge to students.
In comparison to tuition at other post-secondary education providers in the immediate
area, the tuition at John Wood Community College continues to be the lowest in the
region for local students, as illustrated by Graph 4-1 on page 97.
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Graph 4-1

Comparison Costs of Yearly Tuition for Area Colleges

For Illinois Residents 2002-2003
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W Quincy University
OCulver-Stockton
OHannibal-LaGrange
M lllinois State Univ
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W Southern IL Univ
OUniversity of lllinois

JwcCC

Quincy University

Culver-Stockton College
Hannibal-LaGrange College

[llinois State University

Western lllinois University

Southern Illinois University (Carbondale)
University of Illinois

$2112
$16,360
$11,800
$ 9,500
$5,075
$5,107
$5,167
$6,740
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Operating Fund Expenditures

Asindicated in the 2001 audit, approximately 70 percent of the expenditures
for the College are dedicated to staff and faculty in the formof salaries and benefits.
This represents an increase from 65.2 percent in 1999 and 67.6 percent in 2000. (See
Chart 4-2 and 4-3 on pages 94 and 95.) Even though faculty and staff members have
received substantial increases in the past three years (7 percent, 5.5 percent, 5.5
percent), the base salary at JWCC for a nine- month faculty member with a master’s
degree and no additional hours and no years of experienceis $29,743 (2002) and
continues to be below the state average base salary of $32,198.

Chart 4-4 illustrates the decrease in expenditures for contractual services and

the subsequent increase in salaries over the same period, as the College moved from
the common market to the traditional in-house delivery of post-secondary instruction.
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Chart 4-4

FY 01 Operating Fund Expenditures as of June 30, 2001
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W59.81%

04.43%

D06.68%
Operating Fund Expenditures: $9,074,122

59.81% Salaries $5,427,292
6.68% Employee Benefits $605,761
4.43% Contractual Services $401,800
7.06% Materials and Supplies $640,463
1.90% Conference and Meeting $172,520
7.68% Fixed Charges $696,817
3.59% Utilities $325,901
3.47% Capital Outlay $315,317
4.65% Other Expenditures $422,028
0.73% Transfer to Other Funds $66,223

FY91 Operating Fund Expenditures as of June 30, 1991
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Operating Fund Expenditures: $5,651,531
47.58% Salaries $2,689,199
3.66% Employee Benefits $207,012
26.16% Contractual Services $1,478,684
5.74% Materials and Supplies $324,399
1.86% Conference and Meeting $105,020
2.57% Fixed Charges $145,141
2.80% Utilities $158,182
2.17% Capital Outlay $122,454
6.87% Other Expenditures $388,380
0.58% Transfer to Other Funds $33,060
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Restricted Funds— Grants and Other

The Restricted Fund accounts for resources that are expendable for operations
that are restricted by the donors/grantors or other outside agencies for specific
purposes. Federal programs that assist financially challenged students provide for the
majority of these funds. At John Wood Community College, approximately 74
percent of certificate or degree-seeking students receive some type of financial
assistance. In the last full reportable fiscal year, FY00-01, federal grants (Pell,
SEOG) and scholarships were awarded to 1,431 JWCC students, totaling $1,559,524;
sixty-four students were hired to perform duties as awork study ($51,505); state
grants and scholarships were awarded to 1,138 JWCC students, totaling $919,002;
student loans were granted to 419 JWCC students, totaling $607,905; and, grants and
scholarships from other sources were awarded to 142 JWCC students, totaling
$129,160.

The College actively pursues restricted grants for individual programs or
purposes. For an individual listing of the types of grants and resources, please refer
to the audit for that year. Totals for years 1991, 1999, 2000, 2001, and unaudited
2002 are included in the table below.

Total Restricted Fund Source Amounts

FY 2002 FY 2001 FY 2000 FY 1999 FY 1991
Unaudited Audited Audited Audited Audited

Loca
Government | $ 18000 |$ 18000 |$ 18000 |$ 18000 |$ 38048

State
Government $1,007,739 | $1,371,130 $ 996,215 | $1,006,305 $ 741,593

Federal
Government | $3.087,758 | $2,365,386 | $2,368,130 | $2,217,887 | $1,499,705

Other
Sources $ 70277 |$ 347559¢ |$ 162446 |$ 165567 | $ 157,366

TOTAL
Restricted
Purposes

Fund Revenue | $4.183.774 | $4,102075 | $3544,791 | $3407,759 | $2,436,712

*Expenditures in the area of Institutional Support increased significantly in FY 01 because of a debt retirement
payment of $340,000. Expendituresfor other service areas remained fairly consistent with the same expenditures

for previousyears.

Auxiliary Revenues and Expenditures

The Auxiliary Fund accounts for transactions of self-supporting activities that
provide services primarily to students, faculty, and staff. The College currently has

- 100 -




very limited auxiliary funds. In 1991, the auxiliary fund included operating revenues
from the bookstore sales, child care fees, athletic revenue, investment income, and
other. Since that time, the child care facilities have ceased to operate and the
auxiliary funds include the bookstore sales, athletics, ingtitutiona fees, investment
income, and other. Ingtitutional fees are important for the support of student activities
and student clubs.

As the cafeteriais new and has not yet completed its first year on the new
campus, it has not been included in the auditing information regarding the auxiliary
fund. However, in the future the cafeteria will be included in this category. Prior to
the move to the new campus, John Wood Community College entered into an
agreement with alocal vendor, Hy-Vee Food Stores, to provide cafeteria services for
the students, staff, and faculty. This agreement will cost the institution approximately
$50,000 annually. The cost will be absorbed by profits from the bookstore.
Additional information regarding the auxiliary fund can be obtained in the
appropriate General Purpose Financial Statements.

Budget Process

While in 1991 the College’ s budget process was centralized and structured as
it suited the deans of individual service areas, in recent years the process has become
more decentralized but structured through the Office of Fiscal Services. The current
process has been in place for the past three years:

- Fiscal Services provides budget training for budget managers — procedures are
reviewed and any new forms or changes in the process are presented around
the end of February or the beginning of March.

Departmental budgets are due to appropriate deans/vice presidents — any
requests for additional monies must be justified in writing by the third week in
March.

Budgets are due to Fiscal Services (from the vice presidents of the four
service areas) by the end of the first week in April.

Preliminary recommendations are made at the President’ s Cabinet the second
week in May.

Preliminary budget is presented to the Board of Trustees the third week in
June.

Final modifications are made to the budget in July.

Final budget is presented for approval of the Board of Trustees at the August
meeting of the Board of Trustees.
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In years when revenue is expected to fall short of budget projections, budget
managers have been asked to adjust their financial needs without reducing
educational services.

College Foundation

The John Wood Community College Foundation was established in 1986 as
an lllinois not- for-profit corporation to conduct activities that support John Wood
Community College. Under Section 501 (c) (3) of the IRS Code, the Foundation
exists as a tax-exempt, charitable foundation. A volunteer board of directors governs
the Foundation. Members attend quarterly meetings, Foundation and College-
sponsored events, and Foundation committee meetings. In addition, members assist
the Foundation executive director in carrying out the mission of the Foundation.

The mission of the John Wood Community College Foundation is to
encourage and administer private financia gifts in support of the educational mission
of the College. A primary objective of the Foundation has been raising funds for
student scholarships. Awards funded by gifts to the IWCC Foundation provide
opportunities for student s to continue and excel in their education. The scholarship
program has grown from awards totaling $2,500 in 1986 to more than $40,000 being
awarded in 2001. More than 100 awards are administered by the Foundation.

The Foundation has raised funds in support of campus capital projects that
include the completion of the Science and Technology Center and the construction of
the JWCC greenhouse for the horticulture program.

The Foundation’s financial statements are prepared on the cash basis method
of accounting. Annually, an independent auditor conducts an audit of the
Foundation’s financial statements. The audit ensures reasonable assurance about
whether the financial statements are free of material misstatement.

Accounting and Financial Reporting

The accounting policies of the district conform to generally accepted
accounting principles as promulgated by the Governmental Accounting Standards
Board (GASB) and as prescribed in the Fiscal Management Manual published by the
[1linois Community College Board. The fiscal year for IWCC begins July 1 and ends
June 30 of the following year.

JWCC has an annual audit performed by an independent CPA firm (currently,
Gordon & Sweetland, P.C., Certified Public Accountants). The audit is conducted in
accordance with generally accepted auditing standards and Government Auditing
Standards, issued by the Comptroller General of the United States. As aresult of the
audit, a General Purpose Financia Statement with Supplementary Information is
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compiled by the auditors and placed on file at WWCC. The College has consistently
received an unqualified audit opinion on the financial statements. The audited
financia statements clearly indicate that the Board of the Trustees has demonstrated a
pattern of financial accountability and fiscal prudence. Financial documents
demonstrate the appropriate alocation and use of resources to support JWCC's
educational programs.

Fund Accounting

The accounts of the district are organized on the basis of funds and account
groups, each of which is considered a separate accounting entity. The operations of
each fund are accounted for with a separate set of self-balancing accounts that
comprise its assets, liahilities, reserves, fund balance, revenues, and expenditures.
The various funds are grouped, in the financial statements, into broad fund categories
and generic fund types as follows:

Governmental Fund Types

The General Fund, which consists of the Educational Fund and the Operations
and Maintenance Fund, is the general operating fund of the district. It is used

to account for al financial resources except those required to be accounted for
in another fund.

Specia Revenue Funds consist of the Restricted Purpose Fund; Working Cash
Fund; Audit Fund; and Liability, Protection, ad Settlement Fund. These
funds are used to account for the proceeds of specific revenue sources that are
legally restricted to expenditures for specific purposes.

Bond and Interest Fund, a debt service fund, is used to account for the
accumulation of resources and the payment of debt principal, interest, and
other related costs on any outstanding bonds.

Operations and Maintenance Restricted Fund, a Capital Projects Fund, is used
to account for financial resources to be used for the acquisition or construction
of major capital facilities.

Proprietary Fund Types

Auxiliary Enterprise Funds, which consist of the Bookstore Fund and
Athletics Fund, are used to account for operations of the district that are
financed and operated in a manner similar to private business enterprises —
where the intent is that the costs of providing goods or services to students and
staff on a continuing basis be financed or recovered primarily through user
charges; or where the district has decided that periodic determination of
revenues earned, expenses incurred, and/or net income is appropriate for
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capital maintenance, public policy, management control, accountability, or
other purposes.

Fiduciary Fund Types
Fiduciary Funds are used to account for assets held by the district in atrustee

capacity or as an agent for individuals, private organizations, other
governments, or other funds.

Agency Funds account for assets held by the district as an agent for students,
faculty, or other governmental units. These funds are custodial in nature and
do not involve the measurement of the results of operations.

Working Cash Fund

The Working Cash Fund includes accumulated and accrued interest of
$174,980 (FY2001) from investments, which may be permanently transferred to the
Education Fund or the Operations and Maintenance Fund.

Deposits and | nvestments

As of June 30, 2001, the district’ s total demand deposits and savings accounts
and its investment in certificates of deposit amounted to $4,093,440 while the bank
balances were $4,318, 171. Of the bank balances, $4,318,171 was covered by federal
depository insurance or collateralized with securities held by the district’ sagent in the
district’s name.

Strengths, Concer ns, and Recommendations

Strengths

The College has operated on sound financial footing and continues to be
fiscally sound.

JWCC shows evidence of consistently unqualified audit opinions on the
financial statements by an external certified auditor.

The College is solvent and financially stable.

Funding efforts have been successful in obtaining new facilities and
technology.
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The College actively pursues resources for financial assistance for the
students.

The College has been able to develop a new campus without ng
additional taxes.

Concerns

State and federal resources are not as stable as they have been in the past,
which may necessitate seeking funding from other sources.

Budgets are based on projected revenues. When those revenues are less than
projected, difficult decisions have to be made.

Recommendations

Because resources are so closely tied to tuition, fees and reimbursement, every
effort should be made to continue to project and achieve increases in the
number of credit hours generated.
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Chapter 5

Students
and Student Support

Criterion 3: John Wood Community Collegeis
accomplishing its educational and other purposes.




Chapter 5

STUDENTSAND STUDENT SUPPORT

John Wood Community College is showing patterns of evidence that the
admission policies and practices are consistent with the institution’s mission and
appropriate to its educational goals. Before enrollment, proficiency in skills and
competencies essential for all college-educated adults are determined and students are
appropriately enrolled in the educational programs. JWCC has a plan for informing
students about the services and programs available for them and provides educational
support services to the students who encounter obstacles, which hinder successful
learning. Financial assistance isavailable for eligible students along with academic
advising and career counseling. JWCC provides activities to promote student leader ship
and to stimulate the students’ under standing of personal, social, and civil values. A
variety of intercollegiate athletics is available to diverse students.

I ntroduction

The Vice President for Student Services directs the activities of seven directors
and their gtaffs, as well as the full-time counselors, adjunct academic advisors and the
College Registrar. The often inter-related activities offered by Student Services are
designed to meet the mission-driven goal to strive to serve the whole student by offering a
comprehensive program of services which provides for the student’s physical,
psychological, social well-being and which complements the curriculum of study. The
departments and directors within student services include:

Enrollment Services: Registrar, Director of Financial Aid, Director of
Admissions

Student Support Services: Director of Student Support Services

Student Life and Athletics: Director of Athletics

Center for Workforce Development : Director of Workforce Programs, Director
of Business and Industry Programs, Director of Educationto-Careers

The unique combination of programs and activities provided through the JWCC
Center for Workforce Development, which includes three Student Services directors,
supports the institutional mission of support and training to assist business and industry
and spur economic growth and development.
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Enrollment Services

Sudent related goals:

To determine the academic skill levels of all entering students and provide
appropriate academic advising;

To identify student financial need and provide financial assistance when possible.

The four functional areas of Enrollment Services are Admissions and
Recruitment, Financial Aid, the Registrar’s Office, and Academic Advising. These four
areas were integrated through the one-stop concept to better serve students.

A major change in the admissions, financial aid, and records functions at JWCC
has been the move to the one-stop concept of Enrollment Services. Although
implemented at John Wood' s previous campus, the design of the new building has truly
facilitated the goa of providing as many activities as possible for students in one location
at onetime. Offices with high student usage are in close proximity to one another and
co-locating and cross-training employees have improved customer service.

Background

Admissions, registration, and financial aid personnel (along with Student Support
Services personnel) were all located within the “Centrum” (Center) of the previous
College location. All four offices situated in the Centrum reported to the Dean of
Students (now Vice President for Student Services). It was widely acknowledged that
space was grossly inadequate, with cramped quarters and a resulting high premium
placed on private office areas. Those significant physical constraints did, however, result
in one distinct advantage: The offices providing student services to the vast mgjority of
students and those offices with the highest foot traffic were quite literally within steps of
each other.

The Changeto the One-Stop Concept

In January 1998, the IWCC administration announced that the areas providing
services of admissions, registration, and financial aid would be redesigned into asingle
unit (a one-stop shop) to be known as the Enrollment Services Center. By implementing
the new concept in a physical space that was acknowledged as less than perfect in the old
location, the goal was to aid the planning and decision making processes regarding what
arrangement in the new facility might best serve students. Decisions requiring input
and/or atrial period revolved around what services should be available to students, and
what services would be appropriately handled at a counter, in an office space or by other
means. The "experiment” alowed staff and administrators a dry run with the
organizational change. Extensive cross training in the Banner data base system has
facilitated the one-stop concept. Up to a dozen JWCC employees have attended Banner
training in one year, with representatives from severa departments attending.
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The Vice President for Student Services had two goals in mind initially. Firg, in
order to provide a high level of service to students at all times, extensive cross training
was needed so there was no dependence on any one person to perform any specific
function. Secondly an ongoing evaluation of current procedures and processes would
provide information for developing the physical space at the new campus.

The Results

The goals set forth for the Enrollment Services Center have initially been met,
although increased enrollments will continually challenge the area to evaluate and adjust
to best serve students. In February 1999 four staff members were reassigned from
Admissions, to Enrollment Services, with supervision provided by the Vice President’s
Administrative Assistant to serve as public contact generalists for the Enrollment
Services Center. The counter generalists have been handling the expected 80 percent to
90 percent of all questions and transactions of the public. In July 2002 an additional
enrollment services employee was hired primarily to staff the counter to answer questions
and direct traffic. From initial feedback regarding the fall enrollment traffic flow,
especialy evident in the last two weeks before school started, the addition of the
employee was beneficial and periodic spot checks to determine the number of waiting
students were made to gather additional information for effective scheduling. Directors
in the Enrollment Services Center have voiced concerns about accountability and
adequate training to ensure quality control. The longest student delays involved financia
aid inquiries and meetings, and those concerns have resulted in current efforts to find
ways to serve more students efficiently.

Student Evaluation of the One-Stop Center

One hundred eighty students completed a survey of student perceptions of the
Enrollment Services Center during March and April, 2001. Respondents most frequently
reported visiting the Enrollment Services Center between zero and one time (45 percent),
followed by two to three times (32.8 percent), then four to five times (13.9 percent), six
to seventimes (2.8 percent), eight or more times (1.1 percent); 4.4 percent were unsure
how many times they had visited.

Respondents most often reported that the request that brought them to the
Enrollment Services Center (ESC) was handled on the spot. The chart below presents
responses regarding a student’s last visit to Enrollment Services.

Table 5-1
On your last vigit to the Enrollment Services Center, did
the staff send you to another office at the college to Percentage of students
complete your request? responding
No, my request was handled on the spot 55%
Yes, | was sent to the Business Office 9.4%
Yes, | was sent to the Career Center 1.7%
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On your last vigit to the Enrollment Services Center, did

the staff send you to another office at the college to Percentage of students
complete your request? responding

Yes, | was sent to see my counselor 15.6%

Yes, | was sent to the Human Resources Office 3.9%

Yes, | was sent to the Vice President for Student Services 6%

office

Yes | wassentto. . .. 2.8%

Other 8.3%

Students were provided the option to either complete the sentence regarding
where they were sent to resolve their request or to give another explanation. Given below
are the verbatim responses supplied:

| wasn't allowed to get assistance from my advisor because | was only signing up for
oneclass

They informed me | wouldn’t more than likely meet their requirement for assistance
financially so | left

| needed to know where a class was

My cousin called the other day and wanted some information about day care and how
many credits you needed. They told her they didn’t know and to call a day careto
find out. | thought that was rude and non-professional.

Haven’'t gone

| don’t remember

| was sent to one place who sent me somewhere else who sent me somewhere else
Haven't been there

Have not been there

Open Learning Office

Students were asked on the survey if their questions were answered thoroughly
and correctly at Enrollment Services. The magjority of respondents (72 percent) indicated
that their questions were answered, while 15 percent replied that a follow- up visit was
necessary. A smaller number of respondents (6 percent) replied that their questions were
not answered and a return visit was necessary to settle their concern. Their verbatim
responses regarding the reason appear below.

| found out that | needed 3 psychology classes and was not told till the last semester
here. The psychology classes are only offered in spring. They need to be offered all
year round. | almost didn’t get to graduate.

B/c | was sent so many places | didn’t have any more time on my lunch break.

| was supposed to graduate and upon completion of my enrollment found out | would
not.

| had dropped a class & David was to rework my student loan.

They keep screwing up my financial status.

Too long to wait.
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Seven percent of the respondents chose the response of “other” for this question.

Not helpful, uncooperative

Never been there

None asked

Did all billing by mail

Handled things by mail

Used mail, phone

They handed me forms said to fill them out, but didn’t offer any other financial aide
assistance forms like FAFSA just the regular form

Did not apply: part-time, picking classes, and go

The fourth question of the survey asked each respondent to rate the staff of the
Enrollment Services Center on eleven characteristics, using a scale ranging from “very
positive’ to “not at al positive.” The 11 characteristics were mutually selected by the
Vice President and Director of Student Financial Aid as pertinent and desirable. Students
evaluated Enrollment Services and its personnel as “very positive” in terms of ten
characteristics: helpful, competent, pleasant, professional, interested, attentive, efficient,
courteous, effective and timely. “ Overall” was rated as “ somewhat positive.”

Since John Wood Community College prides itsalf on individual service, it was
anticipated that students would recognize and value one-ortone assistance. One hundred
seven students out of 180 did, in fact, indicate that personal service was of “very great
importance.” Students added comments to other questions or filled in comment sections
and their verbatim comments follow.

The Financial Aid Office should be able to tell you how much is left on your grant,
not to say, “ you have to wait and see what the amount on your check is!”

| find that while the financial aid services provided are effective, the counselors could
stress scholarship opportunities. The only information | was given was local
scholarships. Even a pamphlet with Web site listings for scholar ships provided by
the financial aid office would be helpful.

Snce | have been attending John Wood the Enrollment Service Center has been very
helpful to me and has answered all my questions.

| think that you guys do a good job! You are working people, mistakes happen, but |
feel you guys handle them well. | feel the counselors could use some more training,
though. | have morethan 1 class|’ve taken & paid for that | can’t use for my major,
thanksto their misguidance.

| think the center would be improved if they werein a bigger area and if there were
mor e people working there.

Enrollment services, at times when you go in for help, you will be waited on by
someone (who) gives you the impression that he or she has more important things to
do. Thisisdiscouraging at times. However, if | call | will talk to a woman who is
very polite and seemsto care very much. She always answers your questions fully. 1
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wish the advisor | have spoken to on 3 occasions would be more knowledgeable in the
field of nursing and rad-tech to answer my questions.

The counselor that | had was very helpful. The older lady registering me also did a
finejob.

The counselors have been very good to me helping me even when it looks like they are
very busy.

Create a packet of papersfor each student that has different departments and their
jobs so everyone knows whom to go to when they have a specific problem

| was talking to my cousin about this and how I’ ve never had a problem, but she was
so disgusted that no one could help her. | just thought that it was rude—
unprofessional.

The student loan is not very clear to me and would be helpful if someone would more
so inform me of the rules and etc.

The staff is very helpful and knowledgeable. They are always able to answer my
guestions to the best of their knowledge. The few time(s) that they do not know the
answer, they find someone that does.

| am very pleased with the education | am getting. The teachers and staff have been
very helpful. Thank you.

Told different things about the same matter by different people

Although | was misled on some classes | took 2 years ago—a few credits didn’t
transfer and/or was told after | had gone to a 4 yr. University that the 2 classes
(particularly) only transferred as 1 class @ the 4 year university—t sucked! | had to
take another class of that subject.

Admissions and Recr uitment

JWCC seeks to attract al interested students who meet its open admissions
requirements and to provide them with the services and assistance required to complete
their educational goals. Degree-seeking students attend orientation sessions that include
COMPASS (Computer-adapted Placement Assessment) testing, information about
available support services, and atour of campus. COMPASS sessions are held at varying
times and on Saturday mornings to accommodate prospective students. The addition of a
second admissions advisor has increased the ability to visit high schools and community
groups and to increase the number of dua enrollments. The new Career and Assessment
Center lab, dedicated to COMPASS testing, job search, and career decision making
activities, provides awelcome first impression of the school.

The Director of Admissions works closely with the Marketing Committee and
Director of Public Relations to promote the College to the community and local high
schools. The catalog and student handbook and the credit class schedule, both of which
are among the primary promotional tools for Admissions, are reviewed and updated each
year.

Admissions advisors work closely with academic advisors and career counselors
in terms of aiding students in career decision-making. The open communication among
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the offices and staff within the Student/Administrative Center is beneficial to the students
seeking information.

Financial Aid

Approximately 74 percent of IWCC students receive some sort of financia
assistance. (This percentage refers to the percentage of degree- and certificate-seeking
studentsin credit programs.) Aid from federal sources includes Federal Pell Grants,
Federal Supplemental Educational Opportunity Grants, the Federal Work-Study Program,
and Stafford Loans. State sourcesinclude Monetary Award Program, and the Illinois
Incentive for Access Grant. The catalog and student handbook describes the various
funding sources, as well as targeted grants for technology students and veterans. John
Wood Community College and local organizations and businesses also provide monetary
awards and scholarships as detailed in the catalog and student handbook. The Financial
Aid Impact Summary, compiled annually for community colleges, provided the following
information regarding the type of financial aid and numbers of students receiving aid
over athreeyear period.

Table 5-2
FY99 FY00 Fyol
Type of Aid # of Students # of Students | # of Students

Federa/State 1,668 1,688 1,903
Gift Assistance 1,539 1,531 1,689
Loans 370 307 388
Work — Study 76 69 81
Total $ Financial Aid Allocations
through all sources $3,418,212 $3,468, 166 $3,651,269

April 12, 2002 Figures from Annual Student Financial Aid Survey for Community Colleges. Thisreport
includes | SC and other state-funded awards. Figuresin Chapter 4 also do not reflect Gift Assistance.

Registrar’s Office

In maintaining al records related to students, the function of the Registrar’s
Office had grown tremendously with the increase in numbers of students over the last ten
years. The full-record conversion to the Banner data base system, completed in summer
1994, provided for better customer service as multiple usersin varied offices could access
student information electronically.

Consistent cooperation between the Registrar and academic advisors has resulted
in the development of worksheets that provide specific information to both students and
advisors, including the program worksheets, advisor worksheets, and the Request for
Graduation applications.

Records retention is in compliance with the state and the American Association of

Collegiate Registrars and Admissions Officers (AACRAO) standards, and a six-year
retention schedule of all support documents has been implemented. Student records are
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governed by the Family Education Rights and Privacy Act of 1974. Student transcripts
are sent to third parties upon written request from the student. A focus on customer
service has reduced the average turnaround time for transcript requests from four to five
days several years ago to generally less than 24 hours.

JWCC is a contributing member of the Illinois Articulation Initiative (1Al)
agreement and is up to date on submissions. Working with the |Al committees, a new
Curriculum Approva Protocol has been implemented to provide guidelines for
curriculum changes. The Curriculum Approval Protocol helps minimize or alleviate
changes that may impact 1Al and/or transferability.

The most significant improvement from the Registrar’ s Office is the rollout of the
first phase of SOLAR (Student On Line Accessto Records) in October 2002. SOLAR is
an additional module of the Banner data base system.

Students are able to log onto jwcc.eduand, through their student accounts, are
able to update or view personal information. Students will be able to
change their account’s security question,
change the PIN,
view e-mail, and
answer surveys.

SOLAR will alow students to view their student record information, including
midterm and final grades,
unofficia transcripts, and
financial account information, including “holds.”

The next phase of SOLAR will include online registration for those students
meeting certain requirements, such as having no financia holds or being in “good
standing” status.

Academic Advising

Student-related goals:

To provide career-oriented students a smooth transition from high school through
the associate and certificate levels to career placement;

To ensure students working toward a baccal aureate degree a smooth transition
from high school through the associate level to transfer placement.

Three full-time counselors report directly to the Vice President for Student
Services, as do eight adjunct advisors primarily scheduled for five to six weeks prior to,
and including, the first week of classes each term. The academic counselors and adjunct
advisors are responsible primarily for devel oping with each student an educational plan
based on the student’ s needs and interests. In addition, they work with students to
determine career interests, discuss barriers causing educationa problems, and make
referrals to other departments within the College. The full-time counselors and most of
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the adjunct advisors' offices are located in the Career Center adjacent to Career Services,
Educationto-Careers, and the Career Assessment Center where COMPASS testing is
done. The Educationto-Careers secretary acts as the receptionist for the studentswith
appointments or seeking walk-in assistance.

During the past severa years the Vice President for Student Services, the
Registrar, and the full- and part-time advisors have aggressively made improvements to
the advising process. More meetings with the various instructional departments have
resulted in a better informed advisor corps, as well as an increased mutual understanding
of students' needs and concerns on the part of both Instruction and Student Services.
Some of the changes and improvements overall include:

More direct involvement in student retention efforts,

“Assigned” advisors that work with specific magjors or programs,

Weekly meetings of the full-time counselors to discuss pertinent iSsues,
Increased contact and discussions with Instruction, particularly with the Vice
President for Instruction and the Deans,

More late-hours appointments for students and scheduling of at least one
“wak-in" counselor during most hours of every day (as possible),

More involvement with career counseling and use of career assessment
instruments, including referrals to Career Services career counselors for those
with “undecided” majors, and

Representation at the weekly directors meetings held with the Vice President
and Student Services directors.

Issues discussed at the meetings between academic advisors and instructional
faculty and staff include retention, registration and traffic flow, issues with COMPASS
and placement, updates regarding financial aid and business office issues, instructional
issues and changes, updates from each director’s area, and other student-related issues
that need to be discussed by representatives from all of Student Services. The counselors
rotate attendance and report back at their weekly meetings. The counselors fed that they
have a direct pipeline to I nstruction through the Vice President and the Deans, and that
open communication is leading to improved problem solving and course scheduling for
the benefit of students.

Transfer agreements exist with many four-year institutions, and academic
advisors provide specific information to transfer students. An extensive collection of
college catalogs is kept in the Career Center’ s reception area and most of the advisors
regularly use college and university Web sites to gather information. The Agriculture
Department provides extensive information to the advisors about the transfer agreements
it has arranged with other ingtitutions.

Results of the One-Stop I mplementation and the Move to the New Campus
Enrollment Services and Advising has evaluated all the steps in the process of

serving new and returning students. The process of moving to the one-stop concept, as
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well as the physical move to the new campus, seem to have improved the student-
centered focus of staff members, and new processes or procedures are nearly always
reviewed with a skeptical eye to barriers and procedural hurdles.

An awareness of the importance of retention has become very real at the new
campus. Marketing efforts, fewer jobs, and the new campus itself have brought in new
students. In all areas of Student Services the staff is actively concerned about retaining
students. Additionally, the excitement of having a new campus will be short-lived. This
period of timeis awindow of opportunity that is welcomed and one thet must be utilized
positively.

The ability of the One-Stop Enrollment Service Center staff to provide quality
services has been enhanced with the move to the new facility, particularly in terms of
more private areas to talk, more places to wait, and more counter space to accommodate
up to three employees working with students at one time.

Student Support Services

Sudent related goals:

To provide support to special student populations, such as returning, minority and
disabled students;

To target specific audiences with special needsin an effort to reach all segmentsin
the community in providing educational programs,

To provide career-oriented students a smooth transition from high school through the
associate and certificate levels to career placement;

To ensure students working toward a baccalaureate degree a smooth transition from
high school through the associate level to transfer placement.

The JIWCC Support Services Center is composed of two institutional functions--
academic support services and disability services--and three grant programs: Educational
Talent Search, Student Support Services, and Perkins I11. Overall the support services
provided at IWWCC furnish afull range of individualized services designed to permit
access to, retention in, and completion of programs of study. The Center’s mission
complements the stated philosophy of the College, providing equal opportunity for
success at JWCC for al learners, regardless of diversity of age, educational background,
motivation, long- and short-term goals, and lifestyles.

Support services are designed to give each student an integrated service package
with primary emphasis on personal, vocational, academic, and career development.
Because of the integration of services, IWCC students can receive assistarce in
addressing various obstacles to their success in college.

The Center was established in 1991, when the decision was made to coordinate all

academic tutoring being provided to students by various segments of the College. During
the next three years, the Dean of Students (now the Vice President for Student Services)
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encouraged staff members to coordinate and collaborate with other service personnel and
functions until the final form took shape.

Today students are able to access all of the Center’ s available services through
one entry point. Students may seek assistance from Support Services through self-
direction, referral, or by phone request. When students arrive in the reception areain
person or by phone, they initially meet with intake staff who best determines the
appropriate services. The intake interview attempts to reduce confusion and duplication
of information gathering for students. Some students are eligible for comprehensive
success programs that are grant funded while other students attend study skills
workshops, receive disability accommodations, or connect with community resources.

Because of its organization, the JWCC Support Services Center was recognized
by the Illinois Center for Specialized Professional Support, under the auspices of the
[llinois State Board of Education - Division of Community and Family Partnerships, in a
report called Innovative Quality Support in lllinois. This publication was designed as a
guide for others interested in supporting postsecondary students and highlighted the
learner-centered approach, intrusive advising, and open communication which is typical
of the Center.

Academic Support Services

Academic support services for IWCC students have greatly evolved since 1990.
At one time, JWCC only offered one-on-one tutoring for a restricted population with
other services scattered among program areas and Student Services. Now, all activities
are coordinated through the Support Services Center. Academic Support Services for
JWCC credit students include:

An early alert system which allows faculty, coaches, and staff to refer students
who seem to be having difficulty. Support Services staff contacts these students
to make them aware of available college and community assistance.

Academic skillsanalysis for any referrals to Support Services to determine the
nature and extent of the problem. The Coordinator of Academic Support Services
compl etes these analyses.

Study skills workshops offered for four weeks at the beginning of every semester.
These are designed to review basic study techniques as well asimprove studying
content areas.

Open tutoring sessions in writing, accounting, mathematics (from devel opmental
level through statistics), and the sciences (biology, chemistry, anatomy and
physiology, and earth science) taught by specialists. A computer science section
was added to the fall, 2002, schedule as need was expressed by students and
faculty. These are freeto all JWCC students.

One-on-one tutoring for all JWCC students earning an unsatisfactory grade or
repeating a course.

One-on-one tutoring for any success program participant who requests it.
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During 2001, the open tutoring sessions in writing, accounting, mathematics, and
the sciences were available 1,653 hours for walk-in assistance and were visited by
students 1550 times. Additionally, 105 students received 992.75 hours of one-on-one
tutoring.

The financial support for these tutoring services comes from Perkins, Student
Support Services, and the College. Grant funds are used for any studert who is eligible
for the success programs. JWCC supports al other eligible students.

Academic Support Servicesis evaluated by several assessments. The students
report both on the satisfaction and results of the service; tutors evaluate the student’s
effort and success and their interaction with the program; and faculty members comment
on the accessibility and effectiveness of the entire program. Three surveys, Open
Tutoring Evaluation, Math and Writing Lab Evaluations, and Tutoring Evaluation are
distributed to tutors and tutees. The tutors evaluate the tutees in terms such as interest
and how the service is used. Tutees evaluate tutors as well as the content and structure of
delivery. All evaluation responses are reviewed for improvements and suggestions.

Information about academic support services and programs are marketed to
students and/or faculty in several ways, including,

distribution and posting of flyers about success programs and their eligibility,
semester schedules posted on the College’ s Web page,

distribution and posting of tutoring schedules to faculty and around the campus,
referrals made by admissions, the business office, counselors or career services
materials distributed to social service agencies, and

the College catalog and student handbook and mailed course schedules.

Disability Services

The goal of John Wood Community College Disability Servicesisto provide
appropriate resources and support services that will ensure qualified students with
disabilities the opportunity to competitively pursue a college education. In addition,
Disability Services assists other College departments in providing access to services and
programs in the most integrated setting possible.

Applicable laws at the postsecondary level include Section504 of the
Rehabilitation Act of 1973 and the Americans with Disabilities Act (ADA). Staff
members have become familiar with these laws through attendance at national and
regional conferences, professional periodicals providing updates and accessibility
guidelines, and memberships in professional organizations.

Under 504 and ADA, a person has a disability if he or she has: &) aphysical or

mental impairment that substantially limits one or more major life activities (such as
walking, standing, seeing, speaking, hearing, sitting, breathing, reading, learning,
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thinking, performing manual tasks, taking care of oneself); b) has arecord of such
impairment; or ) is regarded as having such an impairment.

Students are informed of available services and eligibility through multiple
methods. Information about academic and disability support services is provided through

the College catalog and student handbook in the Student Services/Support
Services section,

the website as Disability Services Procedures,

the Disability Services Procedures handbook,

the newsprint version of each semester’s credit class schedule,

flyers on information racks varioudly located on campus sites,

informational presentations at faculty convocations,

disability accommodation statements on class syllabi, and

through individual referrals from interaction with staff/faculty/outside agencies.

Through the various means, students are encouraged to

disclose the disability,
provide documentation for review to establish disability status, and
request academic adjustments/accommodations.

For students with self-identified disabilities, the process for entering support
services programs begins with an intake session with the Disabilities Coordinator.
During those sessions the following are completed:

Application for ServicedIntake.

Discussion of the process of providing documentation for review.

Request for Release of Information forms appropriate to the claimed disability are
signed and processed to professionals as necessary.

A confidentia file is established.

The coordinator is responsible for the review of documentation and determining
the student’ s disability status. This includes the following:

Review of professiona statement/report for diagnosis, manifestations, limitations,
mitigating measures, effects of medications,

Determination of disability status. ADA disability, non ADA disability, no
disability, and

Notification of disability status to student by letter or consultation

Accommodations/adjustments must be requested in atimely manner to ensure

their arrangement, and for this reason, staff inform and encourage the student body to
come to Student Support Services to begin the process. To intentionally assure that al
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that should be served are served, there are multiple ways by which a student “enters’
disability services such as:

Requests for pre-approved accommodations and adjustments can be submitted to
the Disabilities Assistant (for obvious disabilities), or

Consultations with the Disabilities Coordinator each semester are scheduled in
cases of hidden disabilities to decide what, if any, adjustments may be
requested/approved related to impact of the disability.

Requests for some instructional accommodations and adjustments and all test-
taking adjustments require disclosure to faculty. To ensure that this step is accomplished,
there are various disclosure methods.

Students can self-disclose to faculty with supporting paperwork from the
Disabilities Services office, or

Disclosure letters with notice of accommodationg/adjustments can be sent from
the Disabilities Services office.

The possible instructional accommodations and adjustments include, but are not
limited to, the following:

Adjustment to physical environment

Assistive device/service (e.g., tape recorder, assistive listening device, captioning,
enlargements, taped texts, calculator)

Personal assistance of an intermediary nature (e.g., notetaker, reader, sign
language interpreter)

Time allowance

Technological assistance (e.g., word processor)

The possible test-taking accommodations and adjustments include, but are not
limited to, the following:

Adjustment to physical environment/location (e.g., separate proctored location)
Personal assistance of an intermediary nature (e.g., scribe, reader, sign language
interpreter)

Assistive device/service (e.g., calculator, tape recorded test, electronic speller)
Technological assistance (e.g., word processor)

Extended time

Ora exams

Modification of test response format

Alternative test format

To ensure professionalism and integrity among students, notetakers, scribes and
interpreters, responsibilities and expectations are spelled out in three handbooks used in

- 119 -



training: Professional Standards and Expectations of Interpreters, Expectations and
Responsibilities for Students Using Notetakers/Scribes/Interpreters, and Professional
Standards and Expectations of Notetakers/Scribes.

In FYO0O, 890 supportive services were provided, with 43 students served through
Disability Services. The types of disclosed disabilities served during the past three years
are presented in the table 5-1 that follows. The Disabilities Coordinator analyzes changes
from year to year to anticipate needs and services required, as well as to provide
necessary guidance to tutors.

Table 5-3
Per cent of Disclosed Per cent of Disclosed Per cent of Disclosed
Disability by Category Disability by Category Disability by Category
FY00 FYO01 FY02

LD/ADD/TBI 32.7% | LD/ADD/TBI 33.3% | LD/ADD/TBI 40%
Medical 25% Medical 26.3% | Medical 22.2%
Psychiatric 13.5% Psychiatric 10.5% | Psychiatric 8.9%
Physical 36.5% Physical 36.8% Physical 35.6%

Disability Services at WCC is supported by institutional and grant funds.
Students are enrolled in appropriate College classes and are offered other academic
support and enrolled in success programs as available to all JWCC students.

Informal feedback and comments are sent to the Disabilities Coordinator. Faculty
who deal with accommodations from a different perspective often offer their advice
through conversations or phone calls. At this time, however, no formal system of
feedback forms or surveysisin place.

Grant-funded Successful Programs

Educational Talent Search (ETYS)

The Educational Talent Search program is one of the TRIO grants established by
the U.S. Department of Education during the late 1960s. It has been in continuous
service at WCC since the first application submission in 1991. The program identifies
and assists individuals from disadvantaged backgrounds who have the potential to
succeed in higher education. Additionally, ETS encourages middle, junior, and high
school youth to graduate from high school and to continue on to the postsecondary school
of their choice and serves high school dropouts by encouraging them to reenter the
educational system and complete their education.

The eligible population includes individuals living in IWCC district #539 between
the ages of 11 and 27 whose parents did not complete a bachelor’ s degree, students who
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meet income guidelines (150 percent of federal poverty level), and/or students with
disabilities.

Each year the ETS staff selects 750 individuals to participate in their wide variety
of services at district middle, junior, and high schools. Activities include academic
enrichment activities, career counseling, college planning, cultural enrichment activities,
tutoring and mentoring services, and expanding the use of technology.

The United States Department of Education supports ETS with an extensive
budget. The four-year cycle between 1998 and 2002 brought $979,529 to the area for
services. The proposal for the next cycle from 2002-2006 has been accepted and the
program has beenre-funded.

Six measurable objectives guide the process of assisting ETS students during each
program year:

To identify and serve annually 750 qualified participants with potential for
education at the postsecondary level. Two-thirds will meet both first generation
and low-income guidelines. Of the 750, at least 225 will be selected from grades
six, seven, and eight.

To provide services that will encourage active participants to achieve a) a 90
percent retention rate in school and b) a grade level advarncement rate of 90
percent each program year, not including those who graduate, transfer, or exit due
to health reasons or desath.

To provide services that will encourage 80 percent of high school seniors and
active aternative education and GED students to graduate from high school or
receive a certificate of high school equivalency each program year.

At least 40 percent of ETS participants who are secondary school dropouts will
reenter a program of secondary education each year.

To ensure 95 percent of college-ready program participants will receive assistance
in applying for postsecondary admission and financial aid each year.

To ensure that 70 percent of all participating secondary school graduates and 40
percent of high school equivalency graduates and postsecondary dropouts will
undertake a program of postsecondary education during the program period (or
for the following fall term).

John Wood Community College' s experience in achieving the goals of the TRIO
ETS program demonstrates success in serving the needs of the targeted population.
These services are included in the yearly ETS Annual Performance Report and have had
favorable reviews. Results are as follows:
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Table 5-4

Ed. Dept. JWCCETS | JWCCETS | JWCCETS

GOAL Target 1998-1999 1999-2000 2000-2001
Retention 85% 96% 96% 98%
Re-entry 40% 43% 40% 50%
Graduation 70% 85.4% 93.3% 93.4%
Administrative 100% 100% 100% 100%

Student Support Services

The Student Support Services program (SSS) is another of the U.S. Department of
Education TRIO grants. It has been in continuous service at JWCC since the first
application submission in 1988. The eligible population includes WWCC students whose
parents did not complete a bachelor’ s degree (called first generation students), JWCC
students who meet income guidelines (150 percent of federal poverty level), and/or
JWCC students with disabilities. The purposes of the program are 1) to increase student
retention and graduation rates, 2) to improve academic grade-point averages and increase
the number of students in good standing, 3) to facilitate their transfer from two-year to
four-year colleges, and 4) to foster an institutional climate supportive of this group of
students.

SSS staff sponsors and provides a wide variety of support services fulfilling these
purposes to eligible IWCC students each year. SSS provides assessments of student
strengths and weaknesses, academic support in content areas, accommodations and
advocacy training for students with disabilities, academic advising, basic skills
development in reading, writing and mathematics, career exploration, cultural awareness
activities, proactive retention counseling, study skills instruction, and transfer counseling
and assistance. One hundred fifty IWCC students are selected from the eligible pool of
candidates who wish to participate.

The SSS services and personnel are supported with an extensive U. S. Department
of Education budget. The program received $853,752 for the four-year cycle running
from 1997 through 2001. JWCC is now the recipient of afive-year SSS grant that began
September 1, 2001. The Secretary of Education approves a project of this duration for
applicants that score in the highest ten percent of all approved applicants nation-wide.
SSS will receive $1,254,722 for this 2001-2006 budget cycle, including two $5,000
technology supplements and two tuition supplements for students during 2001-2202
totaling over $72,000.

Eight measurabl e objectives guide the process of assisting JWCC students during
each program year:

The JWCC SSS Program will identify and serve 150 participants each year. At

least 67 percent (100 participants) will be both low income and first generation or
students with disabilities; 33 percent (50 participants) will be low income, first
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generation or students with disabilities. In addition, at least 33 percent of the
students with disabilities will also be low income.

SSSwill retain 80 percent of its matriculating participants from one academic
year to the next, excluding those who graduate, transfer, or exit due to illness or
death.

Sixty percent (60 percent) of SSS participants will maintain a minimum grade
point average (GPA) of 2.5 on a 4.0 scale during each year with the program and
at least 90 percent will remain in good academic standing with IWCC.

SSS will graduate 50 percent of compl etion-ready participants (sophomore cohort
earning at least 60 credit hoursin their programs of choice) each program year.
SSS will offer each participant (100 percent) an array of services, such as
assessment, goal setting, academic advising, and problem solving, designed to
facilitate the student’s movement toward the attainment of identified educational
godls.

SSSwill transfer 75 percent of the transfer-ready participants (as defined by
individual Comprehensive Education Plans [CEP]) to other postsecondary
institutions each program year.

The SSS program will foster an ingtitutional climate supportive of the success of
eligible students by being represented by at least one staff member on at least six
standing and/or intra-institutional governance committees.

The SSS program will meet 100 percent of the administrative requirements,
including recordkeeping, reporting, and financial accountability.

John Wood Community College's experience during the last grant cycle shows an

achievement of the goals required by the TRIO SSS program. The following results
demonstrate success in meeting the needs of targeted students.

Table 5-5
Ed. Dept. | JWCCSSS | JWCC SSS JWCC SSS
GOAL Target 1997-1998 1998-1999 1999-2000
Persistence 80% 64% 83% 80%
Good Standing 65% 68.50% 64% 75%
Graduation/Transfer 50%/65% 54%/85% 88.4%/86% 63%/78%
Administrative 100% 100% 100% 100%

Student Support Services and Perkins, the grant program described, work well
together because most Perkins students are seeking AAS degrees or occupational
certificates, and virtually all of the SSS students are seeking transfer degrees (although
nursing students may be eligible).

TheCarl D. Perkins 111 Program

During the last five years, the Perkins program has undergone significant changes
through Congressional action. The original Act provided funding to WWCC in 1988 for
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career and technical program improvement and some direct services to students. Because
of its provision for tutoring to students with special needs (academically or economically
disadvantaged), it was a natural inclusion into the College’ s Support Services programs.

Asre-enacted in 1998, the Carl D. Perkins VVocational and Technical Education
Act (Perkins I11) redesigned vocational and technical education for the 21% century. The
goals of the program are 1) improving student achievement, and 2) preparing students for
postsecondary education, further learning, and careers. The law now provides flexibility
to focus funding on those programs and student populations based on how the local
program determines the greatest improvement in overall performance and assurance of
success for all learnersin career and technical education programs. Accountability is
centered on baseline data that has been gathered state-wide on four core indicators:

Student attainment of challenging academic and technical skill proficiencies
Credentia attainment - postsecondary credential or degree attainment
Placement in postsecondary education, advanced training, military, or
employment or retention in education and employment

Nontraditional program participation and completion

In order to ensure continuous improvement on the core indicators, the College
submits a yearly plan tailored to its population and situation. The following areas are
goals for 2002-2003:

Improvement of academic and technical skills of students participating in
career and technical education programs

Collaborations and partnerships

Program quality and continuous improvement

Access and success for special populations

Nontraditional training and employment

Faculty and staff professional development

Each year approximately 160 students are served directly by this program with
such activities as: tutoring; intrusive counseling; career exploration; academic advising;
financial assistance for tuition; fees; books; transportation and child care; disability
services, nontraditional career support; and connections with community resources.
Additionally, career and technical education programs have been improved with both
technical and curriculum upgrades. Career and technical education faculty and Support
Center members have attended staff development sessions to remain current on
regulations and advancements in the field.

In terms of direct support services during 2000-2001, 359 students were served by

the Perkins grant, receiving educational assistance with child care, tuition, books, and
fees.
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Center for Workfor ce Development

Sudent-related goals:

To provide career planning and placement assistance;

To target specific audiences with special needs in an effort to reach all segmentsin
the community in providing educational programs

In 1998, IWCC created an institutional entity titled Center for Workforce
Development (CWD). This entity was created by the President and is coordinated by a
management team chaired by the Vice President for Student Services. The Center’'s
functions are discussed in more detail in the self-study chapter, Servicesto the
Community.

Since IWCC goals expanded in 1998 to better serve the community and targeted
groups, the Center for Workforce Development has been an umbrella organization that
includes Career Services, Education-to-Careers, Business and Industry, and Illinois
Employment and Training Center (IETC). While the organizational supervision belongs
to the Vice President for Student Services, a mgjor portion of the offices of the CWD is
also physically housed in the area of Student Services. However, some offices are
located in the IWCC Annex and others in separate offices off-campus at 3" and Maine
Street, in space shared with the Illinois Employment Security.

JWCC provides short-term training, business and industry training, occupational
awareness activities, internships, and job shadowing through its Center for Workforce
Development.

Both Career Services and Education-to-Careers operate with two full-time staff
members each (a director and an administrative assistant), with clerical assistance
provided by one office assistant and part-time student workers. One part-time
employment specialist/career counselor is scheduled to accommodate the needs of
community members seeking career counseling and resume assistance associated with
layoffs.

A title change from Director of Career Services to Director of Workforce
Programs was made in 2000 to better reflect the activities involved in the director’s
position, particularly the short-term training programs funded by the Illinois Workforce
Preparation gant/Welfare to Work component.

Career Services

The Career Services staff has maintained records of participation and survey
responses indicating need. A participant is defined as a student, community member,
business partner or other district constituent who has significantly participated in an
activity provided through the College' s Career Services/Workforce Programs. For the
year 2000-2001, participation numbers in the following activities were as follows:
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Table 5-6

JWCC Career Services seminars (or-campus) 336
Resume/job search document preparation 202
Computer Connections compl eters 165
Seminar attendees (Senior Center, Quincy Housing, Pittsfield Education

Center, Tri-state Job Fair and other events) 135
Career Counseling sessions 121
JOBS Project participants - various programs including: welding, customer

service, and computer repair 42
Student participation in vocational or occupational courses receiving tuition,
uniforms/books/equipment, and travel vouchers 34
Welfare-to-Work Certified Nursing Assistant tuition 15
I nternships 11

The use of technology has expanded the number of students and community
members served through the computerized Job Line. This service offers an efficient
method of matching job seekers and employers. In November 1999 JWCC received an
[llinois Council of Community College Administrators Innovation Award for it online
“job fair.” The service has continued to grow and now offers job search and career
information as a part of the site accessible through www.jwcc.edu Following are
statistics for Job Line usage for 2000-2001.

Table 5-7

New positions listed 598
Most new positions in a single week 41
Average number of active students per week 200
Average number of hits* per week 89
Average number of employers listing job(s) per week 97
Average number of students with hits per week 53
Most number of hitsin a single week 327
**Hits” isdefined as a match between the type of job a student is seeking and job
opportunities posted by an employer.

Career Services and Workforce Programs served ailmost 1100 for 2001-2002, not
including Job Line participants. The prior year’s total was around 800. Approximately
60 percent of the Career Services budget comes from the Welfare-to-Work grant through
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the ICCB. Other grant funding sources have diminished in recent years, particularly
those funds targeted to special groups such as Job Training Partnership Act (JTPA)
eligible participants or temporary assistance to needy families (TANF) recipients.
Relationships and cooperation built over the years with the IETC and social service
agencies have allowed JWCC to continue to serve clients in a cost-effective manner.
Marketing costs are very low because of referrals, and WIA and JWCC staffs work
together to find appropriate funding for students seeking assistance.

Another program of the Career Services is the JOBS Project, which was created in
1998 offering industry-specific training geared to area employers. Area employers have
been involved with the curriculum development, and in some cases classes have been
taught on-site at the hospital or at a manufacturing site. Starting with welding,
institutional housekeeping, and food service, the training areas have expanded to include
computer repair and telephone customer service training. Prior to the JOBS Project, there
were only two short-term training programs for those students desiring quick accessto
the workforce, nurse assistant and truck driver training. The creation of the JOBS Project
was agod initialy set for the Center for Workforce Development. (The Center is further
discussed in the Chapter Services to the Community.) Forty-two students completed
JOBS Project training during the 2001-2002 school year, with over 130 completers since
the program’ sinception. The training provided through the JOBS Project is industry-
specific and competency based. Many JOBS Projects have been WIA-certified, and
referrals are made through Workforce Investment Staff, social service agencies, and the
Department of Human Services. Areas of training have changed to meet the needs of the
labor market in the area. The JOBS Project has been awarded an ICCB award for
Excellence in Workforce Preparation (1999), as well as a National Council for Student
Development Exemplary Practice Award in 2000.

A program offering basic computer application classes--Computer Connections--
was created in 2001 and offered to adults without basic computer employability skills.
Computer Connections was developed as an extension of the JOBS Project and received
a National Council for Student Development Exemplary Practice Award (2002). Over
260 persons have completed the training since it began in May 2001. In August 2002 the
program received a Southwestern Bell Corporation Excelerator grant for $12,500 to
provide technology classes to at-risk populations and community-based organizations.

Career Services publishes a newspaper, Career Connections, highlighting
information about career-related campus activities and success stories about career
decision making. In FYO03, six issues are planned for distribution on campus and to a
small mailing list.

A Student Ambassador Corps was created in 2001 by Career Services with the
goal of increasing requests for service from traditional oncampus students. Student
ambassadors make presentations in the classrooms encouraging “undecided” students to
seek career counseling, job search assistance, or interviewing practice.
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Education-to-Careers

The West Central Illinois Educationto-Careers Partnership (WCIETC) isaso
located in the Career Center. It covers 15 school districts within six counties, serving 15
high schools, 14 middle schools, 21 elementary schools, one vocationa site and an
alternative school. The student population numbers over 17,500 students. In Illinois the
School-to-Work system (developed by the Departments of Education and Labor in 1994)
is known as Educationto-Careers and it meets the need to prepare students for jobs in an
increasingly competitive global marketplace.

Through the Education to Careers program, the lllinois Cooperative Work- Study
grant was awarded to provide funds to support internship activities for vocational
programs by offering reimbursements to participating employers. Awards have ranged
from $15,000 to $21,000 per year. Educationto-Careers, assisted by Career Services,
has primary responsibility for internships and the grant in the FY03 school year.

Educationto-Careers activities (as of fall, 2002) have served the following
populations through 100 various linking activities:

80 businesses

201 economically disadvantaged students

300 teachers, counselors and administrators

25 representatives from the building and construction trades
1,000 parents

5,600 students

15 mature job seekers

The ETC Career Expos, providing alink between the workplace and future
employees, have served the largest number of students in the overall department
beginning in 1999, Construction Expo, Health Careers Expo and Agricultural Careers
have been rotated among schools and grade levels to provide maximum exposure to the
district’ s students.

Educationto-Careers offers Teacher Treks each summer, providing continuing
education unit (CEU) credits to teachers through visits to area employers. Lesson plans
incorporating employability skills are prepared by the teachers after the treks and are
distributed through the ETC office.

Athletics and Student Life

Sudent related goals:
To offer a student life program that includes opportunities for |eadership devel opment
aswell asrecreational co-curricular activities.
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The Director of Athletics and the Coordinator for Student Life oversee varied
activities at WCC. The intercollegiate athletics program at IWWCC includes men’s golf,
women’'s volleyball, men’s and women's basketball, men’s baseball, and women's
softball.

All athletic programs operate under the guidelines of the National Junior College
Athletic Association (NJCAA). The Athletic Handbook is currently being updated. The
Director works closely with the Vice President for Student Services, the Registrar, and
Instruction to ensure the athletes' eligibility and academic success. The emphasis of all
programs is academic success for the students and successful transfer to four-year
colleges, for those students with that goal, has generally been met.

The primary focus of John Wood' s athletics programs is to offer area students an
opportunity to participate in intercollegiate athletics at alevel that previously has not
been available to them. Distant recruiting has brought, however, some needed ethnic and
cultural diversity to the campus, and those students from outside the area have been
supported and encouraged by the College and community at large. During fall, 2002,
student participants are noted for each sport.

Men's Baseball--23 Women's Softball--15
Men's Basketball--15 Women's Basketball--15
Men's Golf--5 Women's Volleyball--10

Recent significant accomplishments for athletic teams include:

2000 and 2001: Lady Trail Blazers basketball team was named regional runner-
up.

March 2000: Lady Trail Blazers basketball team was named co-champion of the
Collegiate Conference of Central lllinois.

March 1996: Men's Trail Blazers basketball team placed 5" in NJCAA Division
Il national tournament.

March 1995: Men’'s Trail Blazers basketball team placed 71" in NJCAA Division
Il national tournament.

1993, 1994, and 1995: Regional golf champions and two teams were sent to the
Golf Nationa Tournament

Student Life supports a variety of clubs, although the number of participants and
quality of club sponsorship vary by year. The catalog and student handbook, flyers, the
Blazer Vision screen announcements, and the first fall issue of Career Connections
describe the various organizations and invite students to participate. The Student
Government Association (SGA) is an active group, with the president of the organization
given a high profile on campus. Two consistently active student organizations include
the campus BACCHUS organization and Phi Theta Kappa. In 1999 the BACCHUS
(Boost Alcohol Consciousness Concerning the Health of University Students) received
two cash awards from ICCB for it promotional efforts regarding healthy lifestyles. Twice
the local chapter was named a National Outstanding Chapter. The same advisor has
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worked with this prevention and educational group for severa years, and leadership
among the students has also been strong.

Phi Theta Kappa International Honor Society also has a strong presence on
campus. Two advisors have been with the group for several months, and the students
support and participate in community service activities including a blood drive
coordinated with the Red Cross. In 1996 the local Alpha Tau Gamma chapter of Phi
Theta Kappa was named a Five-Star Chapter and a Most Distinguished Chapter in the
[linois Region for 1995-96. In 1993 the local chapter, assisted by three Chicago-area
chapters, collected more than 1900 stuffed animals for children affected by the flood.

Six hundred dollars is available to any campus group requesting funds for
activities. The funds set aside are not always used every year because of a small number
of requests. The Leadership Council has been discussing the need for more staff and
faculty participation as sponsors.

Student Services coordinates the annual Student Recognition Ceremony which

has been held for the past ten years. Fifty-eight students were honored by faculty and
staff in 2001.

Student | ssues Committee

Sudent-related purpose:
To review student policies and procedures, hear and adjudicate student grievances,
To make recommendations to the Vice President for Student Services

The Vice President for Student Services functions as the contact for most
students’ complaints or grievances. In genera, faculty and staff members are encouraged
and empowered to resolve student issues at the lowest hierarchical level possible. The
Student Issues Committee meets to resolve issues particularly that of re-admittance, as
necessity requires. Membership for the Student 1ssues Committee consists of nine
members serving staggered two-year terms, representing all areas of the College.

Strengths, Concerns, and Recommendations

Strengths

A positive team spirit and dedication to students, led by the Vice President for
Student Services, has been dramatically energized with the move to the new
campus.

The goals--the retention of and service to students--are shared by the staff of

Student Services and increase the possibilities of meeting the needs of the
students.
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Collaboration among the grant programs of Student Support Services and other
JWCC functions provide seamless services to students.

Renewed funding of the Student Support Services programs has been based on
successful performance.

Multiple programs in Student Support Services, working for the benefit of
students, assures that needs are not overlooked.

Solid employer, high school, and socia service agency relationships provide
resources for Career Services, Educationto-Careers and Workforce Programs.

Campus-wide support of athletic programs contributes to the academic success of
the participants.

The one-stop concept and regular communication between enrollment services,
advising, and career services keep each department aware of issues and needs.

Concerns

There is continuing need for dialog between Instruction and Student Services
regarding advising processes.

A magor concern is the lack of a comprehensive plan, as of yet, for Student
Services to be prepared for continuing cuts in financial aid, state operating
budgets, and grant funds.

Students participate inconsistently in campus clubs and organizations.

No full-time employee is dedicated only to student life activities.

Recommendations

Continued communication and interaction between Instruction and Student
Services are needed for effective advising.

A comprehensive plan should be developed for Student Services to be prepared
for continuing cuts in financial aid, state operating budgets, and grant funds.

A full-time employee should be dedicated to student life activities, with the goal
of increasing student involvement.
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Chapter 6

Instructional Devel opment
and
L earning Environments

Criterion 3: John Wood Community Collegeis
accomplishing its educational and other purposes.




Chapter 6

INSTRUCTIONAL DEVELOPMENT
AND LEARNING ENVIRONMENTS

John Wood Community College is showing patterns of evidence that effective
teaching characterizes all its courses and programs are clearly defined, coherent, and
intellectually rigorous. All courses, regardless of the learning environment, include
components that require the use of scholarship and secondary research. JWCC has a
variety of learning environments available to serve the needs of a diverse body of
learners. The JWCC faculty are experienced in those occupational areas so that they can
provide practical insights into those careers.

Backqground

John Wood Community College provides the educational and support services of
a comprehensive community college. Coursesin liberal arts and sciences and general
education are offered to provide the first two years of baccalaureate and pre-professiona
programs. Additionally, coursesin career and technical programs are available which
lead directly to employment. This portion of the WCC mission is provided through the
Instructional Services division by academic professionals and support staff who deliver
quality instructional programs via a variety of educationa delivery systems.

John Wood enjoys a long tradition of implementing what were formerly
designated “alternative delivery systems,” but which are now commonly referred to as
“learning environments,” emphasizing the learning-centered concept. In the late 1970s,
the College established a self-paced, individualized learning environment grounded in the
mastery learning concept which used media-rich course materials, such as both purchased
and internally produced videotaped lectures. Although the College at this early date was
heavily involved in the common market approach to providing traditional classroom
instruction, it established its own internal “open learning center” (OLC) for students who
had difficulty meeting in regularly scheduled, traditional class settings. The OLC
experienced strong and steadily increasing student enrollments. Later, the College
developed an elaborate series of independent study courses based on videotaped course
materials with student guidance provided by a designated instructor.

Developing course materials for both relatively innovative learning environments
took enormous amounts of faculty time and effort; likewise, both created significant
administrative difficulties. While intensive need for delivery-dedicated staff and
competing institutional priorities caused the College gradually to retreat from
independent study courses, the early 1990s saw the inception of the interactive television
learning environment. Despite pressures on revenues, the College established a new
online learning environment in the late 1990s.
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The Board of Trustees, the faculty, and the staff remain committed to providing
alternative learning environments to accommodate the schedules, situations, and
preferred learning styles of students throughout the district. The discussion below
presents the mechanisms for credit course ard program devel opment, outlines the various
learning environments supported by the College in greater detail, provides insights into
administrative and other processes, and discusses the faculty.

Cour se and Program Development

Development and approval of credit courses and degree and certificate programs
of study may be initiated by program directors, department chairs, or full- or part-time
faculty under the oversight of program directors or department chairs and with the
approval of instructional administration. The approval process through administrative
authorities to the Board of Trustees and the state is documented with the Curriculum
Approva Protocol form. Proposed course or program development plans with attached,
performance-based syllabi are submitted by the director or department chair for approval,
first to the Faculty Senate Curriculum Advisory Council and then the full Faculty Senate.
Upon receiving these approvals, the protocol forms and attached course materials are
reviewed and acted upon by the appropriate vice president, the President, and the Board
of Trustees before being forwarded to the Illinois Community College Board for
appropriate action.

The approval process for developing and implementing innovative learning
environments is far less structured, perhaps because developing a new learning
environment is relatively rare compared to devel oping a new course or even a career-
technical program, and historically has been initiated by the College’ s instructional
administration or executive management. While this “top-down” procedure was not a
problem some years ago when the faculty was few in number, the current large and better
organized faculty cannot be bypassed in the development process for new and innovative
learning environments. Lingering difficulties recruiting full-time faculty members to
teach in the online environment may, in part, be linked to a lack of formalized process for
developing this environment.

Perfor mance-based Syllabi

A performance-based syllabus becomes the blueprint for each section of a course
in whatever learning environment it isimplemented. The course description,
prerequisites, and course goals and objectives are approved for a given course and must
remain unchanged for each section of that course regardiess of the instructor, location, or
learning environment. Additional information such as course outline, specific schedule,
textbook, and assignments may be tailored by a specific instructor for the sections they
teach. Nevertheless, this information must be included in the syllabus. A color-coded
prototype syllabus is available on the College Intranet for faculty use when developing
section specific course syllabi. A section specific syllabus is kept on file in the Office of
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the Vice President for Instruction for each credit section of courses taught at the College.
Additional course materials, such as multiple versions of exams or quizzes or specialy
selected or prepared materias in various media, must be prepared for use in the course as
implemented in specific learning environments; the vital components of the syllabus,
however, remain unchanged.

Articulation

The Illinois Articulation Initiative (IAl), a statewide agreement that facilitates
transfer of courses between participating instit utions, was developed in 1993.
Development occurred through a joint effort of the Illinois Board of Higher Education,
the Illinois Community College Board, and the Transfer Coordinators of Illinois Colleges
and Universities. 1Al was developed for the purpose of facilitating the transfer of
students among all Illinois colleges and universities, both public and private, with
associate- and baccal aureate-degree- granting authority. Faculty panels developed a
General Education Core Curriculum that would be accepted in transfer to meet
comparable general education requirements at participating Illinoisinstitutions. Since
1999, courses require no documentation for articulation to participating schools other
than approval by the IAl. Courses are reviewed for the criteria necessary to meet 1Al
standards by the Registrar during the course approval process.

Educational L earning Environments

Students have access to JWCC courses and programs through a variety of learning
environments in a variety of locations, including traditional or structured classroom, open
learning (OLC), interactive television (ITV), and the newest learning environment, online
learning via the Internet.

Traditional, Structured Classes

Most of the instruction at IWCC occurs in the traditional classroom setting. Most
of the structured classes take place in rooms enhanced by educational technology which
enables instructors to reach a wide range of classroom learning styles. Although the new
Quincy campus features rooms equipped with state-of-the-art technology, even older
rooms at other locations are equipped with functional, if older, educational technology.
Traditional, structured courses are offered at the main campus in Quincy, the Pittsfield
Education Center, the Agricultural Education Center near Perry, and the Dot Foods
Learning Center in Mt. Sterling. In addition, traditional, structured classes are offered via
dual enrollment agreements or for community education purposes in several area high
schools.

Evaluation of both the course and the instructor is administered as regularly as

possible, with logistical and communications difficulties being experienced in off-campus
locations. The generally high level of satisfaction with this learning environment
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probably has resulted largely from its meeting most students expectations for a learning
environment; that most students continue to be trained as social learners also contributes

to its popularity.

Open Learning Center

The Open Learning Center (OLC) provides self-motivated, largely independent
learners a program of personalized, self-paced learning to accommodate the student’s
schedule. Students may begin a course at any time and may complete that course within
a 16-week period or less, depending on the student’ s self-paced progress. Extensionsto
this schedule are regularly granted. Instructors and learning specialists, plus a variety of
multimedia and Internet-enhanced learning tools, are available to support learning. More
than 100 college-level and developmental courses are available in learning centers at the
main Quincy campus; a smaller number, limited by instructor availability, can be
accessed by students at the Pittsfield Education Center and the Dot Learning Center in
Mt. Sterling. At the beginning of fall, 2002, 1064 students were enrolled in 104 courses
in the open learning environment. Enrollment numbersin OLC courses change daily as
students begin and complete courses.

Although an evaluation process for students enrolled in the open learning
environment has been in place for many years, the results of which indicate a surprisingly
high degree of student satisfaction, transmitting those evaluations to the instructors has
proved extremely problematic throughout its history. Remedying this significant
eva uative problem requires the dedicated efforts of a staff already too few and stretched
thin by the need to attend to the myriad of administrative processes necessary to operate a
large open-entry/opentexit environment.

I nteractive Television/Satellite Cour ses

The interactive television system (ITV) alows students and teachers in two or
more rooms at different locations to see and hear class activities and to interact with both
instructor and students concurrently. The ITV learning environment permits awide
variety of courses in various locations to be offered for groups of students too small to be
cost-effective in other learning environments, particularly traditional structured classes.
ITV courses are generally scheduled within traditional semesters. The main Quincy
campus provides three ITV classrooms, and there are two classrooms at the Pittsfield
Education Center and one each at the Dot Foods Learning Center in Mt. Sterling and the
Agricultural Education Center near Perry. A number of district high schools are dso
equipped to send or receive ITV courses. Many other JWCC classrooms are equipped to
receive satellite signals for special course work. Inthe fall 2002 semester, 232 students
were enrolled in 11 different courses delivered viathe ITV system.

As required by the state of Illinois for the development of a statewide ITV system,
JWCC has been a partner in the Western Illinois Education Consortium (WIEC) since its
inception in 1992. WIEC was formed to enhance access to education for the citizens of
western Illinois and to foster sharing of educational resources. Initially the consortium
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focused on sharing courses among ingtitutions via the interactive television system and
later expanded its efforts to the coordination of Internet-based courses. The Illinois
Board of Higher Education (IBHE) funded administrative functions and partial technical
support of WIEC until FY 03 when funding was cut from the IBHE budget, effectively
eliminating the coordinator and support positions housed at Black Hawk College
(Moline, IL), the fiscal agent for WIEC. Some of the support functions will continue to
be provided by Black Hawk, and the Steering Committee, composed of the chief
academic officers of the partner institutions, will continue to administer the WIEC until
decisions are made regarding the future of the consortia throughout the state.

Assessment of student satisfaction with this technologically rich learning
environment has been intense since its inception at John Wood, and the results have been
decidedly mixed. Many students have difficulty establishing a strong working
relationship with instructors if the instructor is originating the class at some location
different than their receive site. They are often too intimidated by the technology to offer
observations which will be transmitted to anonymous classrooms viewed only on
television monitors; for many such students, even asking a question involves a level of
courage and self-possession they lack. Additionally, alack of onsite supervision can
foster classroom management problems. Technical difficulties can stall or even derail the
learning process, though experienced technicians correct most problemsin a very short
time. Instructors have difficulties remembering to involve four or five studerts sitting at
aremote location while they attempt to present material for maximum learning value
through a complicated medium.

Although many instructors have traveled to the remote locations of some of their
smaller groups to originate the class from that location and build a more persona
relationship with students at that site, scheduling problems for instructors with full loads
of classes often make this solution difficult or impossible. Having all students at all
locations meet early in the semester at a single location runs directly counter to the reason
for having remote sites in the first place and is complicated, again, by scheduling
difficulties.

Y et the system has made possible some stunning successes, primarily with more
mature students. The ITV system alows JWCC to be areceive-site for graduate-level
courses originating at Western Illinois University. A concerted, persistent effort by
instructional administrators at the College to bring master’s level courses to the College
has meant that students in the immediate area could pursue graduate work without having
to drive significant distances to find a course. One student in spring 2002 completed the
MBA from Western entirely over the interactive television system in place at the IWCC
Quincy campus.

Overal, however, the loss of state funding for this project, combined with the
burden the College must assume to replace aging technology to make it work, indicates
that the cost-efficiency of this particular learning environment will decrease dramatically
in the near future. Instructional staff struggles to invent solutions to the problems
seemingly endemic to this environment for younger, less self-secure students. However,
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no other learning environment--with the possible exception of the online environment,
which comes with its own challenges--is currently available to accommodate the needs of
small groups of students scattered throughout a large rural district such as John Wood's.

Online Cour ses

JWCC began offering online coursesin fal, 2000, as part of the Tri -State
Community College Training Consortium and in partnership with eCollege.com of
Denver, Colorado. Created under the auspices of the Tri- State Summit--a group of
regional business leaders, educators, and public officials who desire to work
cooperatively to ease the barriers to economic devel opment imposed by artificial
boundaries--the Consortium was developed to seek ways to improve training and
educational opportunitiesin the region. The cooperative development of an online course
system has been one tangible outcome of their efforts.

Courses may originate from any of the three partner schools. IWCC, Southeastern
Community College in lowa, or Moberly Area Community College in Missouri. Each of
these small community colleges faced cost challenges of developing online courses
individually; the partnership arrangement between them and with eCollege.com (which
provided competitive grant funds for necessary start- up) made online course devel opment
possible for all three. JWCC has a so participated in a cooperative arrangement among
community colleges called Illinois Community College Online (ILCCO). The
cooperative arrangement was structured under the 11linois Community College Board in
fall 2001. Through ILCCO, an even wider variety of courses, which are not available
either at the student’s home college or through the Tri-State Training Consortium, are
available viathe Internet. The courses can be accessed at any place and time when a
student has Internet access. Most of the IWCC locations have Internet-equipped labs for
student use. Class times generally are not scheduled as this learning environment allows
for asynchronous discussion and independent learning activities. Courses are normally
scheduled restricted to atraditional semester for purposes of an instructor’s load
calculations.

Fall, 2002, enrollment numbers reflect 255 JWCC course enrollmentsin 38
course sections delivered through the Tri- State Consortium. Twenty-two of these
sections originate from JWCC, with 16 other sections originating from the other two
partner schools. Fall, 2002, also finds 13 JWCC enrollments in nine different courses
coordinated through the ILCCO agreement and delivered from Black Hawk College,
Spoon River College, Parkland Community College, and Western lllinois University.

Evaluations of online courses have been completed since the system’ s inception
Overal, evaluations indicate great satisfaction with the learning accomplished, in spite of
the occasional difficulty spawned by faulty technology. In only one instance, an algebra
course originating from John Wood, were the technical difficulties virtually
insurmountable, discouraging both the instructor and the handful of students who
persisted in the course.
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Dual Enrollment

JWCC offers the opportunity for high school students to earn college credit and
high school credit concurrently through dual enrollment agreements with several area
high schools. The agreement must be pre-approved by JWCC prior to the beginning of
the academic year in order for the student to receive JWCC credit. These courses may be
implemented as (1) a pre-approved course taught at the high school by a high school
teacher fully qualified to teach the course at the college level; (2) adua enrollment
course taught by a IWWCC instructor viathe Interactive Television (ITV) or online; or (3)
a scheduled course at IWCC in which high school students who are granted early release
from the high school who enroll and for which credit is a'so awarded by the high school.

The agreement for dual enrollment courses taught at a high school is finalized by
the Dean of Transfer Educationand a member of the JWCC faculty, who meet with high
school representatives to evaluate the proposed course. In al cases, the course must
actually be a WCC course, meeting all objectives and learning criteria designated in the
JWCC syllabus. Once the course has been agreed upon and a qualified instructor
designated, a letter of agreement is drafted by JWCC and signed by representatives of
both institutions. All faculty who teach dua enrollment classes are required to meet
JWCC educationa and/or licensure requirements for faculty employment. Courses
taught in the high school require the high school to provide classroom space and marege
scheduling.

JWCC approves all course modifications and any changes in instructional
materials, provides materials and supplies for course delivery or provides reimbursement
for same, and provides student evaluation forms each semester, which need to be
completed by the students and returned to JWCC for review and summarization. The
high school is reimbursed by JWCC according to the number of students and total
number of credit hours enrolled. Students enrolled in dual enrollment courses pay current
in-district tuition and fees; grants and waivers may be available to assist with tuition.

In the 2001-2002 academic year, high school students enrolled in 1361 dual
enrollment credit hours, either in courses delivered to their high school from JWCC via
the ITV system or in courses taught at their high school by a high school teacher under a
dual enrollment agreement. Across the WWCC district, 59 sections of dual enrollment
courses were offered at the high schools with the greatest number of sections, 36, being
offered at Quincy High School; two to four sections each at Bluffs High School (2),
Brown County High School (2), Barry High School (3), Southeastern High School (3),
Unity High School (4), West Pike High School (4); and one section each at Liberty High
School, Central High School, Pittsfield High School, and Griggsville-Perry High School.
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Structur e of I nstructional Services

The faculty and staff who make up the Instructional Services division are
organized in parallel fashion under the Dean of Transfer Education and the Dean of
Career and Technical Education, both of whom report to the Vice President for
Instruction. Department chairs and faculty in traditional academic disciplines such as
fine arts and humanities, languages and literature, mathematics, natural sciences, and
social and behavioral sciences are structured in the transfer line of Instructional Services
and report to the Dean of Transfer Education. Program directors and faculty in career
and technical programs report to the Dean of Career and Technical Education. Under a
recent structural reorganization, other academic administration and academic support
staff report to the Vice President or either Dean.

Multiple and rapid changes in instructional administration following the departure
of John Wood's president in 1996 contributed to a general pattern of organizational drift
in this vital service area. Further complicating the situation was the personality and
management style of the next vice president for instruction (a position then designated as
dean) and the assistant dean among the faculty. Moreover, the next individual who
served as dean held the position for less than three years, which did not contribute to
healing the loss of trust which had occurred. The current interim vice president has been
an instructional administrator at the College for ailmost 25 years and has brought an
important measure of stability and organizational understanding to the position that bodes
well for future growth and trust.

Faculty

A major, evensalient, strength of John Wood Community College liesin its
faculty. A survey of faculty conducted in fall, 2001, indicates a broad, well-qualified,
and dedicated faculty. Full-time faculty are well qualified by degree, holding at a
minimum a master’s degree in an appropriate field to teach transfer courses and at
minimum a bachelor’ s degree and work experience in an appropriate field to teach in
career and technical programs. The survey also indicates that alarge number of faculty
participate in the governance of the College by serving on College committees, actively
participating in the Faculty Senate, and being involved in the life of the community
through organizations and clubs throughout the JWCC district. Many JWCC faculty
teach in a variety of learning environments supported by the College. A review of
teaching methods also indicates a good mix of teaching styles and methods.

Y et the survey cannot tell the entire story. The whole story is available only to
those who observe instructors working with individual students to provide extra
assistance. What distinguishes John Wood instructors and makes them the strong
resource they are for the College is their dominant attitude of maintaining high standards
in a climate of academic support and caring.
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Additionally, IWCC aso employs a well-qualified associate faculty with diverse
backgrounds and work experience which enrich students' educational experience, most of
whom share the student-centered attitude of the full-time faculty. Associate faculty must
meet the same degree and experience requirements as full-time faculty in their assigned
discipline or career or technical program.

Faculty Senate

The constitution of the John Wood Community College Faculty Senate was
unanimoudly ratified by the faculty and approved by the President and Board of Trustees
in May 2000. As stated in that document, the Faculty Senate was formed to 1) promote
the academic and professional welfare of John Wood Community College, 2) give an
effective and democratic forum for empowering faculty in their role in fulfilling the
College' s mission, 3) facilitate the free exchange of ideas and philosophies related to
academic issues, and 4) build and maintain constructive relationships through the
College. The Faculty Senate is the official voice of the faculty to the staff,
administration, community, and the Board of Trustees.

Members of the Senate include all full-time teaching faculty, and al non
teaching, norradministrative personnel who work directly with students including
counselors and academic advisors, lab assistants, and library, student activities, and
student support personnel. Associate faculty is represented by one representative per
every twenty- five associate faculty members up to a maximum of ten representatives.
The Vice President for Instruction serves as an ex-officio member of the Senate and the
Senate Executive Committee.

The Senate Executive Committee was formed to provide organization for the
Faculty Senate and to facilitate its operation. Membership of the Executive Committee
includes the Senate President, Vice-President, Recorder, and the chairpersons from the
Senate’ s advisory councils. Advisory councils include the Curriculum Advisory Council,
Academic Assessment and Standards Advisory Council, Internal Support Advisory
Council, and Professional Development Advisory Council.

Evaluation of I nstruction

Quality of instruction is evaluated through administrative classroom observations
and student evaluations of classroom instruction as well as assessment activities
discussed in alater chapter of this report. Classroom observations are conducted by
chairs, directors, or other faculty or administrators as delegated by the chair or director
and are documented on the Classroom Observation Report form. Items for observation
include areas such as the logical and organized fashion of class presentations, use of
supplemental material and media, application of methods to involve students in the
presentation, clear and effective communication, and knowledge and enthusiasm for the
subject. Items are rated “needs improvement,” “meets expectations,” or “above
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expectations’ based on JWCC standards of effective teaching. The form is reviewed with
the faculty member following the observation.

Student evaluation of instruction is completed on the JWCC Evaluation of
Traditional Instruction Scantron form by students enrolled in every section of courses
taught by non-tenured faculty and on randomly selected courses taught by tenured
faculty. Students have the opportunity to respond on afive-point Likert scale to four
items about themselves, such as number of courses enrolled, grade-point-average, hours
of employment per week, and thirteen items regarding the instructor, such as preparation
and enthusiasm for class, effectiveness of classroom methods and assessment, and
interest and respect for students. Space is also provided for students to identify strengths
and weaknesses of the instructor and the course, plus respond to any other questions the
instructor would like to add.

Student evaluation questionnaires are routinely completed during the final 25% of
acourse and at other times, as desired by the instructor. Forms are returned in a sealed
envelope by a student to the library. Completed forms are then forwarded to an
instructional division secretary for Scantron analysis, and results are sent to the chair or
director to whom the faculty member reports. These results are then shared and reviewed
with the faculty member being evaluated.

Program Review and | mprovement

Input from professional advisory committees, outcomes assessment, and student
evauations are incorporated in the review of curriculum and degree requirements to
determine the necessity for revision or improvement. Formal program review is
conducted annually on afive-year cycle as required by the ICCB, providing a more
comprehensive evaluation of academic areas and career and technical programs with
recommendations for program continuation and improvement.

Strengths, Concer ns, and Recommendations

Strengths

The wide variety of learning environments, locations, and dual enrollment
arrangements allow the College to reach out to students in their geographic
location and to accommodate their schedules.

Syllabi are current and performance-based.
JWCC has awell prepared, diverse faculty that is oriented toward student success
while maintaining high learning standards. Faculty is well qualified for their

work, and adjunct faculty, employed in their fields, brings current practical insight
to the classrooms.
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The College has positive relationships with area high schools.
Course and program development processes are clearly defined.
Concerns

Recruitment of associate faculty is difficult across all disciplines, but especialy in
certain career and technical areas such as AS/400 and nursing because of the
competitive employment opportunities available.

The ability to maintain quality of instruction and integrity of courses and
programs is challenged with multiple instruction sites and various delivery
systems, combined with the relatively rapid growth in faculty.

Instructor evaluations in the open learning environment rarely reach the relevant
instructor so that improvement, if necessary, can occur.

The interactive television environment is fraught with difficulties produced
through the agency of the medium itself, none of which is easily amenable to
solution; anticipated increasing costs for this environment are a source of concern

Recommendations

Develop a process to ensure that approved, performance-based syllabi are used for
all courses, especialy those in diverse locations.

Create a more focused recruitment and development effort for associate faculty in
all program areas with especial emphasis on areas with highly competitive
employment opportunities.

Continue to monitor the interactive television learning environment for both
learning- and cost-effectiveness and consider a recommendation to abandon the
environment should the learning problems or cost become uncontrollable.

Develop afaculty evaluation process for full-time and associate faculty at all
locations and in all learning environments which is more tightly focused on
quality and effectiveness of instruction.

Facilitate continuing education and skill update opportunities for faculty
especialy in areas where the emphasis is on implementation of technology.
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Chapter 7

ARTSAND SCIENCES
TRANSFER PROGRAMS

John Wood Community College is showing patterns of evidence thatthe arts and
sciences transfer programis clearly defined, coherent, and intellectually rigorous, with
effective teaching that characterizesits courses. A variety of learning environments are
available to serve the needs of a diverse body of learners. The general education
component in the arts and sciences requires students to discover and learn approaches to
the humanities, the natural sciences, the social and behavioral sciences, and the fine arts.
The general education requirement ensures that students are aware of diverse
international cultures and values. The arts and sciences requirements guarantee that
students are competent with the tools of communication, including the use of information
technology and the skills of public speaking. The learning components of arts and
sciences require the use of scholarship and secondary research. In general, the program
prepares students for academic success upon transfer to baccal aureate-granting
institutions.

Backaground

As detailed in the College’ s philosophy, mission, and goals, John Wood
Community College provides, among a variety of educational opportunities, coursesin
liberal arts and sciences and a general education component that together allow students
to earn the first two years of baccalaureate and pre-professional programs. This provision
addresses the College goal of preparing “students who intend to transfer.” Commonly
caled “the transfer program”, these programs of study are represented by the awarding of
either the associate in arts or the associate in science degree upon a student’ s successful
completion of the curriculum. The College has deliberately designed this educatiorel
opportunity to paralel the first half of a student’s traditional baccalaureate-seeking
experience. Currently, the transfer program at the College comprises by far the largest
single credit-bearing educational program it offers, accounting for 2,325 students self-
declared, degree-seeking students and 469 nondegree-seeking students of atotal of 4,314
students enrolled in FY 02.

Although John Wood Community College offered its own traditional classesin
three major career and technical areas in its early years (office technology [formerly
secretarial science], practical nursing and agriculture), the baccalaureate level courses
were available mainly in the aternative, open learning environment. A few transfer
courses were offered evenings in outreach centers in the district. For the most part, the
College relied on the common market colleges--Quincy College (now Quincy
University), Culver-Stockton College, and Hannibal-LaGrange College--to provide the
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vast mgjority of the courses and classes in which JWCC students could enroll, earn
academic credit, and eventually transfer to a baccal aureate-degree- granting institution.

When the College decided to change from the common market approach and
establish its own faculty for reasons of cost efficiency, the emphasis in the transition was
clearly on assembling a “transfer” faculty skilled in the liberal arts and sciences. Even
though other career and technical disciplines were expanded at roughly the sametime, a
foundation for the transition had been previously well laid by the small IWWCC faculty,
comprised largely of area coordinators serving like department chairs but without faculty-
populated departments. The area coordinators crafted objectives for the general
education curriculum and established a pattern of coursework which would fulfill those
objectives. By fall, 1992, 12 well qualified instructors new to John Wood had been
added in the transfer area. 1n 2002, faculty members whose magjor assignment is to
facilitate learning in transfer courses numbered 26, or more than half the teaching faculty.
This number excludes seven additional faculty members who teach one or more transfer
courses as aregular part of their assignment. The common goal of these faculty members
isto provide students with all or part of the first 64 hours toward a baccalaureate degree,
depending on the student’ s individual educational goal, and to prepare them for academic
success when they transfer.

General Education

In accord with College goa's which state that the College will “provide a
‘common core of learning’ which encourages coherent and substantive learning in
essential areas of knowledge,” the transfer program includes a strong and stable general
education component. Inaugurated more than a decade ago, the general education core
curriculum exceeds guidelines as originally organized by the Illinois Community College
Board (ICCB) and continues to exceed guidelines now established by the Illinois
Articulation Initiative (IAl). Table 7-1 illustrates the comparison betweenthe Al
general education core and John Wood's. The general education curriculum at John
Wood is the responsibility of the Office of the Vice President for Instruction in
cooperation with the faculty. The curriculum requires students to discover, learn, and
apply approaches to the humanities, the natural sciences, the social and behavioral
sciences, and the fine arts.

Table 7-1
John Wood Community College
IAl GENERAL EDUCATION ASSOCIATEIN ARTS ASSOCIATE IN SCIENCE
CORE CURRICULUM General Education Only General Education Only

Communications (9 credit hours) 9cr. hrs. 9cr. hrs.

Including a 2- course writing Yes Yes

Including a public speaking course Yes Yes
Math (3-6 credit hours) 3cr. hrs. 6 cr. hrs.
Physical and Life Science (7 credit hours) 8cr. hrs. 8cr. hrs.

Including one course from physical science Yes Yes

Including one course from life science Yes Yes
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John Wood Community College
IAl GENERAL EDUCATION ASSOCIATEIN ARTS ASSOCIATE IN SCIENCE
CORE CURRICULUM General Education Only General Education Only

Humanities and Fine Arts (9 credit hours) 12cr. hrs. 9cr. hrs.

Including one course from humanities Yes Yes

Including one course from fine arts Yes Yes

One course from either humanities or finearts | Yes Yes
Socia and Behavioral Science (9 credit hours) 12cr. hrs. 12cr. hrs.

From at least two areas Yes Yes
Other (O credit hours)
Lifelong Health and Fitness 2cr. hrs. 2cr. hrs.
Total (37-41 credit hours) 46 cr. hrs. 46 cr. hrs.

Students graduating with an AA or AS (the two transfer degrees offered at the
College) are also expected to demonstrate competence in both written and oral
communication skills and in the applications of commonly used information
technologies. The College's transfer curriculum requires students to use scholarship and
secondary research methods and deliberately seeks to foster a student’ s awareness of
diverse international cultures and values. Specific courses are designated to meet the
basic communications requirements, the computer literacy requirement, and the
international awareness component. In other required areas, students may select courses
from a carefully designed range.

John Wood Community College defines general education as "education which
promotes a common base of knowledge intended to provide students with the skills
necessary to participate in awide range of activities which enhance the overall quality of
life in the community.” The College considers general education avital and basic part of
atransfer student’s education. The faculty has identified the following skills and
attributes that students must attain and demonstrate upon completion of their degree
coursework:

An awareness of human values and diverse cultures.

An understanding of economics, politics and culture from local, national and
world perspectives.

Interpersonal skills to promote the achievement of persona and group goals.

Critical and constructive thinking skills in the identification and solution of
problems, including the methods and application of scientific inquiry.

The personal attitudes and behaviors necessary for successful functioning in the
workplace and society.

Effective communication, utilizing verbal, nonverbal, listening and writing skills.
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An awareness of fine arts and humanities.
The ability to evaluate and apply information technology.

These new general education objectives were discussed and finally approved by
both the Academic Standards and Assessment Advisory Council and the Curriculum
Advisory Council of the Faculty Senate from fall 2000 through February, 2002. The final
version of the objectives was approved by the full Faculty Senate at its February 8, 2002,
meeting. The objectives were then forwarded to the President for his approval and then
to the Board of Trustees for adoption. Rather than being wholly new, these objectives
represent an attempt to refine the original 12 objectives into a more manageable and more
easily achieved number. They also ensure that students graduating from the transfer
program are competent with the tools of communication, including the use of information
technology and the skills of public speaking.

John Wood Community College requires 46 credit hours of general education out
of the total 64 credit hours needed to graduate with an associate of arts or science degree.
These 46 hours are distributed in the following pattern:

Six hours of written and three hours of oral communication;

12 hours of humanities and fine arts for the AA (the AS requires nine hours);
12 hours of socia and behavioral science;

Three hours of math for the AA (the AS requires six hours);

Four hours of aphysical science;

Four hours of alife science, which includes a lab component;

Two hours of lifelong health and fitness.

John Wood Community College offers a wide range of courses that students may
take to meet the general education requirements. A list of approved courses that meet the
dtate articulation requirements as socia and behavioral sciences, humanities, fine arts,
natural sciences, and mathematics appears under the General Education Requirementsin
the John Wood Community College catalog and student handbook.

In addition to this distributed course work, JWCC transfer students must
demonstrate computer literacy through a working knowledge and understanding of
computer skills. This requirement may be met in a variety of ways. 1) The requirement
can be met by passing any computer science or selected occupational or nortoccupational
course in which computer literacy is determined by the College to be one of the primary
objectives of the course. 2) The student can successfully complete an approved computer
science and or related computer course while in high school or from another accredited
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ingtitution. 3) The student can demonstrate the use of computers in the workplace with
an approved function that meets the College's objectives and definitions of computer
literacy. 4) The student can demonstrate competency or proficiency by successfully
passing an approved examination. 5) The requirement can be met by completing a
program of study that extensively uses computers to solve technical problems, to gather
and analyze data, and to improve the general understanding of the technology.

Through the general education component, the transfer program at WWCC also
offers students research opportunities across the disciplines. Rhetoric and Composition 11
(ENG 102) teaches the principles of research to all students desiring to transfer, and they
have the opportunity to apply those principles in other courses. The self study committee
reviewed syllabi of transfer courses and found that research papers are required in
fourteen courses. General education requirements additionally requires students to be
exposed to diverse international cultures and values through a number of course
offerings, including, English Literature | and Il (ENG 241, ENG 242), World Literature
(ENG 251), Latin American Literature (ENG 252), World Civilization | and Il (HIS 101,
HIS 102), World History | and Il (HIS 111, HIS 112), The Art of Being Human (HUM
200) or Major World Religions (PHL 201). Some voicesin Instructional Services have
expressed an interest in exploring a more modular approach to the College' s international
awareness requirement. Consideration has been given to incorporating a specific unit
dealing with international diversity or values as the subject area in courses across the
general education spectrum. However, no concerted effort has yet been made to study
the reform.

The lifelong health and fitness requirement in transfer general education has never
been consistently applied at JWCC. A rea concern liesin the difficulty of establishing
enough sections during the daytime hours to accommodate all transfer students. A
second concern is the lack of adequate facilities in which to schedule the necessary
sections. In reality, many baccal aureste-degree- granting colleges to which many of John
Wood students transfer typically waive the health and fitness requirement for transfer
students. The continuance of this particular general education requirement should be
closely examined in terms of the College’ s mission and philosophy for transfer education
and either affirmed and adhered to for all transfer students or dropped altogether.

Although the general education curriculum at John Wood provides a variety of
course options to meet area-specific requirements, available courses are nonetheless
strictly limited in number, constituting a valid criticism of the curriculum. Because the
student demand for “basic” courses such as I ntroduction to Psychology (PSY 101) is o
great, the College's limited faculty in psychology cannot afford to provide a more diverse
range of courses. In general, associate faculty members are not sufficiently qualified to
offer them. Transfer courses are dowly expanding at the College, however, the addition
of an online astronomy course three years ago and the more recent development of an
introduction to film course being relevant examples. Y et this slow expansion provides
little immediate resolution to the problem. Another dimension to this concern is the lack
of atransfer honors program, which could supply significant enrichment to the
curriculum for high-achieving students.
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L ear ning Environments

To address College goals of providing “avariety of educational delivery systems
to address the needs of the diverse student population” and “to provide district residents
with alternative learning options,” the transfer program of JWCC deliberately makes
available a variety of learning environments. Students may pursue transfer and general
education course work, including the traditional or structured classroom, open learning,
interactive television, and the online environment. Although not all transfer or general
education courses are available through each environment, all are available in the
structured setting. Many are available in the open learning setting at three separate
locations throughout the district; and a growing number are available through either
interactive television or, increasing even faster, the online environment.

While ideally the College should provide al transfer coursesin all available
learning environments, faculty have deemed some transfer courses to be inappropriate for
any but the traditional lecture-discussion classroom format. Other limiting factors
include the time required of afaculty member to assemble a coherent body of course
material suitable for study by students in the open learning or online environments, which
materials must be ready at the time the course is introduced into those environments. The
cost for course development in alternative environments is likewise high, calculated on
the full-time faculty overload rate of $500/credit hour. Finally, course development is
limited by the difficulties faced by faculty members in specific disciplines to invest the
time and effort to provide a greater range of courses in aternative environments when
demands for traditional classroom sections remain unrelenting. The JWCC catalog and
student handbook does not yet list transfer or other courses available through the online
environment, and the irregular nature of 1TV offerings renders catalog listings for that
environment incomplete. All courses available in those two environments are completely
identified, however, in the course schedule published each term.

Credit Transfer and Evaluation and Related Pr ocesses

To facilitate the transfer of credits earned at WCC to a baccalaureate-degree
granting ingtitution, the College participates in a number of specific articulation
agreements with several private colleges in western Illinois and northeastern Missouri to
which JWWCC students typically transfer: Illinois College, Quincy University, Culver-
Stockton College, and Hannibal- LaGrange College. John Wood also maintains a dua
admissions agreement with Western Illinois University, which offers areal measure of
transfer security for the relatively large number of students who regularly transfer there.
Additionally, WCC is closely tied to the online bachelor’ s degree program at the
University of Illinois at Springfield through a written agreement signed in late 2001. The
College remains deeply interested in facilitating alternative environments in which
students may complete their baccalaureate degrees; to that end, IWCC signed asimple
agreement with Hannibal- LaGrange College to assist Jonn Wood graduates with AAS
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degrees in finishing bachelor’s degrees in that college’s “ evening cohort” approachin
specific mgjors.

The College aso actively participates in the [llinois Articulation Initiative (IAl).
Al is asuccessful attempt by the state coordinating boards and other groups to establish
broad course-specific guidelines for both general education and various majors.
Transferability of credits between two-year colleges as well as between two- year and
four-year public and private institutions has been facilitated by IAl.

The Office of the Registrar evaluates the academic records of the College's
transfer students for purposes of certifying that graduation requirements have been met
by reviewing each student's transcript for compliance with College-established AA or AS
requirements and withlAl and ICCB guidelines. The Registrar also serves as the transfer
coordinator for the College, participating in statewide discussions and problemsolving
effortsin this area, and evaluates and awards transfer and general education credit as
appropriate which students earned from other regionally accredited institutions.

The counseling and advising staff of Student Services prepares a Transfer
Advising Guide for use by counselors, adjunct advisors, faculty, and staff. The current
edition is from 1999-2000 and demonstrates the challenge of keeping such a necessarily
complex document regularly updated. Counselors and advisors work individually with
transfer students, often calling a contact at the transfer institution to clarify arequirement
which may be obscure. Because the requirements of a particular college within a
university may differ from the more general university requirements themselves,
counselors regularly advise transfer students which courses to take at JWCC. Firm
identification of the transfer school is also necessary for flawless advising. Despite such
caution, however, errors can easily be made when requirements at the transfer institution
change without being adequately communicated to the College’ s advising staff or if
advising times for students are limited by great demand.

Moreover, advisement for initial course placement in the transfer area has been a
cause for concern for both Student Services and the transfer faculty. Advisors from
Student Services may put students into transfer classes even when the students have low
COMPASS scores. Many faculty believe that students with low COMPASS scores are
unprepared for the level of academic work required for student success. However, data
provided by the Director of Institutional Research in 2001 indicated that COMPASS was
not a good predictor of a student’s success or failure unless the scores were on the very
low end of the range. While some students with low COMPASS scores do withdraw
from transfer classes because of the level of difficulty, other students are successful in
their classes in spite of low COMPASS scores. Faculty and Student Services advisors
need to identify other factors, than COMPASS scores aone, which might influence
success in aclass. High school and/or college grades, motivation, work and family
commitments, family support, and other factors might be included in guidelines for
determining placement so that student success can be assured. The placement issue has
been difficult to resolve but the search for resolution continues
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The Arts and Sciences sub-committee of the College’ s self study organization
reviewed similar transfer courses at peer ingtitutions in Illinois to determine if the courses
offered at WCC are comparable in subject areas covered, academic demands, and in
performance-based outcomes. The College uses the Institutional Effectiveness Syllabus
Review Form to maintain continuity and rigor among its courses. Revised in February,
1996, by the Institutional Effectiveness Committee, the syllabus review form lists ten
components characterizing a complete syllabus; five of the components are required. In
1996, the Ingtitutional Effectiveness Committee was responsible for overseeing the
conversion of syllabi into a performance-based objective format and for instructional
assessment. The syllabus review form continues to be used to evaluate new syllabi. The
Dean for Transfer Programs is responsible for applying the checklist to syllabi. All
syllabi, new or revised, should comply with all ten criteria with five of these ten criteria
being required on all course syllabi. However, many course syllabi lack one or more of
the five required components. Currently, all JWCC syllabi are in performance-based
objective format; however, few courses have a master syllabus that is used by all classes
of one course. In many cases, different topics are included in a course depending on the
full-time or associate faculty teaching the course.

Since fal, 2000, when the Faculty Senate was inaugurated, all course ard
program additions, deletions, and changes, including those in the transfer curriculum,
must be approved by the Curriculum Advisory Council of the Faculty Senate.

Objections, deficiencies, and problems with courses are primarily worked out in this
Advisory Council. Then, the course changes or additions are forwarded to the Faculty
Senate for action, to the President and then the Board of Trustees for approval, then to the
appropriate |Al panel in the case of transfer courses, and finally to the ICCB.

The Curriculum Advisory Council membership consists of seven elected
members of the Faculty Senate and four ex-officio, nonvoting members, including the
Vice President for Instruction, Vice President for Community Services, the Registrar, and
acounselor appointed by the Vice President for Student Services. The duties of the
Council are to review and recommend curriculum program development and course
approval or deletion involving transfer, career-technical, and adult education courses.
The Council also reviews and recommends revision of courses and programs based on
assessment involving transfer, career-technical and adult education courses. And finally,
the Council accepts and reports to the Senate all other curricular changes from
Community Services (charged with administering community and continuing education
programs) and procedural changes from Students Services as information items. Prior to
the creation of the Curriculum Advisory Council, course approval and program changes
were reviewed and approved by the Academic Issues Committee, a standing committee
of the College comprised of representatives from all service areas. This committee
forwarded recommendations to the College Council; if approved, they were forwarded to
the President and then to the Board of Trustees and the Illinois Community College
Board for fina approvals.
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Faculty

Of the 49 full-time faculty employed by John Wood Community College, 26
teach primarily transfer courses. Full-time faculty members in the transfer area have
master’s degrees in their disciplines and have significant years of teaching experience.
Representative ingtitutions at which these faculty members earned their advanced degrees
include Northeast Missouri State University (now Truman State University), Western
[llinois University, the University of lowa, Washington University, Sangamon State
University (now the University of Illinois at Springfield), University of Missouri-
Columbia, Arkansas State University, Utah State University, Purdue University, and the
State University of New York. Many full-time faculty members in the transfer area have
many years of teaching experience.

Transfer faculty are organized into academic departments, each with an appointed
chairperson who is allowed three hours of release time to complete the tasks associated
with the position. 1n some departments, three hours of release cannot accommodate the
work required; for one department, which combines some transfer work with coursesin
three major career-technical areas, the chair has been granted nine hours of release. No
protocol has yet been developed to guide how a chair is chosen or appointed, largely
because many current chairs have been with the College for many years and were
originaly hired as coordinators for their disciplines. When the chair of the Languages
and Literature department became vacant in 2000 as the result of a reorganization, the
dean offered the position to two individuals, both of whom rejected the offer before it
was finally accepted by athird faculty member in the department. During the next
negotiation period for the collective bargaining agreement, guidelines for the selection of
department chair will be included since the need for an established protocol is evident.

The arts and sciences academic departments and their numerical strengths are as
follows:

Languages and Literature: seven full-time faculty members; department is
responsible for oral and written communications courses, including literature, foreign
languages (rarely offered), and developmental reading and writing.

Mathematics: five full-time faculty members; department is responsible for all
mathematics courses, ranging from arithmetic through the calculus series.

Natural Sciences: five full-time faculty members; department is responsible for
courses in both the life sciences and physical sciences, most of which require alaboratory
experience; faculty includes a full-time laboratory coordinator with faculty status.

Social and Behavioral Sciences: five full-time faculty members; department is
responsible for courses in history, political science, psychology, sociology, and
education; social and behavioral sciences also includes early childhood education, a
career-technical program.
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Fine Arts and Humanities: three full-time faculty members; department is
responsible for courses in performance music, music education, art, drama, philosophy,
and religion; department includes a large and active performance component, including
chorus and jazz band.

Although not atypical academic department, the following nonetheless includes
some transfer-level course work:

Business, Office Technology, and Computer Science: seven full-time faculty
members, three of whom teach some courses in the transfer business area; the remaining
four teach primarily in a variety of related career-technical programs; however, some
transfer courses in these programs are regularly included in their loads.

Within the last three years the College has added five new permanent full-time
faculty positions to the arts and sciences faculty, one each in languages and literature,
mathematics, natural sciences, social and behavioral sciences, and fine arts and
humanities. However, a concern lingers in the faculty that the College still does not
employ enough faculty members in the transfer area to accommodate necessary sections
in al learning environments. In some departments, the open learning and online
environments are staffed primarily by associate faculty members. Moreover, qualified
associate faculty members are often difficult to find within this rural district, especialy
during the daytime when the vast mgjority of students prefer to enroll for classes. Budget
constraints continue to limit the number of full-time faculty members the College can
afford to employ, even though the strong academic preparation and commitment that a
full-time faculty member brings to the College strengthen student learning and the
institution as a whole. One should not infer from this discussion, however, that associate
faculty members employed in the arts and sciences are either poorly qualified or less than
dedicated. In fact, many associate faculty members in the arts and sciences have been
with the College for many years despite modest compensation thet has only recently been
increased and few benefits. All associate faculty have academic credentials that meet the
requirements of instructors for these courses and are committed to student success. Still,
such associate faculty members are increasingly difficult to find, nor can they adequately
substitute for full-time faculty members fully engaged in the life and governance of the
College.

John Wood Community College is fortunate indeed to have a full-time arts and
sciences faculty that is dedicated and learner-centered, involved in governance and ad
hoc committee work, advising student groups such as the Phi Theta Kappa chapter, and
serving in various volunteer capacities throughout the community. These faculty
members as a whole constitute the greatest strength of the arts and sciences at the
College, without whom this program:-and the educationa opportunities it offers students-
-would not be possible.
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Strengths, Concerns, and Recommendations

Strengths

The arts and sciences faculty is dedicated and |earner-centered and functions as
the single greatest strength of the program.

Transfer courses are available in a variety of learning environments.
The transfer program participates actively in the lllinois Articulation Initiative.

The College has engineered a web of agreements with a number of popular
transfer institutions to facilitate transfer options.

The general education program meets or exceeds the standards set by the IAl and
the ICCB.

Proceduresin place for course and program revisions, deletions, or additions are
faculty-driven through the Faculty Senate structure.

Concerns

Although all active syllabi are in performance-based objective form, not al active
syllabi include each of the five required elements of a syllabus at IWCC.

Few courses have a “master syllabus’ or “master outling” for each course.
The arts and sciences curriculum lacks diversity in course offerings.

The arts and sciences curriculum does not offer an honors program for qualifying
students.

Development of all courses in multiple learning environments is hindered by
various problems; consequently, some courses are available in limited and
traditional venues only.

The lifelong health and fitness requirement in general education is regularly
waived.

Transfer faculty is generally dissatisfied withadvisement for initial placement of
students in certain rigorous transfer courses.

The arts and sciences may not have sufficient full-time faculty members; reliance

on associate faculty members to perform essential instructional functionsin
various learning environments is becoming increasingly problematic.
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Recommendations

Develop a master syllabus for each transfer course indicating invariable
performance-based objectives and al necessary components. All syllabi should
also be reviewed with the Syllabus Review Form; those that fail to meet essential
criteria should be redone.

Create methods to encourage faculty members to invent new transfer courses to
widen the range of available choices in general education and electives and to
encourage faculty members to prepare a greater range of transfer courses for non
traditional learning environments.

Consider the creation of an honors program in the arts and sciences.

Consider dropping the lifelong health and fitness requirement for general
education.

Convene ajoint task force from both Instructional Services and Student Services
to address with finality the issue of inadequate initial course placement.

Continue to work toward employing a greater number of full-time faculty

members in the arts and sciences while making even greater efforts to recruit and
retain qualified associate faculty members.
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Chapter 8

CAREER AND TECHNICAL PROGRAMS

John Wood Community College is showing patterns of evidence that programs of
study and training prepare students for entry-level careersin occupational areasin
demand locally. The faculty is experienced in those occupational areas and can provide
practical insights into those careers. The programs of study for associate degrees
require students to achieve competence in communication tools and several general
education disciplines. Advisory committees for each career area are composed of
relevant business and industry practitioners and make sound recommendations regarding
education and training in those areas. Strategic plans for each career area ensures that
education and training keep pace with changes and innovation in the occupations.

Backaground

Consistent with the IWCC Mission Statement of providing “various educational
opportunities, including courses in occupational, vocational, and technical programs
leading directly to employment,” a variety of career and technical certificate and
associate in applied science (AAS) degree programs is available through the Instructional
Servicesarea. JWCC offers 22 AAS degrees and 20 career and technical certificatesin
19 professional fields. Approximately 28 percent of IWCC students in 2001-2002 were
enrolled in credit courses with agoal of completing certificate or degree programsin a
career or technical field. However, 60 percent of the completersin 2001-2002 received a
degree or certificate in a career or technical field.

Changesin Career and Technical Programs

Over the past ten years, alarge number of career and technical programs
previously available through the common market approach at contracted institutions has
necessarily been deleted. Such specialized courses of study as horology, engraving,
cosmetology, air conditioning and heating, and auto body repair, anong many others,
were available to students only through the common market arrangement. A number of
programs which had been offered through the common market contracts are now offered
through educational cooperative agreements with other community colleges and, thus,
were not altogether lost. These include programs such as automotive technology, auto
body repair, air conditioning and heating, cosmetology, dental assisting, graphic and
interior design, and welding. These cooperative agreements allow residents of the IWCC
district to enroll at the participating college’s in-district tuition rate.

Over the past ten years, other established career and technical programs changed
in focus or delivery system, and a number of new programs have been developed to serve
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residents and local community needs. AAS degrees and certificates have been added in
the following program areas:

AS/400 Paramedic (approval pending)
Compressor Technology Restaurant Management
Electricity Surgical Technology
Horticulture Truck Driver Training
Nursing

Significant revision and the addition of certificate or degree options have occurred
in the areas of agriculture, business, early childhood education, office technology, and
nursing. The newest program to be offered at IWCC, approved in 2002, is Compressor
Technology, offered in conjunction with the local compressor industry. Other degree
programs are being considered in Corrections with options in Correctional Officer/Y outh
Supervisor, Parole Officer, and in Education with an option for Paraprofessional. The
certificate and degree options currently available at WCC are identified in Table 8-1.

Degree and certificate options in Electronics Technology were put on inactive
datus effective August 2002 due to changes in employment in the industry. The Physica
Therapist Assistant program was developed and implemented but was canceled after
failing to receive a recommendation for accreditation by the Commission on
Accreditation for Physical Therapy Education of the American Physical Therapy
Association. The Machine Tool Technology curriculum was devel oped to address a
perceived need in local industry but, due to the cost of implementing the program, a
consortium of local industries was formed to provide facilities and equipment for
instruction. The curriculum was discontinued when the consortium of private industries
failed to reach agreement on course location and time offerings. Without this
cooperation, students were unable to complete degrees and certificates.

Table 8-1 AAS Degree and Certificate Options in Career and Technical Programs

Number of Students Enrolled and
Credit Completed
AAS Degree Hours | 1999-2000 [ 2000-2001 [ 2001-2002
E C E C E C
Accounting 64 24 3 15 0 16 4
Agriculture Business M anagement 64 49 10 52 9 50 13
Agriculture - Swine Management 64 10 2 8 2 9 2
Business M anagement 64 58 9 52 7 46 4
Business — Computer Information Systems 64 47 0 38 6 23 0
Business — I nformation Management 64 10 1 12 1 10 2
Business — Marketing and Sales 64 8 1 5 0 8 0
Compressor Technology (Fall 2002) 64 NA NA NA
Computer Aided Design 64 53 2 41 2 40 1
Computer Science— AS/400 (Fall 1999) 64 7 NA 20 1 23 0
Early Childhood Education 64 119 9 93 11 100 11
Electrical Technology 64 21 0 18 2 20 2
Fire Science 64 48 2 46 6 44 7
Horticulture (Fall 1999) 66 3 NA 13 0 31 3
Law Enforcement 64 6 1 5 0 14 0
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Number of Students Enrolled and
Credit Completed

AAS Degree Hours | 1999-2000 [ 2000-2001 [ 2001-2002

E C E C E C

Medical Laboratory Technology 65 7 1 8 0 9 0

Nursing 66 69 20 65 29 62 22
Office Technology 64 35 7 33 1 29 1
Office Technology — Administrative A sst. 64 17 1 25 2 27 3
Office Technology — Legal 64 6 1 5 1 7 1
Office Technology — Medical 64 27 3 26 4 36 0
Radiologic Technology 64 21 2 22 0 45 0
Restaurant Management (Fall 1999) 65 18 NA 18 3 13 3

Number of Students Enrolled and
e Credit Completed

Certificate Hours | 1999-2000 | 2000-2001 | 2001-2002

E C E C E | C
Accounting 45 12 0 8 0 9 0
Agriculture— Production Management 35 2 0 1 0 0 0
Agriculture— Supply and Service 32 0 0 0 0 0 0
Agriculture— Beef Management 32 2 2 3 2 2 1
Agriculture — Swine Management 32 1 0 0 0 3 2
Business M anagement 31 10 0 8 0 8 2
Business — Information Management 33 5 2 3 0 7 0
Business— Sales 32 3 0 2 0 0 0
Computer Science— AS/400 32 3 NA 2 0 7 0
Compressor Technology (Spring 2002) 20 NA NA 3 3
Culinary Arts(Fall 1999) 35 2 NA 0 2 5 1
Dietary Manager 17 9 2 2 1 11 2
Electrician 31 14 1 9 0 6 0
Horticulture (Fall 1999) 24 NA 5 0 3 1
Industrial Electrical Maintenance 18 5 1 6 0 6 1
Nurse Assistant 8 83 56 72 70 98 73
Office Technology 32 31 1 24 4 A 6
Practical Nursing 413 67 17 0 18 ) 35
Surgical Technology (Fall 2000) 40 NA 16 NA 29 9
Truck Driver Training 16 77 | 38 A 48 | 106 76

Enrollment Trends and Program Completion

Dates when instruction began in new programs are indicated in the table. Growth
in those programs is indicated by the numbers of students enrolled and those who
completed the programs in subsequent years. Enrollment in the practical nursing
program increased after amajor revision of curriculum and admission requirements
implemented in the 1998-1999 academic year and after required summer courses were
eliminated from the curriculum beginning in 1999.

While completion numbers appear low in some career and technical programs,
severa reasons exist. Students may enter a career or technical program with the intention
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to take one or two classes to learn new skills or update current skills for employment
opportunities. Other students may leave a program before completing all degree
requirements despite their stated intention to acquire a degree or certificate. Employment
opportunities become available that do not require a degree or certificate, this has been
identified asa factor in the low completion rates especialy for the AS400 and CAD
programs.

Courses in the fire science program are completed primarily as continuing
education courses or advanced training after gaining employment as a firefighter.
Regulations of the State Fire Marshal and policies of the Quincy Fire Department, the
largest employer in the district, preclude entry level opportunities based on an applicant
having completed the AAS degree.

Occupational Follow-up Survey dataindicate that a large majority of students
who completed the career and technical programs targeted in the survey over the past
three years were employed in their field and in the WCC district. If they were not
employed in the field of their mgjor, the reason cited was generally that jobs were not
available or that hours and pay were better in another field. Respondents indicated that
they were somewhat to very satisfied with courses both in their major and in general
education areas.

Curriculum Requirements for Career-Technical Programs

The foundation for the associate in applied science degree lies in the general
education objectives which were reviewed and revised by chairs and directors of career
and technical programs and approved by the Faculty Senate, the President, and Board of
Trustees during the 2001-2002 academic year. The previous set of objectives included
twelve statements. The revised objectives state that “In addition to mastering the
knowledge and skills of their specific vocational program(s) studentswill: (1) Develop
an awareness of the values of diverse cultures; (2) Explain economic, political, and
cultural issues from aworld perspective; (3) Demonstrate knowledge of the U. S. and
State constitution; (4) Develop interpersonal skills to promote the achievement of
personal and group goals; (5) Use critical and constructive thinking skillsin the
identification and solution of problems; (6) Explain the personal attitudes, skills and
behaviors necessary for gainful employment; (7) Develop the ability to make judgments
reflective of human values; (8) Communicate effectively utilizing verbal, nonverbal,
listening, and written skills; and (9) Discuss the importance of facilitating and adapting to
change.”

To earn the AAS degree, a student must complete a minimum of 64 semester
credit hours of course work, including courses in three areas. general education, area of
concentration and electives. Some programs identify specific courses to be taken in each
category. Genera education requirements for students seeking AAS degrees at IWCC
are asfollows:
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6 hours communication skills
3 hours written communication skills
3 hours oral communication skills
3 hours humanities or socia/behavioral science
3 hours mathematics
1 hour career management
3-4 hours general education courses from an approved list of
communications, natural science, mathematics, humanities or
social/behavioral science courses

Major Area of Concentration is the set of courseswhich directly supports learning
in the technical field. The number of hours required in a given occupational field varies
depending on the career or technical program. A minimum of 35 semester credit hoursis
needed to satisfy the Major Area of Concentration requirement. A strong connection
between academic preparation and practical application is incorporated through
practicum, internship and clinical experiencesin most programs. Elective courses may
be required to fulfill the total program credit hours. Other requirements necessary to
complete an AAS degree include a working knowledge and understanding of computer
literacy and a working knowledge and understanding of the United States and Illinois
constitutions.

Requirements for certificate programs are highly specialized and structured
around an employment objective. Depending on the employer and labor needs, the
certificate will provide sufficient preparation for direct entry into many skilled jobs. Al
courses in the certificate program are directly related to the selected career or technical
area. Total credit hous required vary, typically from 16 to 40 credit hours.

Articulation and Related Processes and | nter nal Programs

Although many courses are transferable, career and technical programs are
designed primarily as pre-employment programs. JWCC has made a concerted effort to
create programs with “laddering” options that allow students to complete a certificate
program with a second step to complete the AAS degree. Programsin agriculture,
marketing and sales, electrical technology, AS/400, nursing, office technology, and
restaurant management offer these options.

JWCC has also focused efforts on the development of articulation to four-year
degrees in several of the career and technical areas. Articulation agreements are in place
for students who have completed AAS degrees in accounting, agricultural business
management, electrical technology, law enforcement, and nursing.

Program Approval - All career and technical programs are approved by the
Illinois Board of Higher Education and the Illinois Community College Board. Some
programs require approval by other state regulatory bodies such asthe Illinois
Department of Professional Regulation for Nursing and the Illinois Department of Public
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Health for the CNA program. In addition, two certificate programs, Surgical Technology
and Truck Driver Training, are accredited by external accrediting bodies.

Instructional Organization - The planning and implementation of career and
technical programs are managed through the Instructional Services structure and are
directly supervised by the chairs and directors of career and technical programs. Career
and technical chairs and directors report to the Dean of Career and Technical Education
and participate in the senior management structure of the Instructional Servicesarea
Through this structure, strategic plans, assessment plans, Tech Prep plansand articulation
agreements are developed and maintained. Funding priorities for the use of Perkins funds
are also established within this structure.

Tech Prep - Tech Prep is a program of study that begins in high school. Tech
Prep continues at a postsecondary institutionand culminates in an associate in applied
science degree, two-year certificate or apprenticeship in a career area. The career areas
can be agriculture, business, health care, child care, or industrial and engineering
technology. The goal of Tech Prep is curriculum reform in the schools and at the
community college level. The reform is planned to make learning more relevant to the
student and to support a smooth transitionfrom the secondary to the postsecondary
levels. Articulation agreements, dual credit, and regularly scheduled interaction between
secondary and postsecondary faculty and staff facilitate the smooth transition. The Tech
Prep plan at WCC has been developed in partnership with the West Central Region Tech
Prep coordinator and several area high schools.

A Tech Prep sequence of courses consists of a program: specific core of academic
and technical courses. The courses are taught during at least the last two years of high
school and at least two years of postsecondary education. Articulation agreements are in
place with the following schools:

Barry High School — Ag Business Management, Nursing, Restaurant
Management

Bluffs High School — Ag Business Management

Brown County High School — Nursing, Office Technology

Central High School — Ag Business Management, Office Technology,
Restaurant Management

Griggsville/Perry High School — Child Care

Marion County R-I1 High School — Office Technology

Pike County Health Consortium — Nursing

Pikeland School District — Restaurant Management

Quincy Area Vocational Technical Center — Child Care, CISCO, Nursing,
Restaurant Management

Southeastern High School — Ag Business Management, Office Technology
Unity High School — Ag Business Management, CAD, CISCO, Office
Technology

West Pike High School - Office Technology
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Advisory Committees - Eleven program areas have advisory committees which
include business leaders, program graduates, and individual members from throughout
the district to support the College in determining employment trends and requirements for
career and technical areas. The advisory committees make recommendations about
current job needs, relevance of current programs, and program improvement. Program
areas which have active advisory committees are Agriculture, Computer-Aided Design,
Dietary Manager, Electrical Technology, Horticulture, Nursing, Nurse Assistant, Office
Technology/Computer Science, Restaurant Management, Surgical Technology, and
Truck Driver Training.

Marketing and Recruitment - Chairs and directors of the career and technical
programs have worked in concert with the Office of Public Relations to develop
informational brochures in several career and technical areas. Horticulture, surgical
technology, restaurant management, nurse assistant, early childhood education, office
technology, and truck driver training are among programs that have current brochures
available. This literature is made available to students upon request or through
recruitment activities at local schools and businesses, as well as group activities
sponsored by JWCC.

Associate in Applied Science Degr ee Programs

Agriculture

AgricultureBusiness Management

The Agriculture Business Management program (64 semester hours) provides
scientific and technical skills, plus knowledge in agronomy, economics, marketing,
accounting and application of the microcomputer.
Swine M anagement

The Swine Management program (64 semester hours) prepares students for a
scientific and business-oriented field of animal husbandry requiring extensive knowledge
of efficient swine production practices.
Horticulture

The Horticulture program (66 semester hours) presents preparation for careersin
the production, marketing, management and use of horticultural flower, landscape and

food crops.

These JWWCC programs show a steady to somewhat downward trend in student
completers. In terms of employment outlook in Illinois, employment in each agricultural
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field is expected to grow as fast as average through 2008, with the short term forecast
through 2002 being favorable. The agriculture programs have strong backing from two
extremely active advisory committees, the Agriculture Advisory Council and the
Horticulture Advisory Council, with internal ingtitutional representation, as well as
external seats held by relevant business and industry practitioners. The committees
continually evaluate the applicability of course content and course offerings to meet
current industry standards. Strategic planning, with objectives, strategies and time frames
for implementation, is a strong suit of the agricultural programs asawhole. Thereisa
satisfactory budget to provide for the delivery of the programs.

For the agriculture business management, swine management and horticulture
programs, strengths are (1) srong advisory council composed of professionals employed
in agriculture that regularly evaluates new technology and employment trends. Course
content and degree offerings are then adapted to meet the current needs of industry. (2)
A well organized strategic plan that includes strengthening the relationship of the
agricultural community, administration, faculty, and the media through cooperative
efforts. The concern is downward trend in student enrollment. Recommendations of the
council are to increase marketing and recruitment through advisory council network.

Accounting and Business Options

Accounting

The AAS in Accounting (64 semester hours) is intended to prepare students for
immediate entry-level positions in bookkeeping, where employees record and classify
incoming transactions, and more advanced positions in public, managerial, and
governmental accounting.

Computer Information Systems

Computer Information Systems (64 semester hours) is concerned with education
and training designed to reflect the leading edge of technology while being tempered by
the practical demands of the business/industrial world. Students prepare with basic
technical knowledge of computer hardware and software systems and will have an
understanding of the information needs, procedures, and delivery systems required in
small and medium-sized business organizations.

I nfor mation M anagement
Information Management (64 semester hours) is intended for individuals seeking

entry- and mid-level positions in an automated office environment and trains in managing
the flow of information in an office setting.
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M anagement

Management (64 semester hours) is a program of study intended for individuals
seeking immediate employment into entry- and some middle-level management positions
in business and industry or for those presently employed who seek advancement.

Marketing and Sales

The Marketing and Sales AAS (64 semester hours) is intended to prepare
individuals for entry- and mid-level positions in sales and marketing, and also for those
presently employed in the field who seek formal training.

These IWWCC programs bring varying numbers of students to completion, with
matriculation trends varying by program as steady, increasing, decreasing, and for
marketing and sales, quite low. Addressing the employment outlook, the Illinois
Department of Employment Security forecasts vary in the same manner as student
completers from very favorable, steady, to slower than average.

Presently, there is no active advisory committee expressly concerned with the
business and accounting programs, though attempts have been made by the program
director to reactivate a formerly involved group. A strategic plan is being developed for
these program areas to ensure that training keeps pace with changes and innovation in the
employment arena. The budget provided for these programs would be inadequate
without the use of grart money, namely Perkins funds.

Strengths of the accounting and business options programs are up-to-date
curriculum and an instructor who is MOUS (Microsoft Office User Speciaist) certified.
Concerns are low enrollment in the marketing and sales program and an inadequate
budget. Recommendations from the advisory council are provisions for additional
funding and additional instructorsin the accounting area.

Computer-Aided Design

The intention of the AAS - Computer-Aided Design program (64 semester hours)
isto prepare students for immediate employment as computer aided designers. The
program is also suited to individuals currently employed in the field of drafting who are
seeking training in computer-aided design.

This program has had alow number of completers since the mid-1990s as the
program experienced an enrollment decline. The FY 99 Accountability/Program Review
attributes the low completion rate to the great need for CAD-educated employeesin the
area. Students leave the program prior to graduation to take jobsin the field. The
employment outlook in Illinois shows that a decline is expected in employment of
drafters through 2008, with the short-term forecast for drafters through the year 2002 as
very unfavorable.
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The program has an advisory committee composed of the program director,
faculty and selected members of the community working within the field, some of whom
are associate faculty. Record keeping of advisory committee input and undertakings
seems to be aweakness for the program. A strategic plan is being developed for this
program to ensure that training keeps pace with changes and innovation in the
employment arena, with thrusts leaning toward life-long learning, work-based education
(internships) and up-dated course content. Even though better documentation of advisory
committee actions is needed, in FY99 the Accountability/Program Review Report states
that a strong advisory council drives the program and that there is excellent placement
with area employers.

For the computer aided-design program, strengths are the strong pool of associate
faculty from local business (Coltec, Gardner Denver), use of the latest version of CAD
software, and the potential for high-paying jobs for the IWCC area. Concerns are low
completion rate because students can obtain employment before earning the degree,
poorly marketed program, and poor record keeping of the advisory committee.
Recommendations for the program are stronger marketing and recruitment, possible
development of a certificate program, and the creation of structure for advisory
committee records.

AS/400 (Computer System)

The AS/400 two-year degree program (64 semester hours) is designed to meet the
specific knowledge and skills required of the business and industrial community for an
entry-level operator/programmer position. The work environment of mid-range computer
systems is presented and courses in the curriculum provide for hands-on experience
working in the environment and devel oping programming skills; understanding operating
systems and working with Control Language; using systems utilities ard subfile
programming functions; working with arelational database and using a query language;
designing and using physical and logical files; and, acquiring a basic knowledge of
business operating procedures through business and accounting classes. This programis
designed to meet the specific needs of local business and industry in their AS/400
operating environments.

This program has been available at WCC since the fall semester of 1999, with
2001 showing the first completer. Addressing the employment outlook in Illinois,
employment of database administrators is expected to grow much faster than the average
through 2008. Database administrators are one of the 50 fastest growing occupationsin
the state. According to the Illinois Department of Employment Security, the short-term
forecast for database administrators through 2002 is very favorable.

The program has an active advisory committee composed of the program director,

faculty, and selected members of industry and other community businesses that work
with the AS/400 operating system. The committee has evaluated the applicability of
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course content and course offerings to meet current industry standards and discussed any
potential program changes prior to development and implementation. A strategic plan is
being developed for this program to ensure that training keeps pace with changes and
innovation in the employment arena, with thrusts leaning toward life-long learning, work-
based education (internships) and up-dated course content. JIWCC received funding from
IBM for the initial start-up of this program. Currently the budget for the AS/400 program
isincorporated in the Computer Science budget and is adequate for running the program.

Strengths of the AS/400 program are strong partnerships with local businesses,
high demand for graduates, active advisory committee, and a well-paying career.
Concerns of the AS/400 program are anticipated low completion rate because students
can obtain employment before earning the degree and difficulty in attracting an associate
faculty pool since employment in the field is high. Recommendations for the AS/400
program are stronger marketing and recruitment for the program and additional faculty.

Early Childhood Education

The AAS degree in Early Childhood Education (64 semester hours) is designed to
prepare students for employment locally as child care workers in day care centers and
home and teachers in Head Start. Students learn the fundamentals of caring for the health
and safety of children and how to plan and implement various educationa activities for
children. The courses cover educational planning for children from infancy through age
twelve. An internship integrating classroom instruction is required for all students.

This program has had consistent enrollment since 1991 and high completer rates.
Addressing the employment outlook in Illinois, employment of child care workersis
expected to grow about as fast as average through 2008. Opportunities are expected to
remain good for those interested in work at both day care centers and home day care.
According to the Illinois Department of Employment Security, the short-term forecast for
child care workers is very favorable through the year 2002.

The program has had an active advisory committee until the later part of 1998.
Because a number of committee members moved from the area, the committee became
inactive. Currently the advisory committee is being revived and includes full-time and
associate faculty as well as directors of day care centers and homes, Head Start directors,
and graduates of the program. Additionally, the program maintains strong relationships
in the community. According to the FY 01 Accountability/Program Review report,
relationships with local child care professionals have grown because instructors are
willing to volunteer time to do in-service training and workshops in the community. The
College aso coordinates an extensive internship program and labs with placement in
local agencies. Admittedly, the program has no strategic plan for long-range growth and
improvement. Changes, revisions and innovations to the program are initiated by
responding to advisory committee recommendations and community contacts in the field
and by changes occurring in government. The budget allocation for the program is
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sufficient for supplies for both lecture and lab classes. Shortfall in the budget is related to
the lack of atraining lab.

For the early childhood education program, strengths are strong community-based
contacts with child care professionals and facilities, use of a variety of child care settings
for student lab and internship placement, and strong employment demand for graduates.
Concerns are lack of permanent lab setting for student training; the need for a more
complete system of documenting changes in the program; and the administrative,
advising, and classroom teaching are handled by one full-time faculty/program
coordinator. Recommendations are the provisions for an additional full time faculty
member and a permanent on-campus lab facility and the development of a system for
documenting changes to the program.

Electrical Technology

The AAS in Electrical Technology (67 semester hours) prepares graduates to
enter the job market as residential, commercial, or industrial electricians. Employment
opportunities are not limited to a particular type of business or industry as most all
companies require electrical service maintenance. The program is extensively hands-on
and provides opportunities for work-based training.

This program has had a steady number of completers. According to the Illinois
Department of Employment Security, through 2008, employment growth for electricians
is expected to be average. The short-term forecast through the year 2002 is very
favorable. The JWCC program is largely driven by the training needs of Electrical
Workers Local 34 for journeymen electricians and the requirements of each of four
classifications of electricians. The program instructor is the electrical inspector for the
City of Quincy. This program has no full-time faculty.

The electrical technology program has an advisory committee consisting
primarily of electricians. However, the advisory committee does not meet on a frequent
basis because there is little need for curriculum changes. All the courses for the program
are determined by licensure requirements. There is no specific budget allocated for the
electrical technology program; funding is in combination with other electrical/electronics
programs.

Strengths of the electrical technology program are curriculum content is driven by

local licensure requirements, steady enrollment mainly because of local contractors, and
classes are offered predominantly in the evening to accommodate the working person.
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Emergency Services

Law Enforcement Option

The Law Enforcement option AAS program (64 semester hours) is intended for
students seeking immediate employment in the field of law enforcement and for
individuals working in the field who are seeking additional training for career and skill
advancement purposes.

Program trends show low completer rates compared to capacity, though on the
rise. Addressing the employment outlook in Illinois, employment of police officersis
expected to increase faster than average through 2008.

Though admittedly inactive as a formal group for at least two years, the program
has an advisory committee composed of the program part-time instructor, City of Quincy
Police Chief, Western Illinois Correctional Center (Mt. Sterling) warden, Illinois State
Police District 20 Commander, a representative for the Adams County Sheriff, Director
of Court Services (Adams County), a representative of Western lllinois University Law
Enforcement/Criminal Justice department, and a former student. Advisory committee
members serve as key contacts for program input for developing and redesigning courses
as well as do peersin the law enforcement arena. The FY97 Community College
PQP/Program Review noted as a recommendation that two courses, Hazardous Materials
(FSC 173) and Roadway Extrication (FSC 160), were not suitable for the law
enforcement curriculum and should be replaced during the next academic year. Those
programmeatic changes never occurred as recommended; the courses remain in the law
enforcement curriculum. There is a strategic plan being developed with thrusts toward
strengthening the program and increasing enrollment. Beginning with FY 02, the first
working budget expressly for the law enforcement program was considered modest
though adequate initially.

A gtrength of the law enforcement option program is the close relationship with
Western lllinois University that allows greater ease of transferability since the program is
articulated. Diverse faculty from the fields of law enforcement and criminal justice and
small class sizes allowing greater student participation are also strengths. Concerns are
the need for recruitment, relatively low enrollment, and recommended changes suggested
five years ago did not occur. Recommendations for the Law Enforcement option
program are the development of arecruitment plan and review of coursesincluded in the
program for applicability to law enforcement separate from emergency servicesasa
whole entity.

Fire Science Option
The AAS Fire Science Option (64 semester hours) degree programis intended to
prepare students for entry-level employment in the fire service field. Students are trained

in fire suppression, prevention, and investigation techniques. Students are also prepared
to react correctly to emergency situations. The fire science option is aso intended for
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individuas currently employed in the fire service field who are seeking additional
training.

The fire science program has alow number of completers compared to capacity,
though on therise. The WCC FY97 Community College PQP/Program Review stated
that the fire science program had been recommended for elimination; however, the
decision was made to continue the program with a new coordinator who revived it and
extended the training to the small volunteer fire departments in the district. The JWCC
FY98 Community College PQP/Program Review addressed the complicating and
challenging issues with the State Fire Marshal and the Quincy Fire Department
regulations and policies, it would seem that the program is not serving the original
purpose of preparing students for entry-level employment. However, the program
provides advanced training to Quincy firefighters and allows them to advance and
prepares them for instructor or management positions.  The employment outlook in
llinois for fire fighters is expected to grow more slowly than average through 2008, with
the short-term forecast through the year 2002 as very unfavorable.

There is no active advisory committee for the fire science program at the present
time. Sinceall instructors are employed in the fire fighting field, course work remains
current by their input regarding the latest fire equipment and skills as well as the
changing concepts of the fire service. Most of the syllabi for the program are takenfrom
the Illinois State Fire Marshal’ s office, but instructors develop courses that are not set by
that office. Thereisastrategic plan being developed for the program with thrusts toward
providing nationwide Internet courses and degree opportunities, expanding to include
offering a certificate program, offering more hands-on skill-based classes in the tri-state
area, and developing a plan for a possible fixed site fire service training area at JWCC.
There is aworking budget expressly for the fire science program. Over the past few
years, this program has been scrutinized and its needs assessed, with changes and
increases having been made to keep the program moving and growing.

Strengths of the fire science option program are growing enrollment as a result of
program coordinator’ s efforts and upgraded and advanced training for professional and
volunteer fire fighters. Concerns are low enrollment compared to potential capacity; the
program does not provide entry-level opportunities because of regulations of the State
Fire Marshal and policies of the Quincy Fire Department.

Associate Degreein Nursing (ADN)

The Associate Degree in Nursing program (66 semester hours) is designed to
prepare nurses who, as beginning practitioners, are able to give quality care to patients
and function as members of nursing and health care teams. Registered nurses are
employed in hospitals, nursing homes, physicians' offices, clinics, and community
agencies.
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The number of prospective student applications has consistently exceeded the
College' s maximum enrollment allowance and the completion rate is high. Employment
of registered nurses is expected to continue rising much faster than the average for all
occupations, in response to the health needs of a growing and aging population. The
employment outlook in Illinois is expected to increase about as fast as average through
2008. According to the Illinois Department of Employment Security, the short-term
forecast is very favorable through 2002. The program has an advisory committee
composed of twenty to twenty-four members representing each health care provider
institution in the district. Program input is gathered through the advisory committee and
clinical contacts. Presently there is no strategic plan in place for the program. The
departmental budget allocated to the program is not adequate to support the progam in
its entirety. Equipment, A/V software, and faculty development needs are generaly
addressed through the Perkins grant, which varies year to year and has been declining in
resources available to the nursing program.

Strengths of the associate degreein nursing program are more interested
applicants than the program can enroll; strong placement/employment opportunities; and
fairly smooth articulation of courses from CNA to LPN to ADN programs within the
institution. Concerns are that the faculty and program are limited in comparison to
potential enrollments and the budget is not entirely adequate. The recommendation is to
continue articulation within the ingtitution through the nursing programs.

Restaurant M anagement

The AAS in Restaurant Management (65 semester hours) prepares restaurant
managers for the responsibilities of the overall operation of food establishments. Among
other duties, the manager hires and supervises kitchen and dining room workers, plans
menus, maintains payroll, keeps inventory records and orders food and supplies. The
manager is also responsible for ensuring that the kitchen and dining room meets
sanitation standards. Managers may greet diners and handle complaints. Salaries are
competitive with those of other management positions.

The job market for restaurant managers continues to increase in a variety of
settings. This program’s matricul ation rate tends to be in the low range, with the need
seen for more marketing and recruitment. Higher enrollment is needed, aso, in order to
offer all the courses available as part of the program. According to the Illinois
Department of Employment Security, employment for this group is expected to increase
about as fast as average through 2008 and the short-term forecast is favorable through the
year 2002. The program has an advisory committee composed of members representing
managers and/or owners of local food service operations, the program director, full-time
program faculty, faculty from the Quincy AreaVocationa Technical School. Program
input is gathered through the advisory committee and internship contacts. Framework of
course content follows the curriculum criteria as outlined by the Educational Foundations
of Restaurant Association. Changes, revisions and innovations to the program are
initiated by responding to suggestions from community contacts in the field, the advisory
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committee, local and national restaurant association trends, and students. A strategic plan
for long-range growth and improvement is currently being developed. Asafairly new
program, the budget has supplied the program with necessary fundamental start-up
materials and equipment. Beginning with the spring 2002 semester, students have used
the kitchen facility at the new JWCC campus.

Strengths of the restaurant management program are the new kitchen facility that
provides a better learning environment than the former campus, strong community base
contacts with the local Restaurant Management Association, use of a variety of
restaurants for internship lab sites, and strong potential for employment or promotions in
thefield. Concerns are low enrollment and the bulk of administrative and advising duties
being handled by one full-time faculty member. The recommendation for the restaurant
management program is more promotion of the program through better marketing and
recruitment to increase enrollment.

Office Technology Options

Office Technology

The AAS Office Technology program (64 semester hours) is intended to prepare
students for entry-level employment as secretaries. The program also serves individuals
already employed that are seeking to upgrade their skills. This program has had higher
completion rates in previous years The employment outlook in Illinois for secretaries is
expected to decline slightly through 2008.

Administrative Assistant Option

The AAS Office Technology: Administrative Assistant option (64 semester
hours) is designed to prepare students to be responsible for a variety of administrative and
clerical duties that are necessary to run and maintain organizations efficiently. Upon
completion of the program, students will possess a solid background in office skills,
organizational ability, communication, and interpersonal skills. This program has had
low compl etion rates but the number of jobs in Illinois is expected to grow about as fast
as average through the year 2008.

Legal Option

The AAS Office Technology: Legal option (64 semester hours) is designed to
prepare students for employment in modern legal offices as legal secretaries. This
program has had low completion rates and employment of legal secretaries, in lllinois, is
expected to decline dlightly through 2008. According to the Illinois Department of
Employment Security, the short-term forecast for legal secretaries is very unfavorable
through the year 2002.
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Medical Option

The AAS Office Technology: Medical option (64 semester hours) is designed to
prepare students for employment in modern medical offices as medical secretaries.
Graduates can expect to find employment in a physician’s office, clinic, or hospital.
This program has had variable completion rates. In Illinois, employment of medical
secretaries is expected to increase more slowly than average through 2008.

The office technology AAS programs have an advisory committee in conjunction
with the computer science department. The committee is composed of the department
chair, faculty, representatives from area high schools, and representatives from area
businesses who are employed in the fields. Some of the community representatives are
employed at JWCC as associate faculty members. Any new program or changes to
programs must have advisory committee planning and approval. The committee works
closely with faculty during the planning and implementation of new programs and
continues to work with faculty providing input after programs are implemented. A
strategic plan is being devel oped with thrusts toward ensuring that the programs remain
up to date and provide relevant training for students, employers, and the community. The
budget provided for these programs would be inadequate without the use of grant money,
namely Perkins funds.

Strengths of the office technology programs are the new facility for providing
instruction; courses consolidated under the computer science umbrella; certified MOUS
instructor; and advisory committee communication. Concerns are limited employment
opportunities for medical and legal option students; tracking within programs needs
improvement; challenges in remaining current with technology changes; and budget
constraints. Recommendations for the office technology programs are additional funding
to remain current with technology changes and subsequent instructor training and
additional faculty.

Programsin Cooper ation with Blessing Hospital

Medical Laboratory Technology

The AAS degree in Medical Laboratory Technology (65 semester hours) is
offered by JWCC in cooperation with Blessing Hospital. The program prepares students
for the branch of medicine concerned with laboratory procedures used in the diagnosis,
trestment and prevention of disease. Laboratory technicians perform proceduresin all
areas of the clinical laboratory including blood bank, chemistry, hematology,
microbiology, phlebotomy, radio-immunoassay, serology and urinalysis. Medical
laboratory workers are in demand in hospitals, clinics, medical and industrial research
facilities, blood banks, health and crime laboratories, and environmental facilities.
Students accepted into the Blessing School of Medical Laboratory Technicians complete
sixteen hours of science specialty courses and seventeen credit hours of general education
courses at WCC or an accredited college. Upon successful completion of requirements
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of the Blessing School of Medical Laboratory Technicians, thirty-two credit hours will be
givenin transfer to complete degree requirements.

Radiologic Technology

The AAS degree in Radiologic Technology (64 semester hours) is offered by
JWCC in cooperation with Blessing Hospital. The program prepares graduates to
perform avariety of functionsin radiology departments of hospitals, clinics and other
health care facilities. Students receive experience in the operation of diagnostic x-ray
equipment in general health, emergency and surgical settings. Graduates are needed to
provide patient services in hospitals, clinics and offices. Advanced opportunities such as
computed tomography, magnetic resonance imaging, cardiovascular interventional
technology, and mammography are available to the radiographer. Students accepted by
the Blessing School of Radiologic Technology complete eight credit hours of science
specialty courses and sixteen credit hours of general education courses at JWCC or an
accredited college. Upon successful completion of the requirements of the Blessing
School of Radiologic Technology, forty credit hours will be given in transfer to complete
degree requirements.

This program in conjunction with Blessing Hospital enrolls a limited number of
students. Because students attend JWCC only for specialty science courses and general
education course work, tracking is not always precise. The employment outlook for
medical laboratory technologists, in lllinois, is expected to increase about as fast as
average through 2008. For radiologic technologistsin Illinois employment outlook is
expected to increase about as fast as average through 2008, with the short-term forecast
through the year 2002 as very favorable.

Because of the unique relationship between the College and Blessing Hospital in
offering these programs, with the core technical curriculum for each presented by the
latter, there are neither in-house advisory committees nor strategic plans for the
programs. The FY 99 Accountability/Program Review Report states that concerns with
these programs are twofold. First, lack of control over admissions decisions. Students
must be admitted to Blessing’s programs before degree completion is even possible and
the College has no voice in those decisions. Secondly, the College has little direct
control over the technical aspects/academic requirements of the programs. At the time of
the review, a recommendation for improvement was to open dialogue with the [aboratory
director at Blessing Hospital to express concerns over the College’ s lack of academic and
admission control and to seek resolution. There is no budget per se for the programs,
since there are no direct costs associated with them since students enroll in existing
general education and support courses.

Strengths for the medical laboratory technology program and the radiologic
technology program are strong employment possibilities for skilled techniciansin these
fields. Both programs have had steady enrollment for the limited number of students per
program, by design. The cooperative format with Blessing Hospital provides a technical
skill base while alowing students to receive college credit for both general education and
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support content. Concerns of the medical laboratory technology program and the
radiologic technology program are enroliment is limited and is solely dependent on
admission to the Blessing Hospital schools. Lack of control over admissions and
academic requirements of the technical aspects of the programs are concerns. The AAS
degree seems to confer no employment advantage for completers since the professions do
not require the AAS degree. The recommendation for the medical laboratory technology
program and the radiologic technology program is to strengthen the relationship with
Blessing Hospital for establishing input into admissions and curriculum for the programs.

Certificate Programs

Certificates are generally highly specialized and structured courses of study which
require between sixteen and forty-five credit hours, and are offered for twenty programs
in occupational areas.

Agriculture

Agricultural Production Management

The Agriculture Production Management certificate program (35 semester hours)
is designed to prepare the agriculturist for his or her role in the rapidly expanding
industry of agriculture production management and business. The student will be
allowed to develop an extensive understanding of production agriculture along with the
successful management aspects of an agriculture business.

The overall employment outlook for farmersin lllinois is expected to decline
through 2008. Despite a dight decline in employment growth in Illinois “farmers’ is one
of 50 occupations expected to provide the most job openings each year. Many job
openings will occur each year in the state as experienced farmers retire or leave the work
force.

Agriculture Supply and Service

The Agriculture Supply and Service certificate program (32 semester hours) is
designed to provide students with a basic framework of knowledge concerning
agribusiness management principles.

Beef M anagement

The Beef Management certificate program (32 semester hours) is designed to
provide students with the practical skills and knowledge needed to be successful in the
beef industry. Emphasisis placed on practical hands-on training by working with the
beef cattle at the University of Illinois Animal Science Research Center, adjacent to the
JWCC Agricultural Education Center. In lllinois employment of beef caretakersis
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expected to grow as fast as average through the year 2008. According to the Illinois
Department of Employment Security, the short-term forecast is favorable through the
year 2002.

Swine M anagement

The Swine Management certificate program (32 semester hours) emphasizes knowledge
and skill development associated specifically with pork production. According to the
Ilinois Department of Employment Security, the employment of swine caretakersis
expected to grow as fast as average through the year 2008, with the short-term forecast
for being favorable through the year 2002.

Horticulture

The Horticulture certificate program (24 semester hours) is designed to prepare
the horticulturist for his/her role in the rapidly expanding industry of horticulture
production and business. The student is encouraged to develop an extensive
understanding of production horticulture along with the basic principles of operating a
horticulture business. According to the Illinois Departmert of Employment Security,
employment of landscapers and groundskeepers is expected to increase about as fast as
average. The short-term forecast is favorable through the year 2002.

These IWWCC agricultural programs show both low enrollment and low
completion rates. The agriculture programs have strong backing from extremely active
advisory committees, the Agriculture Advisory Council and the Horticulture Advisory
Council, with internal institutional representation, as well as external seats held by
relevant business and industry practitioners. The committees continually evaluate the
applicability of course content and course offerings to meet current industry standards.
Strategic planning, with objectives, strategies and time frames for implementation, isa
strong suit of the agricultural programs as awhole. There is a satisfactory budget to
provide for the delivery of the programs.

Strengths for the agriculture certificate programs are a strong advisory council
and awell-organized strategic plan. The concern is the downward trend in student
enrollment. Recommendations for the agriculture certificate programs are marketing and
recruitment through advisory council network.
Business
Accounting

The certificate program in Accounting (45 semester hours) is intended for persons

seeking immediate employment in a clerical accounting position or wishing to upgrade
from an existing position to a higher one. The certificate includes courses that deal
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directly with the skill areas of accounting, as well as alimited number of general
education support courses. This program has had steady completer rates. According to
the lllinois Department of Employment Security, the employment outlook for
accountants and auditors in Illinois is slower than average growth through 2008.
However, “accountants and auditors’ is one of 50 occupations expected to provide the
most job openings each year. The short-term forecast for “accountants and auditors” is
favorable through the year 2002.

I nfor mation M anagement

The I nformation Management certificate program (33 semester hours) is intended
for individual s seeking immediate entry-level employment in an electronic office setting
where the storing, retrieval, and manipulation of datais required. It includes only those
courses that deal directly with the skill area of information management. This program
has had increasing completer rates. For information management, data about the outlook
for computer and information systems managers is not available at the state level.
However, many jobs are expected to become available as more organizations and
companies add or expand computer and information technologies. Growth is expected in
amost all industries.

Business M anagement

The certificate program in Business Managemert (31 semester hours) is intended
for persons seeking immediate entry-level employment in the field of management or to
upgrade from an existing position to a higher one. The certificate includes only those
courses that deal directly with the skill areas of management. This program has had
decreasing completer rates. In lllinois employment of administrative services managers
is expected to grow as fast as average through 2008, with the short-term forecast for
“administrative services managers’ being favorable through the year 2002.

Sales

The Sales certificate program (32 semester hours) is intended to prepare
individuals for entry-level positionsin sales. It is also intended for employed individuals
seeking formal salestraining. This program has had low completer rates. For sales, in
[llinais, the profession is included in the group “marketing, advertising, and public
relations managers.” Employment of these workers is expected to increase about as fast
as average through 2008. According to the Illinois Department of Employment Security,
the short-term forecast for marketing managers is very favorable through the year 2002.

Presently, there is no active advisory committee expressly concerned with the
business and accounting programs, though attempts have been made by the program
director to reactivate a formerly involved group. A strategic plan is being developed for
these program areas to ensure that training keeps pace with changes and innovation in the
employment arena. These programs were the subjects of Accountability/Program
Review for FY 98, FY 99, and FY 00 and, from those findings, action plans were created to
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ensure that the programs maintain currency. The budget provided for these programs
would be inadequate without the use of grant money, namely Perkins funds.

Strengths of the accounting and business certificate programs are up-to-date
programs, good advisory committee relationship, and MOUS certified instructor.
Concerns are low enrollment in sales program and inadequate budget. Recommendations
for the accounting and business certificate programs are additional funding, additional
instructors in the accounting area, and marketing and recruitment for the sales program.

AS/400 (Computer System)

The AS/400 certificate program (32 semester hours) is designed to meet the
specific knowledge and skills required of the business and industrial community for an
entry-level operator/programmer position. The work environment of mid-range computer
systemsiis presented and courses in the curriculum provide for hands-on experience
working in the environment and devel oping programming skills. Students are trained in
operating systems, working with Control Language and working with arelational
database and using a query language. They learn how to design and use physical and
logical files and acquire a basic knowledge of business operating procedures through
business and accounting classes. This program is designed to meet the specific needs of
local business and industry in their AS/400 operating environments.

This program has been in operation at WCC since the fall semester of 1999, with
first students completing the program during 2001. Labor market study at the time the
program was proposed for approval indicated an annual supply need of one new operator
to meet local needs, with no sources of supply in the area. The employment outlook for
database administratorsin Illinois is expected to grow much faster than the average
through 2008. Database administrators are one of the 50 fastest growing occupations in
the state. According to the Illinois Department of Employment Security, the short-term
forecast for database administrators is very favorable through 2002.

The program has an active advisory committee, the AS/400 Advisory Committee,
composed of the program director, faculty, and selected members of industry and other
community businesses that work with the AS/400 operating system. The committee
actively evaluates the curriculum for applicability. A strategic plan is being developed
for this program to ensure that training keeps pace with changes and innovation in the
employment arena, with thrusts leaning toward life-long learning and up-dated course
content. JWCC received funding from IBM for the initial start-up of this program.
Currently the budget for the AS/400 program is incorporated in the computer science
budget and is adequate for running the program.

Strengths of the AS/400 program are the strong business partnerships with local
companies and IBM; strong local demand for the program because AS/400 is the system
used by 90 percent of medium-sized businesses; strong advisory committee; and well-
paying career. The concern isthe difficulty in attracting associate faculty since
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employment in the field is high. Recommendations for the AS/400 program are stronger
marketing and recruitment for the program and additional faculty.

Electrician

The Electrician certificate program (31 semester hours) is designed for students
who are interested in acquiring basic skills for immediate entry into the job market.
Because of the scheduling of courses, it is possible for students to maintain employment
while attending classes. The successful certificate graduate has the option of entering the
workplace or continuing with the pursuit of the AAS degree in electrical technology.
This program has had steady completer rates. According to the Illinois Department of
Employment Security, the employment outlook for electricians is expected to be average
through 2008, with the short-term forecast being very favorable through the year 2002.

The program has an advisory committee consisting primarily of electricians. It
meets on aless frequent basis than other advisory committees since courses are dictated
by City of Quincy licensure requiremerts, and there is infrequent need for curriculum
change. There is no specific budget alocated for the electrician program.

Strengths of the electrician program are steady enrollment, curriculum content
driven by local licensure requirements, and classes offered predominantly in the evening
to accommodate the working person. There are no apparent concerns or
recommendations for the program.

Certified Nurse Assistant (CNA)

The curriculum for certification as Nurse Assistant (eight semester hours) is
designed to prepare the student to perform basic bedside nursing skills for
patients/residents in various health care facilities, nursing homes and hospitals or home
care. The curriculum includes 100 hours of theory in the classroom and 55 hours of
clinical experience in a nursing home or hospital. The program is offered on both afull-
time and part-time basis depending on student preference. Students completing the
program receive a nurse assistant certificate (CNA), which is required in Illinois for
employment in long-term care facilities. Since 1989, al students are required to take the
Nurse Aide Training Competency Written Evaluation upon completion of the program to
meet state and federal mandates. Employment opportunities locally are excellent.

The CNA program has had high completion rates. The number of students per
classis limited to twelve, and because the need for this skill level of careis high, thereis
aneed for more classes. The employment outlook for nursing assistantsin Illinoisis
expected to increase about as fast as average through 2008. The program has an advisory
committee composed of the coordinator of the CNA program, directors of
nursing/administrators from long-term care facilities, the IWCC vice president for
instruction, director of the WCC allied health programs, and a former graduate.

Program input is gathered through the advisory committee and clinical contacts. A
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strategic plan for the program is currently being developed. The CNA program falls
under the budget of the allied health programs.

The strength of the CNA program is the high employment demand with graduates
finding immediate employment. Concerns are financial aid is not available to students
because program completion requires only eight semester hours and locating funding
sources to help needy students enter the program. The recommendation for the CNA
program isto include more geriatric care in the curriculum to strengthen students’ skills.

Surgical Technology

The intent of the Surgical Technology certificate program (40 semester hours) is
to prepare students for the role of surgical technologist. Surgical technologists are allied
health professionals who function as integral parts of the surgical team. They possess
expertise in the theory and application of sterile and aseptic techniques. Surgical
technologists who work as members of the surgical team are responsible for preparing the
sterile set-up for the appropriate surgical procedure, passing instruments, anticipating the
needs of the surgeon during surgery and cleaning and preparing the operating room for
the next patient. Surgical technologists are employed in hospital operating rooms,
delivery rooms, cast rooms, emergency departments, ambulatory care centers and central
supply departments. The surgical technology class size is limited to twelve students, with
high enrollment in the new program.

This program has been in operation at JWCC since fall 2000, with the first cohort
of completers finishing the program in August, 2001. The employment outlook for
surgical technologists in Illinois is expected to increase faster than average through 2008,
with the short-term forecast for surgical technologists being very favorable through the
year 2002.

The program has an advisory committee consisting of the program chair, program
instructors, College personnel, a current surgical technology student, a working member
of the field, directors of surgery from all area hospitals, and a surgeon. The program is
developing a strategic plan with thrusts toward all graduates becoming certified,
developing a campus surgical tech lab, and including more clinical sites for student
preparation. The initial budget supplied for surgica technology as a new program was
adequate to provide start-up materials and equipment; the program now falls within the
allied health budget.

The strength of the surgical technology program is that, as a new program,
interest in enrollment is high. The recommendation for the surgical technology program
isto continue with development plans for a surgical technology lab in the fifth building
of the new campus.
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Practical Nurse (L PN)

The Practical Nurse program (45 semester hours) prepares students with the
knowledge and skills needed to provide care to patients with predictable nursing care
problems in well-defined situations. As part of the health care team, the LPN works
under the direction of the licensed physician, dentist, or registered nurse. Graduates of
the practical nurse program are eligible to take the national examination (NCLEX-PN) to
become licensed practical nurses. LPNs may choose to work in avariety of settings,
including hospitals, long-term care facilities/nursing homes, physicians' offices and home
care settings.

This program has had high, constant completion rates and normally has a waiting
list of students wishing to enroll. Employment opportunities are readily availablein a
variety of settingsfor LPNs. According to the Illinois Department of Employment
Security, the employment outlook for licensed practical nurses is expected to increase
about as fast as average through 2008, with the short-term forecast very favorable
through the year 2002. The program has an advisory committee, Nursing Advisory
Council, composed of twenty to twenty-four members representing each health care
provider institution in the district. Presently there is no strategic plan in place for the
program. The departmental budget allocated to the program is not adequate to support
the program in entirety. Equipmert, A/V software, and faculty development needs are
generally addressed through the Perkins grant, which varies year to year and has been
declining in resources available to the nursing program.

Strengths of the licensed practical nurse program are high number of interested
applicants for the program, strong placement/employment opportunities, and fairly
smooth articulation of courses from CNA to LPN to ADN programs within the College.
Concerns are that the faculty and program is limited in comparison to potential
enrollmerts; the budget is not entirely adequate. The recommendation for the LPN
program is to continue articulation within the institution through the nursing programs.

Office Technology

The certificate program in Office Technology (32 semester hours) is interded for
persons seeking immediate entry-level employment as secretaries or to upgrade from an
existing position to a higher one. The certificate includes only those courses that deal
directly with the skill areas of office technology.

This program has had low completer rates. The employment outlook for
secretaries is expected to decline dightly through 2008. The office technology program
has an advisory committee in conjunction with the computer science department. The
committee is composed of the department chair, faculty, representatives from area high
schools, and representatives from area businesses who are employed in the fields. Some
of the community representatives are employed at WCC as associate faculty. A strategic
plan is being devel oped with thrusts toward ensuring that the programs remain up to date
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and provide relevant training for students, employers, and the community. The budget
provided for these programs would be inadequate without the use of grant money, namely
Perkins funds.

Strengths of the office technology program are the new facility for providing
instruction, courses consolidated under computer science umbrella, certified MOUS
instructor, and advisory committee communication. Concerns are the limited
employment opportunities, challenges in remaining current as technology changes, and
budget constraints. Recommendations for the office technol ogy program are additional
faculty and funding to remain current as technology changes.

Restaur ant M anagement

Culinary Arts

The certificate program in Culinary Arts (35 semester hours) prepares the student
to work in avariety of food service establishments as chefs or cooks. Chefs and cooks
are responsible for preparing meals that are pleasing to the customer. The cook
frequently is responsible for the reputation of arestaurant. Some cooks are prepared to
offer a varied menu featuring meals that are time consuming and difficult to prepare,
while others may offer asimple, but varied menu. Cooks and chefs are educated to
prepare a great variety of foods but may decide to specialize in one area such as pastries
or meats. The job market is excellent for all types of chefs and cooks.

Dietary M anager

The Dietary Manager certificate program (17 semester hours) trains dietary
managers to understand the basic nutritional needs of their clientele. Often they work in
partnership with dieticians, who offer specialized nutrition expertise. Dietary managers
are charged with balancing menu variety while appealing to client preferences and
managing cost/profit objectives. They purchase the goods, equipment, and services used
in the foodservice department. They aso hire, motivate, train, and supervise their
employees.

These programs have had low completer rates, with the need seen for more
marketing and recruitment. Higher enrollment is needed, also, in order to offer al the
courses available as part of the program. According to the Illinois Department of
Employment Security, the employment outlook for culinary arts and dietary manager in
lllinois is expected to increase as fast as average through 2008, with the short-term
forecast as favorable through the year 2002. Each of the programs has an advisory
committee composed of members representing managers and/or owners of local food
service operatiors, the programs' director, full-time program faculty, and faculty of the
Quincy Area Vocational Technical School. A strategic plan for long-range growth and
improvement is currently being developed. The budget for the culinary arts program has
supplied the program with what was needed to function for the past two years.

- 180 -



Strengthof the culinary artsand dietary manager programs is the new kitchen
facility which will provide a better learning environment than the former building.
Another strength is the strong community contacts with the local Restaurant Management
Association and nursing home facilities. Other strengths are the use of a variety of
restaurants for internship lab sites and high employment rates or promotions in the field.
Concerns are low enrollment and one full-time faculty member handles the bulk of
administrative and advising duties. The recommendation for the culinary arts and dietary
manager programs is more promotion of the programs through better marketing and
recruitment to increase enrollment.

Truck Driver Training

Training for the Truck Driver Training certificate (16 semester hours) is intended
to prepare students for immediate employment and was devel oped with assistance from
representatives of areatrucking firms. The fifteen-week course combines lecture,
laboratory work, observation, practice driving on the truck driving range, street driving,
and an internship. A maximum of twelve students is accepted into each class.

This program has had steady to increasing completer rates. According to the
[llinois Department of Employment Security, the employment outlook for heavy truck
driversis expected to increase about as fast as average through 2008, with the short-term
forecast as very favorable through the year 2002. The program has an advisory
committee composed of members who represent six area trucking companies, ranging
from chief executive officer to human resources personnel to safety professionals, and the
Illinois State Police. Program input is gathered through the advisory council, student
input, instructor suggestions, as well as feedback generated by onsite visits conducted by
the Professional Truck Driver Ingtitute. A strategic plan is currently being devel oped
which will outline ways to continue to serve the community and trucking industry needs
asrequired, and find additional ways to serve the community. There is aworking budget
specifically for the truck driver training program, which falls short in many ways and
areas, including staffing, program advertising, continuing education for instructors, and
office facilities.

Strengths of the truck driver training program are high employment demand and
good rapport with area employers which enhances placement. Truck driver training isa
short-term training-to-work program and provides a viable career option for individuals
with modest literacy skills. A mgjor strength is that the program is one of only 70
programs nationally and the only one in Illinois certified by the Professional Truck
Driver Ingtitute. Concerns are budgetary constraints affecting staffing and facilities.
Recommendations for the truck driver training program are to increase the number of
support staff and general funding.
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Discontinued Programs

Electronics Technology: RF Communications Option

The Electronics Technology: RF Communications option (AAS - 65 semester
hours) program prepared students for employment in communications-related industries.
Positions are available with firms in the fields of broadcast equipment manufacturing,
radio and television transmission/reception, satellite transmission, Community Antenna
Television (CATV), microwave transmission, mobile communications, consumer
electronics repair, CCTV, and audio/video production houses. The FY00
Accountability/Program Review Report action summary showed the inactivation of the
RF communications option AAS degree program, with consideration of moving it to
workforce development, and the program was no longer an offering in the 2001-2002
College catalogand student handbook. 1n March 2002, the Faculty Senate deleted
courses that had remained as offerings but which no longer pertained to a viable program.

Electronics Technology (for merly Broadcast Electronics Technology)

The AAS in Electronics Technology program (65 semester hours) was designed
for students who want to work in atechnical position in industry. Typical jobs include
the selection, installation, modification, maintenance, and servicing of awide variety of
electronic products. Considerable practical work was provided in concepts of AC and
DC circuitry, eectronic active devices, communication circuits, and digital fundamentals,
as well as the basic broadcast systems.

This program had steady enrollment at the peak of industry demand, with
drametic decreases as industry needs and demands declined. The FY 01
Accountability/Program Review Report included a programmeatic action of contemplating
the inactivation of the electronics technology program because of consistent low
enrollment. The low enrollment reflects dramatic deterioration of the industry, which is
essentially closed with the move to newer technologies. JWCC is no longer enrolling
studentsin the program. Effective fall, 2002, the electronics technology AAS program
was phased out.

Electronics Technology: Electronics Engineering Technology Option

The AAS program in Electronics Engineering Technology option (65 semester
hours) prepared students to work as assistants to engineers, scientists, and producersin a
wide variety of industries not limited to electronics. Employment opportunities exist in
electronics, aviation, automotive, computers, communications, business, health services,
and transportation industries.

This program has had a low number of completers. The program had anadvisory
committee but no strategic plan. The budget was adequate for the program, with
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industry-supplied labs, classrooms, instructors and contract costs being sufficiently
covered. Effective fall, 2002, the electronics engineering technology option AAS degree
program was phased out.

Physical Therapist Assistant

The Physical Therapist Assistant program (AAS - 72 semester hours) provided
training for health care workers that provided physical therapy under the supervision of a
physical therapist. The program had an advisory committee composed of full-time
faculty, physical therapists and physical therapist assistants in the region The budget
provided specifically for this program seemed to be sufficient. In February 1998, site
visits and consideration for candidacy status by the Commission on Accreditation in
Physical Therapy Education (CAPTE) of the American Physical Therapy Association
(APTA) were started. Ultimately, in October 1999, accreditation for the program was
withheld by CAPTE. Documerts of the chronology for consideration, objections,
summary of action, and repercussions involving matriculating students are on file with
the Vice President for Instruction. The FY 00 Accountability/Program Review Report
lists inactivation of the physical therapist assistant program in the Action Summary
section. The October 2001 meeting of the WWCC Faculty Senate approved the deletion of
the remaining PTA courses that remained on the books for the College and were no
longer applicable to a viable program.

Strengths, Concerns, and Recommendations

Strengths

JWCC offers awide variety of career and technical degree and certificate options
consistent with the mission and with regional employment needs.

Faculty have input in curriculum and syllabus development within their
departments or disciplines.

Curricula are consistent with the general education requirements for AAS degrees
and certificates.

Career and technical certificate and degree programs have a strong practical focus
with the integration of practicum, internship and clinical experiencesin the field
of study.

Cooperative agreements with other community programs allow JWCC students to
complete career and technical programs not available at JWCC at the other
school’s in-district tuition rates.
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Most program areas have active advisory committees to help maintain a current
focus in curriculum content and employment trends.

Programs are reviewed on afive year cycle with recommendations for
continuation, improvement, and revision.

Concerns
Low or declining enrollment is a concern in programs such as agriculture, the
marketing and sales option in business, CAD, fire science, law enforcement, and
restaurant management.
Completion rates are low in programs such as CAD and AS/400 because students
are able to acquire lucrative employment opportunities without completing a
degree or certificate.

Active advisory groups are not in place in severa program areas.

Maintaining the necessary resources to stay current with changes in technology is
achallenge especially in programs which are heavily dependent on technology.

Recommendations
Marketing and recruitment programs are necessary for al career and technical
programs but should be specifically targeted toward low enrollment program
areas. Informational brochures should be developed and maintained in current
form for programsin all career and technical areas.

Advisory committees should be actively maintained for all career and technical
fields.

Consideration should be afforded to degree and certificate options in program
areas with low enrollment or low completion rates.

Continuous development of resources, including facilities, equipment and
personnel, is necessary in all career and technical program aress.

- 184 -



Chapter 9

Adult and Developmental
Education

Criterion 3: John Wood Community Collegeis
accomplishing its educational and other purposes.




Chapter 9

ADULT AND DEVELOPMENTAL EDUCATION

John Wood Community College is showing patter ns of evidence that educational
components for accurately identifying competency levelsin reading, writing, and math
of under-prepared studentsare in place to increase the possibility of successful
learning. JWCC has educational programs to enhance proficiency in skillsand
competencies essential for adults to become successful collegelearners. A variety of
learning environments are available to serve the diver se needs of under-prepared
students. Training in life-coping skills and academicsis provided for the adult students
who have not gained a high school diploma. Saff and faculty provide effective teaching
which is characteristic of its courses and programs

Backaground

John Wood Community College is a comprehensive ingtitution that provides
students a variety of educational opportunities. Under the umbrella of both the Office of
Community Services and the Office of Instruction, the College provides educational
programming to enhance proficiency in skills and competencies essential for adults to
become successful college learners. These programs are offered to meet the mission and
purposes of the College and needs of the community college district residents and include
(1) coursesin the basic skills of mathematics, reading, and writing necessary for students
to become successful in pursuing either transfer or career-technical educational
programming and the support mechanisms which serve those students; and (2) awide
range of educationa opportunities below the postsecondary level to address the needs of
those residents who can use those opportunities to meet their full potential.

| dentification of Needs

When students present themselves at the Adult Education/Developmental offices
or a the IWCC main campus, they are referred to the proper programs. Typicaly, first-
time students compl ete an application in the Admissions Office. After the student has
filled out an application, the application is reviewed by admissions. If the student has no
GED/high school transcript, he or sheis referred to the Adult Education/Literacy office.
A student may take one college class (up to five hours) without a GED/high school
transcript, then a“hold” is placed on the student record. Students with a GED or high
school transcript are sent to student orientation where the COMPASS test isgiven. The
scores from COMPASS are manually entered into the student’ s record on the Banner
computer system. A student makes an appointment with a counsel or, who determines
whether the student needs to enroll in developmental education courses. Students may
apply for financia aid for developmental education courses and, if eligible, receive
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services. Tuition iswaived for GED/literacy courses. Students may be referred to WCC
by outside agencies, such as social service agencies, probation department, etc. If a
student is having difficulties in a developmental education class, the student is referred to
Academic Support Services for assistance. Free tutoring services are available to any
developmenta students earning a“D” or “F’ in a course, with approval of the instructor.
There are also math and writing labs offering free servicesto al. Individua and small-
group tutoring is arranged through Support Services. Also available are study skills
training and writing and math lab assistance.

Any student with a disability or chronic medical condition may be eligible for
services according to Americans with Disabilities Act (ADA) guidelines. Those students
are referred directly to the Coordinator for Disability Services. Support and assistance is
individualized according to the needs of the student. Accommodations/adjustments may
include but are not limited to advocacy training, facility access, adaptive equipment
and/or materials, sign-language interpreters, and coordination with area agencies.

Developmental Education

Under the general supervision of the Office of Instruction and with an extensive
support network provided by the Office of Student Services, developmental education
provides instruction and services to help under-prepared students. Even though these
students are not adequately prepared, they desire to pursue a credit-bearing educational
program and need to develop effective academic skills necessary to become successful
learners. Whether under-prepared students are recent high school graduates, returning
adults, undecided students, or students who need to upgrade their English reading or
math skills, developmental education is designed to provide an appropriate transition to
success. More than 700 students utilized remedia course enrollments at JWCC in the
fal, 2002.

First-time students take an assessment test to determine their skill levelsin
reading, English, and mathematics. This assessment helps the College place studentsin
courses best suited to their skills. Developed by American College Testing (ACT),
COMPASS stands for COM puter-adapted Placement Assessment and Support Services.
Either the COMPASS or ASSET test is given to new students continuing their education
beyond GED or high school. The COMPASS program is a series of basic skill
assessments completed on a computer; the ASSET is a series of basic skill assessments
done with the traditional pencil and paper. Both of these assessments allow the student
and the College staff to work together for success. Based on COMPASS/ASSET test
results and an analysis of the student’s academic record in high school and ACT test
results if available, a student will be placed in appropriate courses according to the
counselor or adjunct advisor’s best judgment and experience. This placement procedure
helps the student succeed in his or her academic pursuits and has been dubbed “success
placement” at the College.
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“Success placement,” however, is arelatively recent innovation. Previoudly,
students could individually opt out of developmental classes despite recommendations
from their counselor or advisor. The students were required to waive their free tutoring
privileges for those specific disciplines. In so doing, alarge number of tutoring requests
that would strain the College' s tutoring services would be avoided. Such a strain actualy
occurred in the early 1990s. Internal research conducted in the mid-1990s, however,
revealed that of those who opted out of developmental education courses, amost 70
percent achieved success, defined as course completion with agrade of “C” or better, in
the regular transfer or career-technical courses for which they enrolled. Clearly, either a
student’ s motivation to succeed in the postsecondary academic setting was an overriding
factor in his or her success, and one virtually impossible to measure objectively, or initia
placement criteria at the College was faulty. Even more surprising, faculty members
across the disciplines continued to observe alarge number of studentsin their classes
who were seemingly unprepared for the rigors of college-level work as demonstrated by
low basic-skills applications. “Success placement” represents one recent institutional
strategy to ensure that students who lack basic skills are successfully remediated before
attempting regular postsecondary college classes.

Y et “ success placement” is not the whole answer. Faculty members perceive that
students are misadvised into courses that are beyond their skill levels either because
COMPASS cut-off scores are inaccurate or because advisors in Student Services are
poorly trained. On their part, advisors and counselors complain of alack of appropriate
sections (the responsibility of Instructional Services) in which to place entering freshmen,
especially during the last four weeks before a semester begins when many sections have
closed. Frustrationsin both service areas fuel long-standing concerns over
developmental education.

Concern over the supposed ineffectiveness of developmental courses to remedy a
student’ s basic skills deficiencies has been evident at least since 1988, when the first task
force was constituted to investigate the issue and suggest reforms. A staff position to
strengthen and coordinate developmental education efforts was created in response to
recommendations by that group, although the position was discontinued after two or three
years because of funding and organizational difficulties. After providing its own
educational programming in the transfer area, the College attempted to remedy certain
organizational problems with developmental education by transferring administrative
control of the program from Community Services, where it had been historically lodged,
to Instructional Services. Instructional Services, in turn, attempted to coordinate efforts
to strengthen developmental education by assigning an assistant dean the responsibility
for the area and making available special institutional funds to grow the program. A pilot
project to address the needs of students deficient in all three areas of math, reading, and
writing, using a cohort concept and computer-assisted instruction with computers and
software specially purchased for the project, was devel oped and then aborted at the
eleventh hour because the assistant dean’s position was terminated in reorganization.

In 1998, College administration recognized that developmental education
continued to need administrator attention especially in terms of student retention, and
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responsibility for the programming was vested in a director-level administrator in
Instructional Services. Although this position has recently been changed to a
coordinator-level, responsibility for developmental education remains with the position.
In 2000, this position created the Devel opmental Education Coalition, a large body
consisting of relevant department chairs, support services administrators and staff,
Community Services staff, the Director of Institutional Research, and the Vice Presidents
for Instruction, for Student Services, and for Community Servicesin awell-intentioned
attempt to address the challenges inherent in developmental education at the College in
the most global manner possible.

Discussions in the Coalition have been fruitful. The “ success placement” concept
emerged from the Coalition in 2001 ard was approved by the President. Asa result of its
deliberations, a summer “math camp” for under-prepared students was piloted by
Community Services in cooperation with Student Services and Instruction. The Coalition
most recently revived the pilot project initially created in 1996-1997 for a cohort-based,
block-scheduling approach to developmental education for motivated students who are
assessed as under-prepared in the three basic skills areas of math, reading, and writing.

Called the S.T.E.P. program, an acronym for “Student Transition to Excellent
Performance,” 20 qualified students were interviewed and admitted during summer 2002;
the program is currently operational in the fall 2002 semester. Designed as an intensive
cohort or learning-community experience, students are enrolled for an experimental
communications course combining reading instruction with writing development, a math
course, and a study skills-personal development course paired with a course in social
problems and taught by the same instructor. A support services counselor works
intensively with the students in a support capacity.

The vast mgority of students who require basic skills preparation, however, enroll
for individual developmental education courses within primarily three academic
departments. languages and literature, mathematics, and social and behavioral sciences.
The math department features a range of courses suited to the variety of basic math skills
represented by many students. Sections of these courses are well populated; however,
some students who are assessed at skill levels indicative of the need for devel opmental
work in math are resentful of having to enroll inthem. Part of the problem liesin the
stricter standard maintained by the JWCC math department requiring proficiency in basic
operations calculations by hand rather than by calculator. Many local students |leave their
high schools thinking they have attained a particular proficiency only to discover that
they are, in fact, deficient in some important areas.

While the math department offers alogically stepped range of developmental
math courses, languages and literature offers only two developmental education writing
courses. The first and most popular, Writing Skills (ENG 099), was modeled years ago
on asimilar course available at Quincy College. The second, Basic Grammar and
Sentence Structure (ENG 008), is available only in the open learning environment and is
little more than a coherent collection of grammar and usage exercises punctuated by
quizzes and tests. A recent attempt to offer the course in the traditional classroom format
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failed because of low enrollment. Whether additional developmental writing courses or
revisions to existing courses will better prepare under-prepared students for successin
college-level classes requiring writing is an open and active question in the
Developmental Education Coalition.

Languages and literature also houses the College’ s two developmental reading
classes, Fundamentals of Reading (RDG 001) and Reading Development (RDG 002).
Historically under-enrolled because of the students' distaste for having to take areading
class, these courses remain under-enrolled even following the establishment of “success
placement.” Primarily under-enrollment occurs because the counseling and advising staff
lack confidence that these classes will produce the gains in reading levels necessary to
prepare students with low reading scores, despite deliberate course design which ties
grades in and progress out of these courses to reading-level gains.

The socia and behaviora sciences department offers a three-credit- hour transfer-
level elective in study skills and personal development which is entirely suitable for
students for whom academic success has been previously elusive. However, the courseis
not approved to fulfill the general education requirement in social and behavioral science;
so, students who could profit from the course are often reluctant to enroll.

Clearly, a continuing task of the Developmental Education Coalition is to study
the learning outcomes of students enrolled in these developmental education courses and
to recommend curricular reform based on that assessment. Other problems embedded in
either the students' or the counseling staff’ s perception of the necessity or effectiveness
of these courses must also be addressed if developmental education is to become a useful
retention tool and a reliable method of remediating skill-level deficiencies. Further, the
Open Learning Center developmental education faculty needs feedback through course
evaluations on aregular basis. Currently, OLC instructors receive little feedback from
students. Students are able to complete an evaluation on line, but few do so. Of the
approximately 150-200 enrollments in developmental-level coursesin the OLC each
semester, there is evaluation data from only about five percent of them.

Additionally, the accuracy of initial student placement in courses, based on
COMPASS cut-off scoresin particular, should be examined within the course advising
process. At the same time, course scheduling and section staffing patterns should also be
carefully examined if the College is to approach resolution on this crucia issue.

Unlike most other postsecondary institutions, John Wood Community College
offers avariety of learning environments to serve the diverse needs of under-prepared
students. Students enrolled in developmental math or English courses have the option of
taking them traditionally or in the Open Learning Center. Students enrolled in reading
courses encounter amodified traditional classroom with additional lab hours required.
JWCC offers avariety of courses utilizing the traditional, or lecture/discussion, learning
environment. Courses are offered during day and evening hours, and students attend
classes at regularly scheduled time periods throughout the semester. The average size of
JWCC developmental education classesis 13. This smaller class size allows the College
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to provide an optimum learning experience for the student, with ample opportunities for
personal attention from the instructor, and for small- group discussion and interaction.

Not everyone can attend classes the same day and time each week, however.
Open Learning Center (OLC) courses are designed to allow students to attend college at a
time convenient for them, register at anytime during the semester, and receive
individualized assistance from instructors. JWCC has two full-time Open Learning
Centers offering self-paced, personalized instruction: one housed at the main campus in
Quincy and the other in the Pittsfield Education Center. Both centers are open five days
and four evenings aweek. These centers offer courses designed to prepare students for
college-level work. Selected developmental education courses are also available at the
OLC located in the Dot Foods Learning Center in Mt. Sterling; this center is openfour
evenings per week.

Developmental education classes can be and have been offered in various
communities throughout the district upon evidence of need. Assistance with the costs of
child care and transportation is available to those students who qualify.

While alearning assistance center has yet to be formally established at WCC, all
components for this support group now exist at the College. These components include

walk-in subject matter specialists in various academic disciplines, including
mathematics, reading, and writing;

one-on-one and group tutoring services,

supplemental instruction providing specific additional academic support to
focused academic courses or disciplines;

designated advising and counseling to the developmental student population; and
study skills workshops and skill-building opportunities.

These components support the developmental education curriculum by providing
additional avenues for students acquisition of cognitive skills and by offering substantial,
persond interactions with College staff.

Successful course completion, either of the developmental course or the
subsequent college-level course, isthe only current measure of developmental education
success. No systematic method of assessment currently exists to evaluate the attainment
of student learning outcomes targeted by this educational program although anecdotal
evidence based largely on instructor and counselor/advisor observation abounds and is
often expressed. The Developmental Education Coalition should also address this critical
issue.
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Literacy Programs

Under the direction of the Office of Community Services, Literacy Services
matches trained volunteers on a one-to-one basis with non-reading or low-level reading
adults and with adults who need to learn English as a Second Language (ESL). Direct
literacy services are provided to adult students over the age of 16 who read below the
ninth grade level and are not enrolled in school. Both programs are free. Times and
locations for tutoring are flexible for the 132 tutors who provided 19,000 plus hoursin
FY02. They served 742 literacy students, which included inmates at the Western Illinois
Correctional Center in Mt. Sterling. Privacy and confidentiality are assured as students
proceed through lessons designed to help them meet their personal goals.

The goal of Literacy Servicesisto increase adult literacy within the district by
providing effective, nonthreatening, and easily accessible literacy instruction and by
building public awareness of the issue of adult illiteracy. Tutor training is offered
throughout the district by the Coordinator of Adult Education/Literacy. Students or
tutors may enroll in the program anytime during the year. Literacy offices have been
established in two counties to train tutors, match students, and circulate instructional
materials. Successful volunteer tutors are the cornerstones of the program. Volunteer
tutors need to have a high school diploma or a Genera Educational Development (GED)
diploma and must attend a three-night tutor training session before they can tutor.

Adult Education Program

The Adult Education program also under the direction of the Office of
Community Services operates year-round on an open-entry/open-exit basis. The services
of this program are free to all district residents who lack basic reading, writing, math,
life-coping, job-seeking, and job-retention skills, and/or those who do not have high
school diplomas. This program is also open to those who seek to master English as a
Second Language (ESL), seek American citizenship, seek assistance in preparing for
entry into the armed services, seek preparation for taking the GED exam, or smply wish
to upgrade their basic academic skills. JWCC's individualized adult education program
has proven to be highly successful. For FY 02, 59 GED students successfully completed
the GED exam, representing a 36 percent completion rate; in addition, another 20 percent
of GED students made significant improvement to the next level. Participants are first
assessed for placement; they then work at their own pace with instructor assistance.
Students proceed through various levels until their individual goals are met. Although
participant numbers have not warranted scheduled citizenship classes in the past few
years, a series of citizenship review sessions has been taught by a volunteer to aid
community members preparing for the citizenship interview/test. Several students
successfully completed the citizenship interviews to become U.S. citizens.

FY 02 Adult Education Participation:

Total students 286
Beginning ABE 11
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Intermediate ABE 92
Adult Secondary Ed 153

Beginning ESL 6
Intermediate ESL 6
Advanced ESL 15

Adult Basic Education classes are offered at the Broadway Annex and the
Uptown Adult Education Learning Center in Quincy and the Pittsfield Education Center.
Instructional materials are loaned to students in the program without charge. Assistance
with transportation is available. John Wood Community College uses several different
skill assessment tests for identifying competency levels in reading, writing, and math.
Adult education students are given the Tests of Adult Basic Education (TABE) or the
Combined English Language Skills Assessment (CELSA) to identify reading, writing,
and math levels. The Tests of Adult Basic Education (TABE) are norm-referenced tests
designed to measure the level of basic skills commonly found in adult basic education
curricula and taught in instructional programs. The content areas measured are reading,
language, mathematics, and spelling. The content stresses the integration and application
of specific skillsin a context that is meaningful to adults. Students are first given a
“locator” to determine the level of TABE to be given. The CELSA test isgiven to ESL
students to determine their proficiency level. Students are put into courses by test scores,
course description, and student input. Tests scores are kept in a student’s permanent file
and also on the state mandated database program called STAIRS for both adult education
and literacy program participants.

Job Skills

JWCC offers training in job-coping skills for the adult students. Job Skills (JSK)
are offered through both the Office of Community Services Adult Education program and
the Office of Student Services JOBS Project. A sequence of eight courses, each Job
Skills class carries one- half hour of credit. Classes cover choosing, acquiring, and
retaining a job, as well as information about financial and legal aspects of employment.

JSK classes are offered on an as- needed basis, based on referrals from the Illinois
Department of Health and Human Services, the Office of Rehabilitation Services, or
Workforce Investment. Clients of these agencies and some John Wood adult education
students attend these classes. Any interested person in the JWCC district may be referred
for classes. Job Skills may be offered at the Illinois Employment and Training Center
(Quincy) as part of the One-Stop Shop program. Classes may also be held at PACT Head
Start (Mt. Sterling), IWCC Pittsfield Education Center, or Senior Citizens Center/Area
Agency on Aging (Quincy). In addition, JSK classes have been offered at businesses
which were experiencing layoffs, or closings. These classes were sponsored by the
Workforce Investment Act.

The instructor for JSK in the Adult Education department is the Coordinator of
Adult Education/Literacy. In FY 01, Job Skills were taught four times and served
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approximately 100 students. The length of the classes may vary, depending upon
requirements of agency grants.

Career counseling and vocational testing are handled by the Director of
Workforce programs at the IWCC Quincy campus. JSK classes are part of the training
for Jobs Project students, but JSK classes are not required for al Jobs Project students.
People in the Jobs Project are not college students, but most have a GED diploma or high
school diploma. The basic behaviora and awareness training given depends on the level
of the group. Students may include Termporary Aid to Needy Families (TANF) clients,
Welfare to Work clients, or participants in the Advancing Opportunities grant program.
JSK classes for the Jobs Project are usually taught at the John Wood Community College
main campus in Quincy, but have occasionally been offered at Blessing Hospital. Fifteen
to twenty students were enrolled in JSK through the Jobs Program during the last year.
JSK components are aso incorporated into the Career Management (PSY 123) class.

Life Skills

Life skills (LSK) are a sequence of 18 courses, each carrying one-half hour of
credit. These classesinclude basic life, consumer skills, and concepts. At the present
time, LSK classes are not being offered by either Adult Education or the Jobs Project
because of alack of demand for classes. Life skills classes are offered on the adult basic
level.

Effective Teaching

The JWCC Adult Education program developed a description of the “quality
faculty member.” A quality faculty member is described as “a positive and enthusiastic
student- centered educational facilitator that is knowledgeable in his’her given subject
and its course objectives. This facilitator uses class time effectively, explains
assignments clearly, presents material in alogical and organized fashion, and speaks
clearly without distracting mannerisms. He/she uses questioning techniques that check
for understanding and encourages critical thinking. This facilitator uses relevant,
supplemental materials and equipment appropriately. He/she is committed to the belief
that all students can learn, regardless of differencesin learning styles. This facilitator
understands the relationship between life-long learning and personal professional
development. He/she iswilling to collaborate with others to seek ways to achieve
excellence in teaching.”

When considering prospective instructors, screening committees prepare
guestions based on the definitions of “quality faculty member.” The questioning sessions
should include the following pedagogical issues. the prospective faculty member’s
knowledge of the subject matter that he or she will be teaching, the potential faculty
member’ s knowledge of the course, and course objectives that he or she will be teaching,
the ability of the potential faculty member to organize and present courses, the potential
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faculty member’s knowledge of learning styles and cultural differences, the potential
faculty member’ s ability to work with others, and the methods used by the potential
faculty member to keep abreast of the advancesin his or her field of expertise.

Strengths, Concerns, and Recommendations

Strengths

Developmental education provides an appropriate transition to student successin
postsecondary education.

Developmental education classes are offered in a variety of locations and may be
taken in either traditional structured format or through the more flexible open
learning environment.

The Developmental Education Coalition was formed in the year 2000 to formally
evauate and lead the direction and activities of the College’ s remedial efforts.

Students enrolled in WCC' s individualized adult education program have been
proven to be successful.

The Adult Education Program operates on a year-round, open-entry/open exit
bas's and students work at their own pace.

The Adult Education program is free to eligible district residents, and classes are
offered at a variety of locatiors.

Instructional materials are loaned to studentsin Adult Education without charge.

Assistance with transportation is available for adult education students in need.
Concerns

Initial placement of students into developmental education or college-level classes

continues to be a major concern and the source of frustration and a lack of

confidence in developmental education efforts overall.

The effectiveness of current COMPASS cut-off scores for purposes of placement
has been seriously questioned.

The math department’ s standards have apparently not been well communicated to
certain feeder high schools.

The developmental writing curriculum may feature too few courses to effectively
remediate writing skills deficiencies.
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Support services staff lack confidence in the effectiveness of current reading
courses to raise a student’ s reading skills to the levels necessary for successful
completion of college-level work.

Assessment of student learning outcomes in developmental education is poor.
Recommendations

The College should support the recommendations of the Developmental
Education Coalition with resources and action.

The Developmental Education Coalition, in cooperation with relevant academic
departments and the Office of Institutional Research, should undertake a study of
COMPASS scores in terms of initial (and developmental) course placements and
a study of course and section scheduling and staffing difficulties.

The math department should open a dialogue with area high schools to remedy
structural problems in the placement of math students.

Curricular development for developmental writing courses should be studied
potentially to improve success rates.

The reading program must demonstrate to student services personnel that the
design of current reading courses is effective; if it is not, then a new design should
be developed.

Assessment by multiple measures of learning outcomes of students enrolled in
developmental education courses should be undertaken as quickly as possible.
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Chapter 10

Services to the Community

Criterion 3: John Wood Community Collegeis
accomplishing its educational and other purposes.




Chapter 10

SERVICESTO THE COMMUNITY

John Wood Community College is showing patter ns of evidence that diverse
educational and other services have been provided to the community. The College has
devel oped and offered effective courses and programs to meet the needs of business and
industry in the community. A variety of programs of continuing education have been
designed to meet the special needs of community interest groups. Courses and
programs to enhance personal and professional growth are offered for community
constituencies of all ages.

As outlined in the Mission, Purposes and Goals, the general objectives for the
Office of Community Services programsis to provide avariety of educational
opportunities, encourage participation in various programs for students, and self-
development, and assist in carrying out more effectively, civic, social, and economic
responsibilities. Community Services, under the direction of the Vice President for
Community Services, provides community accessto lifelong learning by providing
programs in convenient locations. All program planning is based on an annual, ongoing
assessment of community needs. Programs are developed by the Community Services
staff in cooperation with area (community) coordinators and advisory committees
comprised of local residents interested in bringing quality programs to their communities.

Under the Community Services area of the College, programming is provided by
the following departments. Community and Continuing Education, Retired and Senior
Volunteer Program (RSVP), and Adult Education and Literacy. Programs offered within
these categories deal with community, family, and individual improvement, health and
safety, cultural enrichment, and creative use of leisure time. Each offering must be self-
supporting from the fees charged to the participants because state appropriated funding is
not to be used to cover the direct expenses of the courses. In some cases, however, grants
especially written for a particular course fund all or portions of a course. Grants have
been used from a number of Quincy agencies such as West Central Child Care
Connection to fund Early Childhood Workshops, Quincy Society of Fine Arts Dollars for
Art/Photography Shows, Quincy Society of Fine Arts Dollars to fund the Calligraphy
Guild, and Quincy Society of Fine Arts to sponsor the Humanities Series.

A report from the Office of Community Services showing a summary of activities
for the current year and two previous years for comparison purposes is presented
annually to the Board of Trustees. The figures cited in this report are for FY01. The
FY 01 report includes 11,867 participants, 10,932 participants in FY 00, and 11,347
participantsin FY99. The participants in FY 99 are higher than for FY 00 due to the
activities of the Business and Industry Program, which were no longer included in the
Annual Report after Business and Industry was moved to the Office of Student Services
in FY Q0.
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Community Education

Within Community Services, the office of Community Education offers
workshops, teleconferences, non-credit classes, conferences, and afew credit classes.
Community Education offered atotal of 432 activitiesin FY 01, 446 activitiesin FY 00,
and 437 activitiesin FY99. These activity sessions included all courses within
community education, health professions, and children’s college. The number of enrolled
participants in each Community Education category for three fiscal yearsis listed below:

FY99 FY0O0 Fyo1l
Seminars/Workshops 3,998 3,445 3,636
Conferences 4,638 4,601 5,432
Non-Credit Classes 663 739 726
Credit Classes 428 441 289

A new advisory committee was established recently to increase attendance by
men at more subjects/classes of interest to men. Historically, Community Services
activities have seen a 6:1 female-to-male ratio. This new advisory committee, called the
Men’s Advisory Council, consists of 15 professiona and business men in the community
who advise the department about the types of classes which may be of interest to men.
As aresult of thisinput, the department started wine appreciation and wine-making
classes, fishing classes, a turkey calling and hunting seminar, and two free hunting
classes which have drawn an attendance of more than 100 participants each.

One of the most successful programs in Community Education is the WWCC
Children’s College. JWCC began offering a Children’s College in Pike County in 1984
and in Quincy in 1993. Pike County’s Children’s College was initialy a program for
gifted childrenand was modified in the mid-90s to include al children. In 2001,
Children’s College was offered in Mt. Sterling for the first time.

Children’s College is offered each summer to children who have completed first
through sixth grades. Students may enroll for a maximum of three courses per session.
Classes meet daily during the two-week session. In Quincy, three two-week sessions are
offered each summer; one two-week session is offered in Pittsfield and Mt. Sterling. The
courses provide children with unique and enjoyable educational activities that are
different in form and content from regular classroom activities. A wide variety of
courses is offered with ten to fourteen class offerings each hour. Some courses that have
been offered in Quincy are Bridge Building, COPS (police), Computers and Kids,
Fraction Frenzy (math), French for Fun, Gymnastics, Martia Arts, Let Your Fingers Do
the Talking (sign language), Pet- A-Rama (advanced veterinary class), Photography,
Scrapbooking Funshop, Star Struck (drama), and Wild and Wacky Science. Some
classes have been so popular that they fill within afew days after enrollment is started
and are requested year after year. However, even for those classes that do not fill as
quickly as others, they provide a wide variety of topics from which to choose. Typicaly,
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children return to Children’s College year after year because of satisfaction and enroll in
all three sessions throughout the summer.

The success of Children’s College and the high number of children that are on
campus from 8:30 A.M. to noon Monday through Friday for six weeks in the summer
have created a unique space problem even with the new campus facilities. Almost every
classroom is reserved in the morning for Children’s College classes, leaving few if any
available for College classes. Also, Children’s College classes obviously need to be
conducted at a developmentally appropriate level for children, which often interfere with
College classes. Noise, rearrangement of furniture, and messiness of rooms creates the
need for adjustments in the College classes. Accommodations need to be made so that
Children’s College can have the facilities that they need and College classes can be
conducted in the appropriate manner.

In 1997 and 1998, a Summer Academy was held during the afternoon for
teenagers and pre-teenagers who had completed sixth through eighth grades. In
conjunction with the Quincy Children’s College, a Summer Safari Club provided on
campus care for children ages seven to twelve. The childcare was available before and
after the WCC's Children’s College, in addition to some full-time care prior to and
following the Children’s College sessions.

This program, like all Community Services programs, must be self-supporting as
production costs are not supported by tax dollars. Registration fees must pay for
instructors' salaries, supplies, administrative costs, and printing. During summer 1998,
478 children participated in the Quincy Children’s College, 26 in the Summer Academy,
and 33 participated in Pittsfield. 1n 1998, 32 scholarships were given by John Wood
Community College for children to attend Children’s College. In 2001, Children’s
College in Quincy served over 600 children and 21 attended at Mt. Sterling. Twenty-four
scholarships were given by John Wood Community College in 2001. Fewer scholarships
were given in 2001 than in 1998, because JWCC worked with the Tolton Grant to
provide scholarships for children from the Redmonand Lee and Indian Hills Community
Centers. The Tolton Grant, funded for the past three years, is a state-sponsored Higher
Education Cooperation Act (HECA) grant in which JWCC and the Redmon- Lee Center
partner with Quincy University in providing services to the community. The Tolton
Grant aso provided transportation for children receiving scholarships. JWCC will
continue to work cooperatively to provide Children’s College to children of low-income
neighborhoods and to those who would be unable to attend due to lack of transportation.

Community Education provides awide variety of one-day conferences
workshops, or topics of general interest.

Senior Sampler offers awide selection of one-hour classes of interest to older
adults. The classes are available for one day at aminimal cost. Senior Sampler is
for older adults and is held the second Thursday of August each year. Participants
may choose four classes and lunch is provided. In 2002, 120 people attended.
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Girls Conference is for girlsin grades six, seven, and eight. Itisheldon a
Saturday and consists of four one-hour sessions and lunch. It encourages youth to
pursue careers in math and science. The conference is in March each year.

Mid-Mississippi River Writers' Conference is open to al residents who like to
write. It isusualy aone- to three-day event held in April.

Calligraphy Guild Workshops are held once or twice ayear on a Saturday. They
are open to caligraphers of al levels.

Child Care Conference, sponsored by West Central Child Care Connection and
JWCC is held yearly on a Saturday in September. It is open to personnel of al
day care centers and homes. It isahaf day event.

The Parenting Fair is held in February for all arearesidents. It isa half day
offering with informational booths, hands-on activities and workshops to help
meet the challenge of parenting and the enjoyment of it. 1n 2002, 436 individuals
attended the session.

The Health Fair serves 1,000 fifth graders fromarea schools and focuses on
physical, emotional, safety and environmental health areas. The two-day
experience is held at Baldwin Intermediate School in Quincy. Approximately 120
volunteers and 45 teachers assist with the Health Fair each year.

The Gem and Mineral Show is afree two-day display of gems, minerals, fossils,
shdlls, artifacts and demonstrations. Some items are available for purchase.
Approximately 1,500 individuals attend on a walk-in basis and about 390 students
attend with their school class.

Great River Arts and Games are held in July or August. Thisis aone-day event
that provides developmentally appropriate Olympic-style games for nursing home
residents.

Great River Arts Fishing Rodeo is held in early June each year at the lllinois
Veterans Home. This event is the second one held for area nursing home
residents.

Shattering the Myths on Aging is held in November each year. This conferenceis
based on the premise that the greatest contributions to life, career, family and
community occur during the second half of our lives. Various topics address
renewal and balance for every age and stage of life.

Great River Golden Games is held the last weekend of August for able bodied
participants ages 50 and up.
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Regional Summit on Violence provides effective intervention to local
practitioners in the fields of criminal law, law enforcement, advocacy, and human
services. Itisheld in the fal each year.

Continuing Education

The Office of Continuing Education provides working adults with a variety of
ways to keep up to date in their occupations and at the same time, in some cases, renew
their licenses. Seminars, conferences, and workshops designed to meet the specia needs
of community professional or career groups are conducted. Over the past several years
the three basic areas of focus have been on early childhood education, cosmetology, and
health professions.

Early Childhood Continuing Education Programs

These programs are offered in cooperation with West Central Child Care
Connection to provide courses, seminars, and workshops for individuals working in child
care centers or family day care homes. The Illinois Department of Children and Family
Services (DCFS), whichlicenses all child care centers and family day care homesin the
state, requires that workers have a minimum of 15 hours of in-service training each year.
The early childhood continuing education programs allow workers to upgrade their skills
or maintain their licensed status with the DCFS. Many of these offerings are also suitable
for parents. Some of the health continuing education classes such as Cardiopulmonary
Resuscitation (CPR) for Child Care Providers and First Aid also meet the DCFS licensing
requirements for child care workers.

Cosmetology Continuing Education Programs

These classes are developed in cooperation with the Quincy Cosmetol ogy
Association, an affiliate of the Illinois Cosmetology Association. The state of 1llinois
requires that all licensed cosmetol ogists and cosmetology instructors continue their
education by attending seminars and workshops designed to keep them current in
cosmetology. These workshops and seminars are designed to meet those needs.

The Cosmetology Continuing Education Program has a strong association with
the local cosmetology association. This cooperative relationship has been continuing
over a number of years and provides current information from practicing hairdressers.
The concerns of the Cosmetology Continuing Education Program are threefold. (1) The
numbers of attendees have been declining over the past several years. (2) Presenters
from out of town are requesting higher fees. In order to maintain the revenue necessary
for the progranm’'s solvency either the numbers must be increased or the cost for the
individual program must be increased. (3) Currently, the facility being used for this
program is the Quincy Mall Community Room, which presents logistical concerns for the
staff. In the future, this program should be co-sponsored with other providersin the area
to reduce the cost of each presentation. Another recommendation would be to revise the
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large mailing list and make it more current with those that have attended over the past
five years.

Health Professions Continuing Education Programs

This program offers educational activities to address the needs of health
professionals, including nurses, emergency medical professionals, nursing home
administrators, social workers, counselors, and dietetic professionals. Classes and
activities present newly emerging concepts of health care and new research which will
enhance the professionals knowledge base and enable them to practice at increasingly
higher levels of excellence. Many health professionals who attend are not required to
meet mandatory continuing education requirements for relicensure or recertification, yet
enroll for personal improvement. Continuing Education Units (CEU's) are granted on a
contact- hour basis for all WCC Continuing Education programs, and have approval from
appropriate authorizing agencies.

The strength of the Health Professions Continuing Education Program isthat it is
responsive to the needs of health professionals as their role expands in the delivery of
health care. Many health professionals are now required to meet mandatory continuing
education requirements for re-licensure or re-certification. Research-based programs
provide professionals with enhancement of their knowledge base that enables them to
participate at higher levels of excellence. One concern is the shortage of healthcare
providers and the lack of available time for healthcare professionals to attend seminars
and workshops. In the future, mini workshops could be offered to allow for greater
flexibility for those who need health care continuing education.

Retired and Senior Volunteer Program

John Wood Community College recognizes the special needs of senior citizens
and strives to provide appropriate programs for them. The College sponsors the Adams
County Retired and Senior Volunteer Program (RSV P), which creates meaningful
opportunities for persons 55 years or older to participate more fully in the lives of their
communities through volunteer service. The program housed at the Quincy Senior
Citizens Center, currently has more than 500 active volunteers. Some examples of
volunteer assignments are assisting literacy programs, transporting older aduits to
medical appointments, and tutoring students in school. The RSVP aso offers technical
assistance to community organizations in volunteer recruitment, development of
volunteer assignments, and maintenance of volunteer records. Last year the program
provided 91,411 hours of service. This program is funded by the Corporation for
National Service, the Illinois Department on Aging, the Adams County Board, the City of
Quincy, and the Adams County United Way, with some fundraising activitiesto
supplement the budget.

The Retired and Senior Volunteer Program is a strong program with substantial
community support, as its focus is on the positive aspects of aging. The program has an
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active advisory council, more than 600 volunteersand provides support to 68 different
agencies or organizations throughout the county. However, public funding for the
program could be reduced or eliminated at a political whim. Another concern is that
there are multiple competitions for senior citizens’ time with many choices available. To
rectify the concerns, the program needs to have a more stable funding base. Additional
staff should be available to keep abreast of the community needs for RSV P volunteers.

In order to do this and to maintain the necessary number of volunteers, a more consi stent
public awareness campaign is necessary.

Adult Education and L iteracy

Although Adult Education and Literacy is a part of Community Services,
information regarding this area is provided under the chapter entitled Adult and
Developmental Education. Please see Chapter 9 for further information.

Business and | ndustry

The Business and Industry program has a full-time director who reports to the
Vice President for Student Services. It also has afull-time office assistant. The officeis
funded by a workforce development grant through the Illinois Community College
Board. The Business and Industry program meets the educationa needs of local business
and industry by conducting a variety of multi-session programs, teleconferences/satellite
broadcasts, scheduled structured courses, and job-specific activities.

The Business and Industry program is committed to serving the needs of business
and industry, with an Employer Survey distributed each year to assess these needs. The
Director for Business and Industry programs serves in an advisory capacity for the
following consortiums. Small Business Management Advisory Council, Rural Partners
Economic Development Council, Regional Economic Development Consortium, Quincy
Business and Technology Board, Quincy Area Economic Development Loan Board of
Directors, Illinois Community College Economic Development Association, and Illinois
Employment and Training Association Conference. Both the survey results and the
director’s participation in these groups help the director decide what courses or
workshops the office offers each year.

According to areport of activities developed by the Director for Business and
Industry programs, the following programs were offered: classes from the American
Management Association program, a range of non-credit computer courses, and “ Starting
or Expanding a Business” workshops. Additionally, programs on topics such as
Occupational Safety and Health Administration (OSHA), OSHA's Hazardous Waste
Operations and Emergency Response (HAZWOPER), small business tax seminars,
electric deregulation, Y 2K, and bow hunter education were offered. Teleconferences and
satellite broadcasts were offered to the public and the business community. While
Business and Industry began offering programs in insurance continuing education in
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1989, food service sanitation update was started in 1999, and the Cisco Networking
Academy Program in 2000. Additionally, individualized programs were also devel oped
for businesses and organizations. These programs included CPR/First Aid training,
grammar, punctuation, and business writing workshops, fire science, safety training,
basic manufacturing skills, communication techniques, flagger training and certification,
productivity and morale improvement, and welding. Net income generated by Business
and Industry programs increased from $25,735 in FY 98 to $55,342 in FYOL.

The Director of Business and Industry was aso responsible for the Procurement
Assistance Center until June 2001. At that time, the coordinator of the center retired, and
the program was discontinued because that service became available viathe Internet.

For two years, the Central I11linois Manufacturing Extension Center (CIMEC)
operated under the supervision of Business and Industry programs. At the end of the
two-year period, Western Illinois University took over the program, as CIMEC did not fit
within the missionof John Wood Community College.

During FY 02, Business and Industry provided the following services to the
community:

Contract/Customized Job Training

Organizations served 91
Workshops/seminars/courses 160
Number of instructional contact hours 10,917
Employees trained 974
Companies started 9
Companies expanded 5
Companies retained 7
Jobs created 35
Jobs retained 27
Public Training Activities
Non-credit courses provided 55
Workshops/seminars provided 23
Organizations served 71
Individuas trained 558
Business Attraction, Retentions, and Expansions
Companies started 2
Jobs created 87
Potential locations 2
Other Activities
Internet course 31
Satellite broadcasts 6
Two-way interactive video 11
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Center for Wor kfor ce Development

In 1998, JWCC created an institutional entity entitled Center for Workforce
Development (CWD). This entity was created by the President and coordinated by a
management team chaired by the Vice President for Student Services. This entity is
charged with coordinating the College’' s workforce development initiatives, particularly
those in Business and Industry, Career Services/Workforce Programs, Instruction s
Career and Technical Programs, and Educationto-Careers.

The Center in FY 01, in cooperation with Two Rivers Regiona Council and the
local llinois Department of Employment Securities, submitted an application to operate
the Quincy Illinois Employment Training Center (IETC). The application was accepted
by the Local Workforce Investment Board (LWIB) and the agreement has been extended
through June 2003. The Vice President for Student Servicesis one of three co- managers
of the IETC, and the Director of Workforce Programs and the Coordinator of Adult
Education provide staffing at the one-stop shop for four to five hours each week.

Through the Center for Workforce Development, JWCC led an effort to form a
consortium with Southeastern Community College of lowa and Moberly Area
Community College of Missouri to address training needs in the tri-state area. In fall,
2000 this group began offering an online AAS degree in computer science. Enrollment
in this program has increased annually. In FY 01 the consortium was honored as afinalist
in the prestigious Bellwether Awards competition, showcasing |eading-edge community
college programs from around the country. The computer science degree available
through the Tri- State Consortium is awarded by each college based on the school that
enrolls the student for the classes (usualy the primary location of the student). Degree
requirements are met--according to the requirements of each school --through the
combination of previously completed work, structured courses and/or on line courses.
The students’ transcript does not distinguish the course delivery mode

During the last three years JWCC, through its Center for Workforce
Development, has been a major sponsor of the Tri-State Job Fair. This event annually
has drawn over athousand job seekers to explore employment opportunities with
approximately 30 employers from the three-state area. The Tri- State Community College
Training Consortium has hosted educational sessions at this event that included resume
writing, interview techniques and online job searches.

The IWWCC ACT Center is open for business offering area employers and
employees on ling, professional quality training. While progress has been slower than
the College would have liked, system bugs have been eliminated and both the testing and
training portions of the center are functional .

The creation of the Center for Workforce Development has resulted in

coordinating the College’ s workforce development initiatives. The College's
representation and involvement in a majority of the district’s workforce development
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entities i.e., the Tri- State Workforce Development Task Force, Quincy’s office of Illinois
Employment Training Center, the Chamber of Commerce, etc. has made a cooperative
impact on businesses in the College district.

The Center for Workforce Development has encountered challenges because of
the current down turn in the economy. An increase in job seekers has resulted while at
the same time a decrease in viable job/career opportunities has occurred. Efforts need to
focus on identifying alternative funding sources to supplement reductions in state
alocations. In the future, the Center for Workforce Development will need to seek and
develop new partnerships with area business and industry that will lead to increased
service and training opportunities.

Strengths, Concer ns, and Recommendations

Strengths
JWCC has implemented a variety of community service initiatives.

Initiatives are provided not only at the Quincy campus, but throughout the John
Wood Community College district.

The Business and Industry department offers extensive customized job-training
functions for the business community.

Customized job-training programs appear to be successful.

Active ad hoc advisory councils represent area plant managers, chief executive
officers, and human resource managers from the Quincy area.

The Children’s College program provides an opportunity for children to
participate in a unique enrichment activity.

RSV P and the Health Professions Continuing Education program have strong
community support.

The College has been designated as an ACT Center.

Concerns

Serving the district-wide needs means providing transportation or repeating
programs in communities throughout the district.

Allocation of physical resources will need to continually be evaluated so that all
components of the College can function.
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JWCC currently does not track students who have participated within these
programs to determine satisfaction or whether expectations have been met.

No assessment is done on the impact these programs have had for the participants.

Recommendations

JWCC Children’s College program needs to assess the transportation needs of the
participants.

The needs for lowincome children to participate in the Children’s College should
be met.

JWCC needs to track students who participate in enrichment programs offered by
Community Services to determine satisfaction or if expectations have been met.

On-going assessment will be needed on the impact of the services to the
community and the use of College resources.

The establishment of a more stable funding base for RSV P should be a high
priority.
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Chapter 11

A ssessment of Student
Learning

Criterion 4: John Wood Community College can
continue to accomplish its purposes and strengthen its
educational effectiveness.




Chapter 11

ASSESSMENT OF STUDENT LEARNING

John Wood Community College is showing patter ns of evidence that levels of
general education, skills and competencies of all students are assessed regularly and
systematically. Faculty and administration have included meaningful and useful
information gained from assessment of student learning in the planning processes of the
College in order to strengthen its educational programs and improve institutional
effectiveness. Resources are organized and allocated to support assessment of student
learning. The level of academic success of students transferring to baccal aureate-
granting institutions is assessed, along with success of graduates in the career and
technical programs.

I ntroduction

Through the John Wood Community College philosophy statement, the
foundation is established for the structure of learning and accomplishment. Belief
number six of the WCC philosophy states the value that is placed on quality and
improvement. Excellence and quality in all educational programs must be maintained,
requiring continuous evaluation of all College activities.

The College community hears the calls for continual improvement and
accountability from many directions, the local public, state agencies, funding agencies,
accreditation associations, and the federal government, to name afew. The need to have
in place areliable and viable assessment program is clearly important. To meet the
challenges of accountability the College has made slow, unsteady progress toward
creating a culture of assessment.

History of Assessment of Student L earning at JWCC Since 1991

In 1991, the College submitted an assessment plan with its self study. The plan
was four-fold and progressed through unified steps. First, the plan provided the basis for
assuring that classroom instruction is linked to program goals (see appendices C and F in
Appendices. Outcomes Assessment Plan, 1991). Second, specific assessment questions
related to program outcomes and general education outcomes were identified (see
Appendix G in Appendices. Outcomes Assessment Plan, 1991). Third, atimeline for
accomplishing related tasks was included (see Appendix A in Appendices. Outcomes
Assessment Plan, 1991). Fourth, program review, a function mandated by the Illinois
Community College Board, was incorporated into the assessment plan (see Appendix E
in Appendices. Outcomes Assessment Plan, 1991). The plan identified an Alnstitutional
Effectiveness Committee@as the mechanism or body responsible for executing the plan.
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The timeline extended to 1993 and concluded with a revised assessment plan to be
implemented in fiscal year 1994. The tasks identified on the timeline appear to have been
completed and indeed the assessment plan was revised and submitted to the NCA office
in August 1993. The revisions of the original plan included input from the faculty
through the creation and work of a AFaculty Institutional Effectiveness Plan@as had been
detailed in the original plan.

Through the financial commitment of $30,000, the College purchased the PEAKS
software to ensure that classroom instruction was linked to program goals. PEAKS had
three components, syllabus builder, course builder, and test builder. The syllabus builder
guided the instructor by assuring that the syllabus had performance-based objectives
which were tied to course goals. The course builder established class materials and
activities that were linked to the objectives to ensure that learning would meet the
objectives. The test builder helped the instructor create tests that assessed whether the
planned objectives had been met through the classroom activities. An instruction manual
and floppy disk was available to each instructor so that necessary planning work could be
done on the instructor=s persona computer.

The revised plan started in 1994 emphasized the assessment of student learning
and the use of the results to make changes in the curriculum. Faculty involvement (or
buy-in) in assessment planning was critical. Each instructor was resporsible was creating
the syllabus and conducting the necessary activities to ensure learning and then assessing
whether learning had occurred. An updated timeline was not included in the plan but it
did include a categorization of assessment activities detailing the frequency and
responsibility of those activities. Many activities were to be completed on an annual
basis.

About 1996 as the revised plan was underway, changes in administration began to
take place, particularly within Instructional Services. Although leadership was waning,
the Ingtitutional Effectiveness Committee continued to meet. The primary charge of the
|EC was the performance-based syllabus. Meetings were routine but focused on the
conversion of syllabi. Additionally during this period, faculty was resistant to using the
PEAKS software program because it was judged to be time consuming and cumbersome
while producing lengthy and unwieldy documents. (See the examples of software
generated products in Appendix D of the Appendices. Outcomes Assessment Plan, 1991,
document.) However, commitment to convert all syllabi to include performance-based
objectives was strong. A timeline was established for each program to have all syllabi
converted to include performance-based objectives and the conversion was successfully
made. In most cases, syllabi were converted to performance-based objectives, tied to
course goals, without the use of the PEAK S software.

From late 1996 to early 1998, IEC was chaired by the Assistant Dean of
Instruction. The activity and meetings of the IEC slowed to quarterly meetings. About
spring 1998 the IEC became the Assessment Committee but carried over many of the
same members. The activity was sparse and was virtually non-existent by mid-1999. In
the meantime, from 1993 through 1999, some assessment activity was occurring because
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of faculty commitment and efforts but it was not occurring under the auspices of aformal
institutional structure (be it the IEC or the Assessment Committee).

Each year from 1998 through 2000, a team of faculty members attended the
Summer Assessment Conferences held through NCA. Each year a different group
participated in the conference in an effort to expose a number of faculty to new concepts,
techniques, and procedures for assessing student learning. The teams came back and
shared ideas with fellow faculty members. One idea that was implemented was to bring
in faculty from other colleges who had tried some assessment techniques and found them
to be successful. For the fall 1998 faculty convocation, two faculty members from the
Assessment Center at Parkland Community College in Champaign, Illinois, presented a
training workshop during the morning and worked with small groups in the afternoon to
assist in planning further assessment efforts.

From mid-1999 to the end of 2000, the team that attended the A ssessment
Workshop in Cincinnati met to discuss the state of assessment at the College and how to
apply information they had gathered at the meetings. 1n 2000, the group produced a
document called Assessment at JWCC, Planning, |mplementation and Acculturation.
This document described the formation of an institutional effectiveness committee and a
mechanism to educate and train faculty and staff about assessment as well as document
and disseminate assessment plans, results, and applications. The President and Cabinet
accepted the document. With the adoption of that document, a new Assessment
Committee was created. Even with the new Assessment Committee unrest was present
because the term Aassessment @did not adequately describe what the committee should
be and more faculty involvement was needed. The name of the Assessment Committee
was changed to the Institutional Effectiveness Committee (IEC). While the name of the
committee is the same as the committee of the early 1990s, the membership and functions
of the current IEC are different.

Through the Institutional Effectiveness Committee, in an effort to establish and
clearly identify ownership of assessment of student learning, a proposal was devel oped
and presented to the full Faculty Senate. The proposal set forth that assessment of
student learning within instructional programs would be the responsibility of the Faculty
Senate and, more specifically, the Academic Assessment ard Standards Advisory
Council (AASAC). In early 2002 the proposal was adopted by the full Faculty Senate
and implementation of the plan was immediately put in place.

Overview of Assessment of Student L ear ning Now

The current assessment effort of the College has three fronts B implementing a
formal process for the documentation of assessment being done; training and education;
and assessing general education objectives. The IEC and the AASAC work together to
accomplish the tasks of those three fronts. The AASAC and the |EC agreed on aworking
relationship summarized and described in Table 1. The relationship takes into account
the importance of the assessment of student learning being faculty-owned and standing
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independently of institutional effectiveness. Yet, at the same time, the IEC is poised to
offer support to the faculty.

Table 11-1
Roles of the IEC and AASAC with Regard to the Assessment of Student Learning
IEC AASAC
Educate/Train Gen Education Objectives Assessment
Evauate/Collect Plans Lead Academic Departments
(Development of Plans, Reports, Utilizing
Results)
Evaluate/Collect Reports
Share/Recognize
Work with AASAC Work with IEC

In November, 2001, Lloyd Hammonds, vice president of the Page Campus of
Coconino Community College, spent aday at the College as a consultant. Mr.
Hammonds, who is experienced as an NCA consultant/evaluator gave three presentations
on assessment and talked with several groups on campus. One recommendation that was
made was to establish a benchmark with regard to the level of implementation of
assessment.

Using Cecilia Lopez=s scheme describing the characteristics and patterns that
define the different levels of implementation of assessment, the Director of Institutional
Research created an instrumert using Likert-type items to obtain input from the College
directors from all service areas about the College=s current level of implementation. The
results indicated that the College is at the beginning stages of implementation in all areas:
institutional culture, shared responsibility, institutional support, and efficacy of
assessment.

Regardless of the findings from the survey on levels of implementation,
assessment of student learning has and does occur within the institution. The College
lacks many of the important functions that characterize a high level of implementation
such as formal process of integrating the assessment results into decision making, formal
documentation, coordination, dissemination, and recognition of assessment efforts. The
structure and responsibilities of the current IEC and the AASAC demonstrate that the
College has entered into the new phase of implementation--setting into place a
mechanism to formalize the assessment-related processes in order to attain those
characteristics.

M andated Reports of Assessment Results

Organization and coordination of assessment efforts has become imperative
because of developments related to mandate reporting to state agencies. The Illinois
Board of Higher Education (IBHE) and the Illinois Community College Board (ICCB)
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each require the College to conduct substantive assessment activities. The IBHE initiated
the lllinois Commitment in 1998, and one of the six goals specifically addresses the
assessment of student learning. Every ingtitution of higher education within Illinoisis
required to fulfill the intent of the six goals. The College submits an annual Results
Report to the IBHE describing how the College is meeting the six goals of the Illinois
Commitment. The ICCB has required, amost since JWCC=s inception, an annual
program review, currently called the Accountability/Program Review. The
Accountability/Program Review demands that al aspects of the institution be reviewed
within a repeating five-year cycle. Following afive-year schedule, each year a subset of
programs within the College--instructional and non-instructional--are evaluated
identifying strengths, weaknesses, and recommendations for improvement. The expected
evaluations coincide one-to-one with the assessment of student learning and institutional
effectiveness measures. Through the IEC and the AASAC, the College has an
opportunity to coordinate assessment activity, integrate the assessment of student
learning activities, and document the activity.

Assessment of Student L earning

This section provides a brief synopsis of departments= assessment efforts--current
and planned. The College=s degree and certificate programs are classified as either
transfer programs or career and technical programs. Other departments in which student
learning occurs are developmental education, adult education, and non-credit programs.
The general education objectives represent another student learning areain which
assessment of student learning is important.

General Education Cour ses

John Wood Community College offers courses that comprise the general
education curricula and form the foundation for students who transfer to four-year
ingtitutions and for students who seek a degree in a career or technical field. Six
departments provide the course work for general education requirements:

Computer Science

Fine Arts and Humanities

Languages and Literature

Mathematics

Natural Sciences

Social/Behavioral Sciences

Since 2000, the multidisciplinary faculty who teach general education courses has
been planning ways to incorporate portfolios into the course work. The purpose of using
portfolios is to assess the accomplishment of general education objectives. In the fall,
2002, apilot project has been conducted using portfolios. The pilot has included
instructors and courses in math, English, fine arts, computer science. Even though the
faculty has planned the pilot project with the group, each instructor has worked
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independently to determine the portion of the course that will be included in the portfolio.
After evaluating the project, the plan is to expand the use of portfoliosin other courses
and to require a portfolio of students seeking an AA or AS degree from John Wood
Community College.

Transfer Programs

A student cancomplete curricula that lead to an associate in arts (AA) or an
associate in science (AS) degree. Students earn a transfer degree by meeting the
requirements for general education objectives and their “Magjor Area of Concentration.”
If a particular four-year institution’s magjor is not listed, the student is encouraged to
contact a counselor who can help the student build a set of courses to prepare for that
major. All coursesin the transfer programs use performance-based syllabi. The stated
objectives are linked directly to the assessments performed in each course.

Business

The Business Department has used course objectives to create pre- and post-tests
for five of its courses. Curriculum changes have been based upon the observations about
student performance on post-tests. The department is currently collecting baseline data
about students in the business area of concentration to compare students’ academic
performance to the performance of the general student body and to track retention. The
department faculty is considering a capstone-type assessment instrument.

Fine Arts and Humanities

The Fine Arts and Humanities Department is responsible for courses in music,
drama, art and art history, and philosophy and religion. The fine arts faculty (drama,
music, art, but not art history) conduct assessment of student learning through
performance measures. These assessments occur within the classroom and determine, in
part, course grades. The music appreciation, music theory, and applied music courses
include pre- and post-testing of students and individual conferences between students and
instructors. Philosophy and religion courses offer traditional assessment to determine
course grades but no other assessment of student learning. At the department level there
IS no assessment regarding the extent to which the program contributes to meeting the
general education objectives.

Language and Literature

The Language and Literature Department includes the instruction of rhetoric and
composition, communication, and literature. Aswith all departments, the course syllabi
are all performance-based. In the Language and Literature department, the faculty is
currently developing a master syllabus for each course that retains the performance-based
objectives model but allows for individua instructor flexibility.
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Natural Sciences

The Natural Sciences Department has performance-based syllabi for each of its
courses. Earth science and biology instructors have used pre- and post-testing of students
for assessment of student learning beyond course grade determination.

M athematics

The Mathematics Department relies upon its performance-based syllabi. There
have been various attempts to measure student learning with the use of pre- and post-tests
in statistics and college algebra courses. Although, the department faculty has informally
discussed the results of these assessments, there has been no follow-up or formal
application of the information to the curriculum or courses.

Social/Behavioral Sciences

The Social/Behavioral Sciences Department includes the instruction of
psychology, sociology, and education. The psychology and sociology courses are taught
to fulfill general education requirements and to provide a basis for students intending to
transfer to four-year colleges to seek baccalaureate degrees. The course syllabi are all
performance based and the tests used in the courses are linked to the objectives stated in
the syllabi. In the psychology and sociology courses, the in-course assessment of student
performance that is used to determine grades is the only assessment that occurs.

Careger and Technical Programs

John Wood Community College currently offers 22 associate in applied science
degree programs and 20 certificate programs. Throughout all programs, there are both
similarities and differences in the types of assessments being conducted. All coursesin
the career and technical programs employ performance-based syllabi. The stated
objectives are linked directly to the assessments performed in each course. Within each
course, assessment is accomplished by a variety of typical and conventional methods
such as tests, quizzes, papers, group projects, oral presentations, and student
self-evaluations. Some programs, such as fire science and truck driver training, employ
learning assessment on specific and obvious tools such as fire fighting equipment and
tractor-trailer rigs.

Other assessment is conducted on the job site or in conjunction with employers.
The information that is gained from these assessments is mainly used to make curricular
changes to ensure that students learn relevant and up-to-date material and gain skills
necessary for successful employment. Because of employer feedback, a number of
changes have occurred. The AS/400 program increased the credit hours of Advanced
COBOL/400 Programming (CSC 264). Law enforcement instructors have added
modules on ethics into currently offered courses. Office technology has added a
pharmacology course and deleted shorthand altogether. Early childhood education has
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added courses and changed others to align the program with teacher certification
requirements.

Agriculture

The Agricultural Department employs multiple measures of student learning
within its degree and certificate programs. First, as with al programs, the courses use
performance-based syllabi. Every student completes an internship; certificate-seeking
students compl ete one and degree-seeking students complete two. The program receives
feedback about the internships from supervisors who evaluate the students
performances. Each summer the agriculture program faculty and staff invite the students
and past graduates to meet with them for a “mid-training seminar.” At that time, program
staff gains feedback from the students and graduates on the positives and negatives of the
swine, beef and agriculture business programs. The faculty ask such questions as “What
information and techniques have you used, what haven't you used and what should we be
teaching in the program which is not currently being covered to improve the agriculture
classes and program?”’ Graduates are asked what knowledge and training is needed to be
successful on the job. This mid-training seminar has been occurring for amost 20 years.
The feedback has led to specific changes within the program. The program also conducts
graduate follow-up surveys every five years for the agriculture business and swine
programs. The program also has an unobtrusive measure in the performance of students
at various agriculture competitions. JWCC agricultural students typically perform well in
these competitions at both the state and national levels. The competition results serve as
another measure of student learning.

Computer Science/Office Technology

There have been discussions among the faculty at departmental meetings
regarding assessment, both on a course-by-course basis and on a program basis. Courses
and program requirements are reviewed annually, and changes are made based on faculty
and advisory committee recommendations. There have been some informal types of
assessment ingtituted in this department, primarily based upon individual courses.
Portfolios are used in some of the classes. There are pre- and post-tests given in several
courses. The faculty in the department are concerned that pre- and post-testing might be
a discouragement to a student rather than an incentive. There have been no documented
changes made to courses and/or programs solely based upon the data gathered through
the testing processes. Data is now available for a two-year period for some courses, and
the faculty is beginning to consider what should be done and plan to implement changes
that are dictated. The faculty is aware of the need to address the results of the testing.
The computer science and office technology faculty are concerned because change occurs
so rapidly (e.g., textbooks as well as operating systems and application software change
quickly) that maintaining an up-to-date assessment tool adds additional challenges.

- 214-



Early Childhood Education

Since 1998, the portfolio is used as one assessment tool of student learning by the
early childhood education (ECE) program. A section of the portfolio is completed for
each course within the curriculum. Through the portfolio, ECE faculty can monitor
learning not only within courses but also at the program level. Changes are being made
to incorporate the Illinois Professional Teaching Standards (IPTS) into the materials
required for the portfolio. With the changes, using the portfolio artifacts, the student and
the department faculty can clearly show the degree to which the student has met specific
standards of the IPTS. The early childhood education program also conducts assessment
by observing students teaching young children and evaluating their performances using a
program-established rubric. Additionally, each student completes an internship in an
early childhood setting where the employer as well as IWCC faculty evaluate them, using
adetailed five-page rubric. Through the rubric, the student is given a numeric score
which reflects overall level of performance.

Nursing

The Nursing Department usesa set of expected outcomes to assess their students.
These outcomes are published in the department’ s student handbook. Each outcome is
measured using one of three basic approaches that can be characterized as atriple-
faceted-assessment-system. The department uses standardized tests, professional trade-
created checklists, and informal monitoring.

Through athird-party test developer and service, Educational Resources, content
areatests are available to students; these provide detailed feedback to the students about
their knowledge and understanding of given content areas. Students are not required to
take these tests but are encouraged to do so. The nursing department also uses the test
scores to assess how well students are learning in their courses. Test results are not used
to grade the students, but for improvement of student learning for both the student and the
department.

Clinical checklists are used to assess how well students have learned clinical
skills. Aswith content area tests, the checklists provide the student and department with
specific feedback about student learning. The checklists' content is determined by
national nursing standards.

Nursing faculty meet regularly to discuss assessment-related issues such as those
described above as well as to discuss informally observations about students’ progress or
lack of progress. Such discussions often lead to a more formal investigation. For
example, nursing instructors noted that some students who were having trouble with the
pharmacology course aso had poor math skills. An investigation of the relationship
between COMPA SS math scores and success in the pharmacology course identified a
minimum COMPASS score that is heeded to ensure success in the course. The nursing
department has informed counselors and advisors of this observation and work with them

- 215-



to ensure that students are properly prepared before enrolling in the pharmacol ogy
course.

In addition to these three types of assessment activities, the department also uses
the NCLEX pass rates as a rough measure of student learning. The NCLEX isa
nationally normed exam whichthe state of Illinois requires for licensing. Furthermore,
the pass rate (how many nursing students from JWCC pass the exam) is used by the state
to monitor and certify nursing programs.

The nursing department exemplifies afew of the critical characteristics of a
department that uses assessment to benefit students. First, faculty uses multiple measures
of assessment--checklists, content area tests, NCLEX passing rates, and one-time-
investigations of specific questions. Second, department meetings are held to discuss
assessment and assessment results. Third, results of assessment activity are used to make
changes for enrolling students in courses, such as the math requirement for the
pharmacology course. Fourth, faculty explicitly informs students about the assessment
activities. Students are informed when assessments will take place, what types of
assessment will occur and how the results will be used for the students benefit.

Surgical Technology

The surgical technology program is accredited by the Commission on
Accreditation of Allied Health Education Programs (CAAHEP). In approximately 2001,
CAAHEP introduced an Outcome Based Accreditation (OBA) process. As a part of
continuing accreditation, an annual report is completed by the director of the program.
Some of the data collected that is to be incorporated into the report includes assessment
of student learning. Firgt, results from the Accreditation Review Committee for Surgical
Technology (ARC-ST) program assessment examination (PAE) are required. The PAE is
taken by the students approximately two to three weeks prior to graduation and indicates
that the students have achieved the necessary knowledge/competencies to function as an
entry-level surgical technologist. Second, graduate follow- up surveys indicating graduate
satisfaction with the program must be completed approximately six months after
graduation and must be included in the report. Third, employer follow-up surveys
indicating employer satisfaction with the graduates are completed approximately one year
after graduation and reported to CAAHEP. Graduation rates (retention) and job
placement rates have to be included in the report.

The Accreditation Review Committee has set benchmarks for Surgical
Technology (ARC-ST) and any deficiencies and corrective actions must be addressed in
the report. Students are also given the opportunity to take a self-assessment examination
that is offered by the Liaison Council for Certification (LCC). The intention of this
examination is to identify strengths and weaknesses for the student preparing to take the
certification examination.

Plans for future assessments are varied across the disciplines. The office
technology area plans to increase the use of MOUS (Microsoft Office User Specialist)
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testing for its program participants. Small changes are planned for assessment
requirements within courses, such as adding portfolios and increasing the amount of oral
presentations. A number of programs plan to increase the involvement of advisory
committees and local employers.

Many JWCC career and technical programs have outside licensing and
certifications which students are eligible to complete. Many of these are not required but
highly recommended by faculty members. Three career and technical areas require
certification before becoming employed in those areas: nursing (including certified nurse
assistant, licensed practical nurse, and registered nurse), truck driving, and fire science.
Thefollowing isalist of career and technical field certifications that students are required
or encouraged to complete.

Private Pesticides Applicator Certification - Illinois Department of Agriculture
PQA Levd 11l Certification - National Pork Producers Council

Certified Livestock Manager - Illinois Department of Agriculture

Commercia Drivers License B Illinois Department of Transportation

NCLEX - National Council on State Board of Nursing manages the test and the
State Board as the Illinois Dept. of Professional Regulations issues the license
For Certified Nurse Assistants: Illinois Department of Health requires students to
take a state written exam and correctly perform 21 designated skills

Medica Laboratory Technician - Board of Registry

American Registry of Radiologic Technologists certification exam

Liaison Council on Certification - Surgical Technologists national certification
exam

Dietary Managers Association certification

State of I1linois Food Service Sanitation Manager's Examination

National Restaurant Association certificates

Electrical Repair: City of Quincy licensure exam for anyone doing electrical work
within a50- mile radius of the city limits

Fire Science: many certification and requirements for firefighters (State Fire
Marshal, OSHA, EPA, FEMA, IEMA, IDOL, DOT, etc.) Within this program,
somefinal examsare actual state certification exams.

Law Enforcement: licensing depends on area of career entered--Police Academy,
Corrections Academy, etc.

Microsoft Office User Specialist (MOUS)

Developmental Education

As aresult of the 1991 Assessment Plan, the College instituted a placement-
testing program to identify students for developmental course work. The placement
process was integrated into the College=s orientation program, the Student Orientation
and Assessment Program (SOAP), which virtually all first-time, first-year students
complete. Initially the ACT ASSET placement test was used. 1n 1996, the College
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replaced ASSET with COMPASS, another ACT product. COMPASS is an adaptive test
taken on a computer. Students who are not comfortable with computers have the option
of taking the pencil and paper ASSET test. COMPASS is used for placement into math,
reading, and English (writing) courses. Students are placed into developmental or regular
sequence courses according to criterion levels the College has determined. Placement is
mandatory, but if the student resists the placement, a counselor can use his or her
discretion if the ACT scores indicate the student has college-level skills. The student
may also challenge the placement by first going to the Registrar, and second by making
an appeal to the Vice President for Student Services. The Registrar reports that few
students challenge the placement.

The counselors, who use the placement scores, have taken advantage of ACT=s
research services, and more recently the services of the WCC Office of Institutional
Research, to investigate the efficacy of the COMPASS criterion levels. This research led
to areview and modification of the COMPASS cut-off scores; these recent changes are
under investigation as well. Developmental instructors are not generally aware of this
research. Reports and conclusions are not published or routinely distributed to
developmental instructors.

Language Skills Developmental Education

Students who score in the 0-26 range (COMPASS) are placed into the Basic
Grammar and Sentence Structure (ENG 008) course. This basic language skills courseis
offered in the Open Learning Center as a mastery learning course. The textbook covers
the basic rules of grammar and mechanics. After meeting with an instructor and
receiving necessary guidance, the student takes a test on the textbook chapter. The
student may repeat testing until a satisfactory grade is achieved, that is, until the material
has been mastered.

Students cannot continue to a higher level course if they do not earn a AC@or
higher in ENG 008. Students who score in the 27-68 range (COMPASS), or who
successfully complete ENG 008 are placed in Business Communications (ENG 082) or
Writing Skills (ENG 099) both designed to prepare the student for transfer level courses.
Students taking ENG 082 or ENG 099 must earn a"C" or higher to move on to the
regular sequence course, Rhetoric and Composition | (ENG 101).

M athematics Developmental Education

The John Wood Community College mathematics faculty and staff assess student
learning at three critical points. &) during the admission process, b) while enrolled in a
course of study, and c) after completion of a course of study. The assessment of prior
learning in mathematics is accomplished with the COMPASS placement test, transcripts,
and standardized test results (if any, e.g., ACT scores) in a meeting between the student
and the student=s academic advisor. Using the student=s academic background, ACT
score, and COMPASS score, the academic advisors decide whether devel opmental
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mathematics coursework is needed. If developmental mathematics coursework is needed,
the student is enrolled and begins an appropriate course of study.

Faculty in the mathematics department are concerned that the process has two
inherent problems that lead to inappropriate initial placement. Students may not be aware
that they are required to take the COMPASS test and are not mentally prepared to take
thetest. A lack of readiness may affect the test results and impact the accuracy of the
COMPASS score. Second, if an academic advisor over-estimates the meaning of prior
high school coursework, the subsequent placement or recommendation may be
inappropriate. 1n addition, academic advisors at JWCC are not required to assess the
need for developmental coursework in mathematics when students have acquired college
credit prior to admission at IWCC (such as transfer students or when students take
college courses while till in high school). These students are allowed to enroll in post-
developmental mathematics courses without taking the COMPASS. Three problems can
subsequently arise. First, prior college credit may not exist in mathematics. Second, the
College credit may be for as little as a single course (sometimes completed while in high
school). Third, the mathematics college coursework may not meet prerequisite
requirements. The potential exists that initial placement will be inappropriate. Of the
potential placement errors, perhaps the most frequently occurring placement error is that
students who need developmental mathematics coursework are enrolled in high-level
courses for which they lack necessary prerequisite knowledge.

There are no orrgoing departmental mechanisms in place to assess student
learning after completion of developmental mathematics coursework. The assessment
that occurs during the course relates to determining course grades and not an assessment
of student learning beyond the course grade. Informal intradepartmental instructor-level
conversations regarding individual student performance in subsequent coursework occur
occasionally. Mathematics department instructors and Student Support Services
personnel have cooperated to conduct informal research regarding prerequisite course
performance verses performance in transfer-level coursework. These and other actions
have resulted in curricular and placement process review and/or modification.

Reading Developmental Education

Fundamentals of Reading (RDG 001) and Reading Development (RDG 002)
provide instruction for students who lack sufficient reading skills to succeed at the
college level. The courses include three hours of lecture and two hours of lab per week
for sixteen weeks. Course assessment is based on exams, quizzes, and participation in
the reading workshop/lab. At the end of the course, students are tested on the TABE
Standardized Test. Students exiting RDG 001 are required to score 9.0 or higher. A
student not meeting the required 9.0 will receive a grade of “IP” (in progress) and will
have a maximum of ten weeks to meet the requirements of the TABE Standardized Test.
If the student has not removed his or her grade from the “IP” status at the end of ten
weeks, the student must re-enroll in the course for another sixteen weeks.
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Students exiting RDG 002 are required to score 11.0 or higher on the TABE
Standardized Test. A grade of “IP” will be awarded to unsuccessful candidates, and they
will have an additional ten weeks to reach the required score. If the student failsto reach
the required standard, he or she will be required to take the course again.

Adult Education and Literacy

Assessment in the Adult Education program begins with the Tests of Adult Basic
Education (TABE) given to each student upon entrance to the program. Literacy students
are given the Slosson Oral Reading Test (SORT). According to ICCB guidelines, the
TABE is a normreferenced test, designed to measure the level of basic skills in reading,
language, mathematics, and spelling. After the test is completed errors may be recorded
on a"Plan Sheet" which has a basic skills list correlated with each numbered item in the
test. Thisprovidesalist of skillsthe student needs to master. Placement in classesis
determined by the results of these tests.

The GED Tests of General Education Development are the official GED practice
tests given to determine readiness to take the full-length GED test. There are five
sections to the GED practice tests: Language Arts - Reading; Language Arts - Writing;
Science; Socia Studies; and Mathematics Part | and I1. Part 11 may be done with a
calculator. Practice tests contain half as many multiple choice questions as do the full-
length official GED tests. They were developed according to the same specifications that
were used for the full-length tests, and the scoring is done on the same standard score
scale as is used for the full-length GED tests. Because the same test specifications were
used, the practice tests allow accurate predictions of how well examinees are likely to do
on the full-length GED tests. Test scores from these tests are kept in a student's
permanent file.

English as a Second L anquage (ESL) Program

The combined English Language Skills Assessment test (CELSA) is given to
English as a Second Language (ESL) students with some literacy in English and
determines placement into intermediate or advanced classes. The New Y ork State
Placement Test (NY SP) is given to new ESL students who have little or no English
proficiency. Either the CELSA or the NY SP are mandated by the ICCB to be given to
ESL students as pre- and post-tests. TABE, CELSA, NY SP, and SORT tests are also
used as post-tests.

Non-credit Programs

Business and Industry Programs
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The Business and Industry program of John Wood Community College provides
customized training programs designed to meet the unique training needs of area
companies. Topics for customized training include computer applications, customer
service, manufacturing processes, and employee development. Students enrolled in the
training programs do not receive grades, and there is no assessment of student learning by
the College. The important aspect for the business is the impact a training program had
and whether the company increased productivity and profitability after their employees
completed the training program. Each business completes a training survey about the
impact a training program has on their company. Participating businesses evaluate the
training program as a whole and do not evaluate or assess individual employees.
Participants in the business and industry training programs complete a satisfaction survey
evaluating the course and instructor.

Community Education

Participants that take community education non-credit courses and offerings
complete a satisfaction survey for each course or event. This satisfaction survey is
modified to meet the specific needs of the different courses that are offered. The
Community Education staff also uses advisory boards for a number of their programs to
help in planning, implementing, and assessing their programs. Recommendations that
would improve the quality of the offerings are implemented the next time the course is
offered. Rather than assessment of student learning, the satisfaction surveys givean
indication of expectations being met. Licensing is required for completion of some
programs.

The Real Estate, Veterinarian Assistant, and Girl's Conference programs are the
only programs that conduct any type of assessment of student learning. Real estate
students must pass each exam within the course with a score of 70 percent or better in
order to pass the course. The student must then take the state real estate exam before he
or she can be licensed. The state exam is a measure of student learning for the real estate
program. The veterinary assistant program assesses student learning through a checklist
of skills and knowledge that must be completed to pass the course. Student must also
pass each exam with a score of 70 percent or higher. Post-course assessments will be
made to look at job placement and to see if any modifications need to be made in the
course. Participants at the Girl's Conference complete a survey that is used to measure
what differences the conference has made in participants= lives, career choices, or
lifestyle choices.

Health Education

Participants in amgjority of the health education courses complete satisfaction
surveys. There is no assessment of the impact the courses had upon the participants.

JOBS Projects
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The JOBS Projects are short-term, non-credit training courses designed to help
those with barriers to employment gain basic employability skills and entry-level jobs
with a career path. JOBS Project participants are self-identified as lacking basic
employability skills and many are referred by socia service agencies and the Department
of Human Services. Courses are hands-on and performance-based with training often
offered on-site at area businesses or agencies. Competencies must be validated by the
instructors for successful completion of the training. Employers receive the competency
lists and are assured that the completers can indeed do what is listed.

The Test of Adult Basic Education(TABE) has been used for several of the
courses, notably welding and building maintenance. Shop math classes include a pre-
and post-test. In addition to the technical skills, soft skills are listed as competencies to
be achieved also. Job search skills are also included in the curriculum, with a checklist
that includes preparing a resume, writing a thank you note, and interviewing skills.
These are included as performance-based activities demonstrated in class or during time
spent with a counselor from Career Services. Feedback from classroom and on-site
supervisors is used to determine the attainment of the workplace competencies of
interpersonal communication (e.g., notifying employers of absences), problemsolving
skills (e.g., absences due to child care issues), and conflict resolution skills (e.g., getting
along with co-workers).

After a student starts a program with Blessing Hospital, customer service
programs, meetings, or phone calls with supervisors, case workers and College personnel
occur to determine the employee=s progress and prognosis for continued employment.
The purpose of the meeting is two-fold: to keep the completer employed and to gain
information and insight from the employer in order to adjust future training to best meet
his or her needs. Continued employment is a measure of student learning and
competency.

Strengths, Concerns and Recommendations

Strengths
The College follows arigorous review process required by 1CCB.

Assessment of student learning is occurring within most of the departments and
programs.

The College recognizes the importance of assessment of student learning and
institutional effectiveness as a separate but integral part of continuous
improvement.

The College acknowledges that it is at the beginning stages of creating a culture
of assessment.
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The College has in place two committees within the governance structure to
coordinate the documentation of assessment activity.

Concerns

Assessment is not documented in aformal manner that facilitates its application
for continual improvement.

Assessment of student learning is conducted often at the course level and not the
program level.

The College community may need some education about assessment language
and methodologies.

Recommendations

The College should increase its emphasis on assessment by providing resources
for documentation of assessment and training of faculty and other members of the
College community.

The AASAC and |EC should continue to work together to build the characteristics

indicative of ahigh level of implementation such as working with the existing
newsletter, student awareness, and recognition of assessment efforts.
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Chapter 12

Assessment of Resources
and Decision-Making

Criterion 4: John Wood Community College can
continue to accomplish its purposes and strengthen its
educational effectiveness.




Chapter 12

ASSESSMENT OF RESOURCESAND
DECISION-MAKING

John Wood Community College is showing patterns of evidence that its human,
physical, and financial resourcesare assessed with structured, continuous processes.
The assessment has determined that the resources position the institution for continuation
into the future. Students, faculty and administration are involved in the assessment
processes and use the information in planning for the future. The College has a clear
under standing of how the institution’ s resources can strengthen its educational
programs. The College has assessed its decision-making and planning processes to show
that the institution is capable of responding effectively to anticipated and unanticipated
challenges.

Three College goals focus on resources available to the College community.
They are: To provide functional, comfortable, and attractive learning facilities for
student and community use (Institutional goal one). To operate the College in a cost-
effective manner for both the student and the taxpayer (Institutional goal seven). To
provide measures of institutional effectiveness ensuring quality in college endeavors
(Institutional goal eight).

Two challenges faced by al institutions are the changing environment in which
the College operates and maintaining an effective planning process that is flexible enough
to respond to a changing environment. JWCC is able to meet these challenges because of
its organizational and governance structures and processes. Although concerns about the
structures and processes exit, the College is able to effectively plan and adapt to changes
within and outside the institution.

Assessment Processes of Current Resour ces

Financial Resour ces

The budget planning process (described in Chapter 4) begins with input from
department chairs and directors who are responsible for the daily operations of the
College and are budget managers for their programs. Thisinput is evaluated within each
vice president’s service area. The vice presidents present their areas' budget requests to
Fiscal Services, which creates a preliminary budget based upon those requests.
Concurrently, revenues for the new budget year are projected. The budget requests and
the projected revenue must be reconciled for a balanced budget proposal. Department
chairs and directors, with their vice presidents, make the necessary adjustments to
reconcile the differences and produce a balanced budget. Chapter 4 states, “In years
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when revenue is expected to fall short of budget projections, budget managers have been
asked to adjust their financial needs without reducing educational services.” Astheir
own budget managers, the department chairs and directors are the most appropriate
personnel within the College to make the budget adjustments. The College has presented
a balanced budget in recent years to the Board of Trustees for approval.

During the budget year, as unanticipated needs arise or unexpected cuts from state
funding agencies occur, the institution is flexible enough to respond. Most budget
managers have access to up-to-date and accurate budget information about their programs
available on their desktop through the SCT Banner database desktop interface. This
immediate access to expenditure information and an efficient budget adjustment process
(for reallocation) alows directors to respond quickly without sacrificing institutional
effectiveness.

Inherent in the budget planning process is consideration of the Strategic Plan.
The Strategic Plan identifies specific funding needs, and College personnel are urged to
keep in mind the objectives of the Strategic Plan when setting priorities. There is not,
however, any clear link between the budget planning process and the Strategic Plan.

Technology needs (e.g., software, hardware, related equipment expenses, and
training) account for about 15 percert of annual expenditures and College personnel must
plan carefully to use its financial resources wisely to meet those needs. In order to
accomplish this task, the Technology Committee meets regularly and intensively during
the winter months to budget for technology needs. All constituencies of the College are
represented on the Technology Committee.

During the year, any member of the College community can submit requests for
technology and technology-related items to the Technology Committee. In mid-
November the requests are sorted by service area and sent to the respective vice
presidents. Also, in November the vice presidents are given alist of technology requests
that were not funded for that current fiscal year. The vice presidents review the requests
with the objective of eliminating redundant requests and identifying the priority of each
request. Each vice president sends his or her prioritized requests to the help desk staff
person in the Office of Information Services who serves as a resource to the Technology
Committee. The Office of Information Services creates a comprehensive list of all
regquests and sorts them by priority. During the next month, members of the Technology
Committee meet and, focusing on institution-wide needs, eliminate redundant requests,
consider alternative ways to meet requests, and explore funding options. The revised list
is sent back to vice presidents asking for refinement of priorities or explanations of
requests. By February 1, the committee produces a list of prioritized requests with their
funding sources and sends it forward as a recommendation to the President and the
Cabinet. During March the Technology Committee uses feedback from the President and
Cabinet to produce afina list of itemsto be funded. Thislist isintegrated into the
budget planning process. Items on the list are purchased as the budget year progresses
following the priorities.
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The College has used this process for three years, and although the first year was
difficult, the committee members and vice presidents are becoming comfortable with it.
The one concern is not the process itself but rather the lack of communication of the
funded items. The resulting set of technology items that are funded is not disseminated
well. Thisisevidenced by the fact that on occasion budget managers who are responsible
for completing purchase requests have not been made aware that they may proceed with
their requests.

To help identify needs and priorities, the Technology Committee has conducted a
comprehensive “ Survey of Technology Use at JWCC.” The survey is administered over
the College’ sintranet and is open to all full-time and part-time employees of the College.
The survey has been conducted in 2000 and 2002.

Physical Resour ces

The College facilities are described in Chapter 2. The space available to the
College, the maintenance of that space, and the varied types of space provide the College
with flexibility to respond to space needs as they arise. The new buildings, into which
the major portion of the College's staff and functions moved recently (January, 2002)
provide adequate space to meet a variety of needs within the College as well as provide
space to organizations outside the College. Nonetheless, all available office space has
been allocated.

The planning for the new buildings and for subsequent buildings was overseen by
the “ Steering Committee” formed under the auspices of the Vice President of Finance
and Business Services. The Steering Committee comprises representatives from all the
constituencies of the College. The Steering Committee also met the challenge of
spending over $900,000 for new furniture to replace furniture in staff offices. The money
was the unspent balance of a contingency fund for the construction of the new buildings
and is evidence of the careful planning of the Steering Committee for the new buildings.

The Steering Committee, through its subcommittee called the “ Furniture
Committee” successfully identified furniture and fixture needs of offices in the new
buildings. The committee took an inventory of existing furniture, identified needs, set
priorities, and planned an orderly replacement of whole sets of office furniture. New
furniture was purchased for al offices in the new buildings with one exception. The
exception was that most faculty offices were not included in the purchase plans of the
Furniture Committee. Using stated priorities, the Steering Committee became aware that
funds would not be available for all faculty members to obtain new furniture. Thus, the
decision was made to replace poor furniture with the College' s used furniture from staff
offices, asit became available. The decision to omit faculty created controversy and
contention.

To plan for the addition of subsequent buildings, a Site and Facilities Master Plan

Task Force was created in 2001 to create a new plan to replace the 1997 plan. The task
force reports to the Vice President for Finance and Business Services and includes
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members representing all the constituencies of the College. The task force is working on
atenyear plan for the maintenance and expansion of all College facilities including the
Quincy campus, Pittsfield Education Center, and the Agricultural Education Center near
Perry. The planning process takes into account the current and anticipated needs of the
College. An updated Site and Facilities Master Plan is a requirement to request state
funding for buildings. The College must have afacilities plan in place when it submits
its annual Resource Allocation Management Plan (RAMP) to the Illinois Community
College Board (ICCB). The RAMP document is the basis on which the ICCB will make
decisions about funding the construction of new buildings. Without RAMP submission,
the College is not digible for funding of new buildings.

Human Resour ces

The planning process for adding new staff and faculty begins in January when the
vice presidents collect requests for personnel changes ard priorities from their
department chairs and directors. Each vice president reviews their department chairs
and directors' requests and creates a list of requests representing their whole areas. These
requests are shared with the other vice presidents at a meeting of the President’ s Cabinet.
The goal of discussion and subsequent meetings is to prioritize the requests in accordance
with institutional needs.

During the year vacancies may occur. Normally, the vacancy isfilled in atimely
manner. During years when the budget is tight, a vacancy may not be immediately filled
in order to reallocate funds toward other priorities.

Summary of Assessment of Resour ces

On an annual basis, the College funds are allocated to various service areas to
meet the day-to-day needs of each service area. The limited funds are divided based on
the institutional priorities and must be used effectively if the mission of the Collegeisto
be fulfilled.

In considering operating expenditures for FY 01, the largest portion (43 percent)
was spent on instruction and academic support, followed by institutional support (31.8
percent). Overal, this allocation places the greatest emphasis on instruction and seems to
meet the mission of the College. However, in comparing similar alocation of funds for
peer collegesin the state of Illinois and for other 11linois community colleges with similar
budgets, the distribution of funds for instruction and academic support is lower than most
other community colleges. See Table 12-1 and 12-2.
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Table 12-1

FYO01 AUDITED OPERATING EXPENDITURES
PERCENT OF TOTAL EXPENDITURES

Operationand | Public Student Instruction and Institutional Scholar ships Auxiliary
Maintenance | Service Service Academic Support College Support Grants& Waivers Service
7.5 4.5 8.6 43.0 JWCC* 31.8 3.9 0
9.3 1 5.3 56.4 Sandburg* 28.8 0 0
12.2 2.5 10.4 54.7 Shawnee* 19.7 3 0
15.9 5 6.8 50.3 Southeastern* 17.1 8.5 N4
13.0 0 8.1 50.4 Spoon River* 24.0 4.4 0
17.6 2.4 8.8 40.4 Danville 18.8 12 0
12.8 2.9 7.8 56.5 Highland 19.3 6 0
13.6 75 7.0 61.3 IL Valey 17.2 0 0
12.5 0 9.3 60.5 Kaskaskia 13.0 3.9 .6
15.5 2.5 7.6 62.0 Kishwaukee 12.0 0 0
13.5 1.0 8.0 49.7 Morton 22.8 2.4 2.3
14.0 1.8 6.6 50.7 Rend Lake 18.2 8.4 0
9.5 8 9.3 61.5 Richland 17.6 1.0 0
12.7 2.2 7.8 50.5 Sauk Valley 235 3.0 0

Calculations based on information in Data and Characteristics of the Illinois Public Community College System, August, 2002

*Peer Colleges
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Table 12-2

FYO01 AUDITED OPERATING EXPENDITURES

Instruction Scholar ships
Operationand | Public | Student | and Academic Institutional | Grantsand | Auxiliary
Maintenance | Service | Service Support College Support Waivers Service Total

714,086 427,916 | 823,739 4,161,432 JWCC* 3,036,988 376,911 0 9,541,072
1,008,301 13,273 | 576,907 6,130,234 Sandburg* 3,130,374 0 0 10,859,089

806,516 163,751 | 685,073 3,605,780 Shawnee* 1,301,118 22,877 0 6,585,115
1,444,564 48,979 | 619,991 4,568,180 Southeastern* 1,561,915 778,713 66,082 9,088,424

835,412 0 521,453 3,236,068 Spoon River* 1,546,540 281,849 0 6,421,322
1,934,038 267,948 | 965,930 4,442,016 Danville 2,070,494 1,318,069 0 10,998,495
1,143,732 259,152 | 692,175 5,032,241 Highland 1,712,590 55,941 0 8,895,831
1,713,782 94,865 | 886,554 7,713,575 IL Valley 2,162,052 0 0 12,570,828
1,304,568 0 962,834 6,277,341 Kaskaskia 1,361,216 409,991 62,705 10,378,655
1,678,556 280,444 | 825,143 6,710,146 Kishwaukee 1,312,735 0 0 10,807,024
1,492,715 111,979 | 902,651 5,486,494 Morton 2,522,154 261,921 251,601 11,029,515
1,569,319 210,608 | 741,184 5,655,241 Rend Lake 2,034,086 038,462 0 11,148,900
1,002,315 85,407 | 981,785 6,486,285 Richland 1,862,049 122,217 0 10,540,058
1,195,883 215,725 | 734,827 4,751,847 Sauk Valley 2,212,941 289,310 0 9,400,533

Source: Data and Characteristics of the

*Peer Colleges

inois Public Community College System, August, 2002
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From a different perspective, the current fund expenditures cover all aspects of
the College community, while the operating fund expenditures are more limited to the
day-to-day operations. For FY 01, like operating fund expenditures, the current fund
expenditures show the greatest portion being allocated to instruction and academic
support (32.5 percent), again followed by institutional support (24.5 percent). However,
when comparisons are made with the same colleges as above (peer colleges in the state of
[llinois and for other 1llinois community colleges with similar budgets), similar results
arefound. Again, funds for instruction and academic support are lower than most other
community colleges. See Table 12-3 and 12-4 on the following pages.

To explain the meaning of the alocations, first, all community collegesin the
state of Illinois are required by the Illinois Community College Board to have the same
categories to which funds will be allocated. The category must be called the state-
specified name such as “public service” even though this service areais called
“community service” at WCC.

The second factor in the explanation is that colleges can choose which specific
items will be reported in a category. For example, information services (and all the
associated computers and human resources) may be placed in instruction and academic
support by some colleges and other colleges choose to put information services under
institutional support. Another example, the training provided for business and industry in
the community might be placed under public service, instruction, or student services (as
done at WWCC). This second factor might make it seem that the particular placement of
the alocation is not important.

However, further examination of the allocation of funds reflects institutional
priorities. The College goals and mission statement clearly show that instruction, in its
various forms, is the priority of the College. However, the process used by the College to
determine allocation of funds may not be giving top priority to the stated top priority.

For example, regardless of the budget category placement, information services at
JWCC should exist to support the mission of the College. When lab equipment or
computer software is needed to teach classes like computer-aided design, math, office
technology, and others, the purchase, installation, and/or maintenance can be justified
because it truly supports the College’ s mission of instruction. Again, regardless of the
budget placement category, physical space, equipment, and human resources allocation
should meet the instructional priorities outlined in the goals and mission statement.

In assessing how funds are distributed between service areas, emphasis should
focus on the mission of the College and the reason for the existence of the College.
Ingtitutional instruction, in its varied forms using the varied resources, must take
precedence over individual personalities and priorities. Through the College Strategic
Planning process, more in-depth assessment should look at the allocation of funds and
use the results to make planning decisions.
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Table 12-3

FYO1 TOTAL CURRENT FUND EXPENDITURES
PERCENT OF TOTAL EXPENDITURES

Operationand | Public Student Instruction and Institutional Scholar ships Auxiliary
Maintenance | Service Service Academic Support College Support Grants& Waivers Service

4.9 7.7 11.3 32.5 JWCC* 24.5 13.3 5.6
51 8.6 59 38.0 Sandburg* 275 11.6 3.0
6.2 115 14.3 34.0 Shawnee* 12.2 12.5 9.0
9.7 3.4 8.3 43.2 Southeastern* 12.5 16.2 6.5
7.8 7.0 5.3 36.9 Spoon River* 19.9 12.0 10.9
17.6 2.4 8.8 40.4 Danville 18.8 12.0 0

12.8 3.0 7.8 56.0 Highland 19.2 .63 0

13.0 v 7.0 61.3 IL Valey 17.0 0 0

8.6 0 5.6 64.8 Kaskaskia 10.9 2.4 7.5
9.5 4.3 12.3 54.8 Kishwaukee 18.7 0 0

12.0 24 13.0 41.0 Morton 22.4 15 7.3
8.6 11.0 8.3 38.0 Rend Lake 13.0 13.5 7.2
5.6 2.5 24.7 44.4 Richland 15.4 .68 6.6
9.2 4.0 7.5 37.6 Sauk Valley 174 14.7 94

Calculations based on information in Data and Characteristics of the Illinois Public Community College System, August, 2002

*Peer Colleges
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Table 12-4

FYO1 TOTAL CURRENT FUND EXPENDITURES

Instruction Scholar ships
Operationand | Public Student | and Academic Institutional | Grantsand | Auxiliary
Maintenance | Service Service Support College Support Waivers Service Total

737,154 1,144,800 | 1,681,702 4,811,118 JWCC* 3,616,823 1,963,163 836,831 | 14,791,591
1,027,442 1,727,972 | 1,189,439 7,655,822 Sandburg* 5,528,122 2,338,563 613,898 | 20,081,258

806,516 1,502,609 | 1,851,740 4,408,388 Shawnee* 1,585,649 1,630,922 1,186,866 | 12,972,690
1,542,420 547,006 | 1,324,162 6,868,812 Southeastern* 1,995,652 2,568,179 1,041,262 | 15,887,493

835,412 752,394 | 567,370 3,953,992 Spoon River* 2,133,035 1,294,073 1,169,078 | 10,705,354
1,934,038 2,080,546 | 1,695,589 5,692,252 Danville 2,674,469 3,078,038 1,022,130 | 18,177,062
1,395,400 989,932 | 1,371,133 6,683,832 Highland 2,767,170 1,121,834 946,695 | 15,275,996
1,947,463 2,668,757 | 2,422,177 9,838,444 IL Valley 3,454,213 0 3,854,715 | 24,185,769
1,468,132 0 962,834 11,041,005 | Kaskaskia 1,865,923 409,991 1,292,031 | 17,039,916
1,678,556 767,608 | 2,161,988 9,626,088 Kishwaukee 3,291,746 0 0 17,563,139
2,040,357 405,189 | 2,193,443 6,895,057 Morton 3,777,942 264,860 1,239,658 | 16,816,506
1,794,300 2,321,680 | 1,725,281 7,916,267 Rend Lake 2,724,790 2,811,875 1,514,817 | 20,809,010
1,002,315 452,336 | 4,433,059 7,946,748 Richland 2,753,752 122,217 1,190,026 | 17,900,453
1,356,987 595,505 | 1,102,993 5,561,178 Sauk Valley 2,572,647 2,181,090 1,395,945 | 14,766,345

Source: Data and Characteristics of the Illinois Public Community College System, August, 2002

*Peer Colleges
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Participatory Decison-Making

The principle of decision-making at the College is that those responsible for the
daily operations of the College should be involved in the decision-making process. The
manifestation of that principle is the governance structure (described in Chapter 1). The
governance structure comprises committees dedicated either to particular issues (e.g.,
employee benefits) or to representing particular constituencies (e.g., Faculty Senate).

The issue-oriented committees are intended to represent a cross-section of the
College' s constituencies whenever possible. For example, the full-time faculty is not
represented on the Benefits Committee because benefits are part of the bargaining union
contract between the College and the full-time faculty. The governance structure is
designed so that each committee reports either to the President or to avice president. The
President or a vice president has the responsibility to bring the committee's
recommendations to the Cabinet for further discussion by senior management. Often, the
President or the vice presidents will ask a specific committee to investigate an issue and
provide a recommendation for the Cabinet to consider. This happened with the revision
of the employee classification system. The Benefits Committee (at that time, the Salary
and Fringe Benefits Committee) reviewed the contemporary classification scheme and
created a new scheme. The new scheme was sent to Cabinet as a recommendation and,
after considerable modification, the Cabinet accepted the revision and sent it to the Board
of Trustees for approva and implementation.

At IWCC, as with any organization, the participatory decision making process
may not function properly for avariety of reasons. First, passiveness on the part of any
participant causes the system to break down. The passiveness might be shown through
poor attendance at meetings even where significant decisions are made or the failure to
voice ideas and concerns. A second factor that may cause the process to function poorly
is conflict because of personalities and styles. Unfortunately, the conflict may be strong
enough to overshadow the greater good for the institution. A third factor in poor
functioning of the process is lack of communication/education about what participatory
decision-making is. The administration, staff, and/or faculty may simply be unaware of
what is, or should be, involved in the participatory decision making process and do not
know what personal involvement/action is needed. The fourth factor in the process break
down is the belief that the individual cannot make a difference with the institution Past
situations and circumstances can cause the beliefs to be real, even after the circumstances
have changed in positive ways.

The participatory decision making process has been advocated and established by
the current administration. As expressed in each service area of the College, a number of
positive changes have occurred because of, and through, the process. However, more
effort will be needed in the future to deal with each and every factor that can cause the
process to function poorly. JWCC has not achieved the level of performance desired for
participatory decision-making but the structure is in place for growth and improvement.
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Strategic Planning

Development of the Strategic Plan

The College’s Strategic Plan is tied directly to the mission of the College. The
Plan’s vision, goals, objectives, and activities are al built on the mission and lead to the
College fulfilling its mission. Each of the plan’s activities is accompanied by a deadline,
acost, and a person (or persons) responsible for the activity.

The Strategic Plan was last revised in 2000. Prior to that, the plan was revised in
1999. The plan was not revised in 2001-2002 because of the time demands on staff for
moving to the new buildings and the NCA self study process. The 2000 plan comprised
six areas. Instruction, Buildings and Facilities, Enrollment, Finances and Budgeting,
Administration/Communication, and Marketing/Image. A “Thought Leadership Team”
was created for each area with members being directors, chairs of academic departments,
and vice presidents representing a cross-section of the College. The work of the teams
was to review the existing plan, identify current concerns and needs, and state the current
reality. From thisreview, the team produced goals and objectives for the next year.
These were al collated into a new Strategic Plan.

The planning for a 2002 Strategic Plan has already begun. To facilitate the
process of revising the Strategic Plan, brainstorming activities have taken place at
different management levels. The brainstorming activities are used to assist in the
identification of concerns, needs, and goals. The Board of Trustees held a brainstorming
session in July. Directors and other program staff also met in July to generate ideas. The
results of these activities produced a comprehensive set of goals with priorities which
will be used as aresource by each “Thought Team” for the 2002 Strategic Plan.

Assessment and Planning

In al of the above planning processes, current and accurate information is
necessary. Assessment within the institution does occur in all areas and for a variety of
purposes. These assessments include a variety of reports for state, federal, and granting
agencies. In turn, the College receives reports from various agencies, primarily the
ICCB. Following isalisting of some of the reports containing information about the
College that is either generated by the College or received from outside agencies such as
the ICCB.

Table 12-5

Partial List of Reports Generated by or Received by JWCC

JWCC Generates Received Reports
Accountability/Program Review Data & Characteristics of Illinois Community
Colleges
Adult Education Final Performance report Data and Characteristics Book on Illinois Adult
Education and Family Literacy
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JWCC Generates

Received Reports

Annua Enrollment and Completion (A1)

Distance Education Enrollment

Annua Financial Audit

Follow-up Study of Occupationa Program
Graduates

Campus Crime Statistics

[1linois Community College System Results
Report

Chargeback Report

Illinois Higher Education Annual Report

Community Services Annual Report to Board
of Trustees

Salary Report for the Illinois Public
Community Colleges

Facilities Report

Student Enrollment and Completions

Faculty, Staff, and Salary Data (C1, C2)

Under Representative Groups Report

Fal Enrollment (E1)

Financial Aid reports

Gender Equity in Athletics

[llinois Commitment Results Report

IPEDS

Reports about Special Initiatives Grants
(currently 6)

Resource Allocation and Management Plan

Tax & Budget Survey

Under Representative Groups Report

Uniform Financia Report

Uniform Financial Statements

Unit Cost

The Office of Information Services and the Office of Institutional Research are

two resources within the College from which information can be obtained. Typically,
these two offices are the repositories for many of the reports. Furthermore, the College's
administrative data base, SCT Banner, contains data that is potentially a wealth of
information.

Despite these rich resources, the College lacks aformal and structured process for
collecting and disseminating information. The College community as a whole does not
aways know of the many reports that are available or what type of data and information
is being reported. A fact book is not regularly produced. All of these deficiencies can
retard information gathering and subsequently slow the decision- making process. In
addition, and perhaps more seriously, the lack of a structured process of information
processing within the College may signal that information and assessment of resources
are not integrated.
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Strengths, Concerns, and Recommendations

Strengths

The College has working planning processes in place that are effective and
flexible to meet the challenges of change from within and outside the institution.

The Strategic Planning process includes College personnel from middie
management to the Board of Trustees.

Information for planning purposes is available from a variety of sources. The
College’ s decision-making process is participatory and as broadly based as
practicable.

Concerns

The College lacks aformal, structured process for collecting and disseminating
information.

Allocation of funds reflects ingtitutional priorities, which may not focus on
instructional mission of the College.

A College “fact book” has not been regularly produced.
The Strategic Planning process needs to involve al faculty members.

The Strategic Planning process does not include students, entry-level staff, and
associate faculty.

The Technology Committee’ s budget plan is not communicated well to budget
managers.

Inefficient or ineffective committee work is not addressed but rather
circumvented.

Recommendations

The College should review how information is disseminated and devise a
structure for accomplishing effective dissemination.

The College should regularly and systematically assess the allocation of funds and

include the results in the Strategic Planning process, make necessary changes, and
keep the College focused on its mission.
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The Technology Committee should clearly and specifically identify and widely
disseminate their annual technology budget to all budget managers.

The Strategic Planning process should involve more students and members of the
faculty, besides department chairs.

A College fact book should be produced annually.
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Chapter 13

Publications, Policies,
and Practices

Criterion 5: John Wood Community College
demonstrates integrity in its practices and
relationships.




Chapter 13

PUBLICATIONS, POLICIESAND PRACTICES

John Wood Community College is showing patterns of evidence its catalog or
other official documents include its mission statement along with accurate descriptions of
its educational programs, degree requirements, and learning resources. The College
catalog clearly states its admission policies, academic and non-academic policies and
procedures directly affecting students, as well asits charges and refund policies. The
academic credentials of its faculty and administrators are clearly listed in the College
catalog. The publications of JWCC accurately disclose its standing with accrediting
bodies with which it is affiliated. Policiesarein place to make available, upon request,
information that accurately describes its financial condition. Policies affecting all
external relationships are conducted ethically and responsibly.

I ngtitutional Commitment to I ntegrity

Through its policies and practices John Wood Community College seeks to
promote an honest and accurate representation of the values upon which it was founded
and from which the professional behaviors of staff and faculty proceed. A fundamental
core value of the College is Integrity, stated as, “We maintain responsible persona and
professional behavior.” An equally important core value is Accountability, expressed as,
“We hold ourselves accountable for the quality of academic programs and learning
environments.” College policies and subsequent practices are deliberately intended to
promote harmonious interpersonal relationships between staff, students, and the general
public. A further intention is to be truthful in what is said and done and to be faithful to
this commitment as defined in the Core Values.

Following are the policies and practices that demonstrate the College's
commitment to integrity.

Grievance Procedur es

Grievance procedures for JWCC students and employees are publicized in several
different documents. With regard to student policies, the student grievance policy is
printed in the IWCC catalog and student handbook. The College encourages students to
bring legitimate grievances or problems to the attention of the administration. Students
are encouraged to meet with College personnel and other persons involved to discuss
problems and potential grievances. The Vice President for Student Services should be
informed of these discussions. In addition, the student will meet with the Vice President
for Student Services to informally present the details of the alleged grievance and the
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Vice President may offer resolution to the problem. If these efforts do not resolve the
grievance, the student may appeal to the Student 1ssues Committee. Board Policy 623
also deals with student grievances.

Employee policies related to dispute resolution are found in Board Policy 304 and
the Collective Bargaining Agreement. The policy requires first discussing the grievance
with the immediate supervisor. If the matter is not resolved, the employee will meet with
the Vice President having jurisdiction over the program, then the President, and, in
unusual cases, the President may grant the opportunity to present the grievance to the
Board of Trustees. A fuller review of grievance procedures for staff and faculty is found
in Chapter Three.

Non-Discrimination

The College complies with appropriate civil rights legisation and is committed to
egual opportunities for students and employees. In March 1997, the Illinois State Board
of Education conducted aregularly scheduled civil rights review of the College. One of
the findings of potential noncompliance included a lack of an annual notice to students,
parents, employees and the general public stating that vocational opportunities will be
offered without regard to race, color, national origin, gender or disability. Effective fall
1997, the Office of Public Relations initiated procedures for publishing notices three
times per year, in the College's fall schedule of classes that is distributed throughout the
district.

Another finding stated that a district nondiscrimination statement was not found
on all materials distributed to students, applicants and employees. In response, the
College developed the following non-discrimination statement for inclusion in all
materials distributed by the Office of Public Relations and the Office of Human
Resources: “JWCC insures equal educational opportunities are offered to students,
regardless of race, color, national origin, age, sex, religion or handicap.”

All JIWCC employees were informed of the need to include the non
discrimination statement in all materials distributed by the College. In November of each
year, the College conducts an audit of distributed materials to confirm inclusion of the
non-discrimination statement. The JWCC Catalog and Student Handbook, Staff
Handbook and Collective Bargaining Agreement each contain statements of commitment
to non-discrimination, and equal opportunity for all applicants and members of its student
body, faculty, and staff. Due to these efforts, the lllinois State Board of Education did
not conduct a civil rights audit in 1999.

Board Policy 202 further defines this commitment, in terms of general policy;
sexual harassment; educational services agreement; affirmative action policies; contracts,
purchases, and facilities; student recruitment and admission; curriculum; counseling;
financia aid; and activities and grievances.
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Diversity

The College recognizes the low level of diversity among its faculty and staff.
Fewer than five employees are classified as non-white, though male and female
employees are evenly distributed and a wide range of agesis represented. The Board of
Trustees includes an African- American who serves as Board secretary. Since 1999 the
College's Strategic Plan has included goals and objectives to improve diversity among
faculty, staff, and students. These goals are shared by the Office of Human Resources
and the Marketing Committee. Following the initiative taken by the President who
hosted a focus group to discuss how the College could improve its diversity, a Diversity
Committee, which includes the Director of Human Resources, was formed to address
these issues. The College, in accordance with federal regulations, also has an affirmative
action policy and collects voluntary Equal Employment Opportunity Affirmative Action
information.

More specific information on diversity activity at WCC is found in Chapter
Three. Below isareview of how the College is addressing the issues of immigrants to
the area, how the College is seeking to create multicultural and international
understanding betweenthe student body, and how the College serves disadvantaged
students.

For immigrants to the USA, JWCC’s Adult Education program provides free
services to individuals who have not mastered English as asecond language, and who
seek American citizenship or additional education through a GED. Relatively small
numbers of students participate due to the lack of immigrants to the area, but 25 students
per semester on average enroll in these courses. Such free services represent the
College’ s commitment to enhance inclusiveness throughout society.

In an effort to increase students' knowledge of international awareness, students
seeking the AA and AS degrees are required to take three credit hours of course work in
thisarea. The aim isto sensitize students to different cultures and value systems in order
to create tolerance and appreciation for them.

Through two programs administered by the Support Services Center, many
students who may encounter obstacles in their pursuit of postsecondary education as a
result of adisability or disadvantage are eligible for services. Student Support Services, a
Department of Education TRIO program, focuses on students desiring an associate
degree or higher, who are low-income, first- generation college students or who have
disabilities. The Perkins Il program assists students who are pursuing a certificate or
associate degree in avocational or technical area and who have economic or academic
needs or disabilities. IWCC’s Scholarship Program also serves as atool to reduce
obstacles and increase diversity. In addition to many scholarships offered for women,
severa scholarships targeting minority groups are described in the IWCC Scholarship
Directory.
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Research is ongoing to determine the quality of services being provided to
underrepresented groups and whether the ways JWCC serves underrepresented students
through its general administration and separate programs focusing on minority groups,
women, and students with disabilities are effective. According to a Campus Climate
survey, minority students state that they respect IWCC. The survey revealed that they
think the College has valuable offerings and a supportive and friendly atmosphere, and
they appreciate these characteristics. On the other hand, the survey indicated that
minority students desire a greater number of minority students, staff, faculty, and
administrators at the College.

The Support Services Center provides opportunities for assistance to al three
student groups identified above as well as other groups of students. Organizational and
administrative changes that were instituted in 2000-2001 have succeeded in providing
more effectual service. JWCC maintained the Single Parent/Displaced Homemaker arnd
Educational Equity programs evenas they were incorporated into the Perkins 111 funding
resource.

Geogr aphic Enhancement for Education

JWCC's efforts to enhance access to education are evident in multiple ways such
that instruction is provided on the main campus, in uptown Quincy, in education centers
in Perry, Pittsfield, and Mt. Sterling, and in most district high schools. In addition,
courses are offered on the Internet, through distance learning, and in open learning
centersin Quincy, Pittsfield, and Mt. Sterling to accommodate individual student’s
schedules. JWCC also sponsors and isinvolved in area seminars with different affiliates
such as Blessing Hospital and the Illinois Veterans Home. Additional examples of
enhancing education include Tech Prep and the Talent Search programs.

Scholars for Quincy, a program to identify talented eighth graders who show
academic promise but who face obstacles in completing a college education, isin its third
year of existence. Students are provided with mentors and additional support, and, upon
high school graduation, if they have fulfilled the obligations of the program, are eligible
for four years of free tuition-two years at JWCC and two years at Quincy University.

Collaboration with Other Institutions of Education

Transfer and vocational programs at Jonn Wood Community College are
coordinated and monitored by the Vice President for Instruction’s office. The College
has articulation agreements with area institutions that are reviewed annually for renewal.

In 1993, the Illinois Board of Higher Education, the Illinois Community College
Board, and the Transfer Coordinators of Illinois Colleges and Universities jointly
launched the Illinois Articulation Initiative (1Al) to facilitate the transfer of students
betweenall Illinois colleges and universities--public and private, associate-and
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baccalaureate-degree-granting. Panels of faculty members assisted by Transfer
Coordinators were empowered to develop a General Education Core Curriculum that
would be acceptable in transfer at al Illinois institutions in lieu of each college or
university’s own campus-wide general education curriculum of comparable size.

Prior to the Al community colleges were required by the Illinois Community
College Board to articulate new and revised transfer courses either with three lllinois
public universities or with three baccal aureate degree- granting colleges/universities to
which amajority of the community college’s students transfer. The second option was
cumbersome because the community college had to verify that a majority of its students
in aparticular field transferred to the college/university where the course was articul ated.
Since 1999, courses that are approved by the IAl need no further documentation of
aticulation.

On-line and aternative delivery courses are annually reviewed by the coordinator
of individualized and developmental education at WCC and by counterparts at Moberly
and Southeastern community colleges.

Interdistrict cooperative agreements are evaluated annually for renewal by the
Vice President for Instruction’s office. Agricultural programs, computer-aided design
(CAD), and electrical technology are articulated with four-year ingtitutions in two-plus-
two agreements and are evaluated by the Dean of Career and Technical Education as well
as personndl at the four-year ingtitutions.

High school dual enrollment courses are evaluated semester-by-semester by the
Dean of Transfer Education as well as the high school offering dual credit. In September
2002, a coordinator of ITV and dual enrollment was hired to promote and manage dual
enrollment courses.

The Tech Prep program, established by the West Central Regional System, is
located at the Quincy Area Vocational Technical Center on the Quincy High School
campus. Tech Prep is a planned sequence of academic and technical courses beginning at
the ninth grade and that articulate to postsecondary experiences which can lead to an
associate in applied science degree. Students are prepared with skills and competencies
needed to meet employers performance standards. The program is reviewed and
updated annually by representatives from the West Central Regional System, the
College’s Tech Prep representatives, and the West Central Regional coordinator.

I nter collegiate Athletics

Part of the continued evolution from contracting college to a more self-sufficient
institution came in the fall of 1990 when the John Wood Community College Board
chose to add intercollegiate athletics to its date of student extra-curricular offerings.
Currently the College has a director of athletics and competesin women's and men’s
basketball, women’s volleyball and softball, and men’s baseball and golf. The Collegeis
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amember of the National Junior College Athletic Association (NJCAA) and is subject to
its principles and guidelines, which include but are not limited to eligibility, scheduling,
practice times and dates, recruiting, and scholarships. All agreements for athletic events
are held in the Office of Student Life and Athletics. The primary focus of IWCC's
athletic program is to offer area students an opportunity to participate in intercollegiate
athletics at alevel that previously has not been available to them. Student participation
will be determined by criteria and standards established by the National Junior College
Athletic Association as well as by JWCC.

Student athletes are required to achieve academic standards comparable to the
student body. This was reflected by the 2001 women'’ s basketball team which was
ranked 17" in the Nation among al Division I, 11, and 111 schools for having a grade point
average above 3.0. In addition, in the past two years, the women’s basketball team was
recognized and honored for having two Academic All Americans with a grade point
average higher than 3.5.

During the academic year, a variety of intramural athletics is provided for IWWCC

students who do not want to compete in intercollegiate athletics. These are available in
coed volleyball, softball, and basketball to name a few.

Student Or ganizations

JWCC has apolicy for the formation of new clubs or organizations. The policy
guides interested parties in obtaining a faculty or staff member to serve as an advisor,
writing a petition to start the new club or organization and completing the recognition
form. The Inter-Club Council (ICC) presides over JWCC clubs and organizations,
providing assistance for formation of new clubs and organizations, coordinating
activities, recommending action to the Student Government Association (SGA) and
providing areport a al SGA meetings.

The policy describes the process for applying for funding through the SGA. In
addition, the SGA provides a suggested format for establishing an organizational
congtitution and for the formation of by-laws, outlining purpose, structure, membership
and dues, officers, meetings, faculty/staff advisor guidelines, quorum, amendments, and
ratification sections.

The student activities handbook provides mission and goa statements, describes
the Student Senate, the Inter-Club Council, the Program Board, Intramurals,
Intercollegiate Athletics, and all the existing clubs and organizations at WCC. The
inside of the front cover of this handbook states, “ The Student Government Association
encourages all studerts to get involved in ‘student life' to enhance their educational
experience. All of the programs, clubs, and organizations promote leadership skills and
personal development.” The JWCC Student Government Association has developed a
handbook, including awritten constitution and by-laws, as well as written inter-club
council policies, advisor policies, and member policies.
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External Relationships

John Wood Community College participates in avariety of subsidiary business
relationships when facilities and equipment can not be shared in some fashion. Straight
agreements for use of facilities exist with the Quincy Family YMCA, Quincy University,
Main Street Gym and Cheryl Loatsch Fitness Studio. Agreements with these
organizations are maintained in the Office of Finance and Business Services. The
College also uses facilities where no formal agreement exists such as Spectrum Health
Club, Westview Golf Course, Quincy Racquet Club, Payson Road Christian Church, and
Madison Park Christian Church. Finally, the College has an intergovernmental
agreement with the Quincy Park District to develop recreational facilities on the WCC
campus when it becomes mutually feasible.

The Truck Driver Training program uses equipment and facilities provided by
Sharkey Transportation. The arrangement is monitored by the Director of Transportation
and Public Safety. Other business entities offering services through the College include
Hy-V ee Foods, the College’ s cafeteria vendor, and First Bank, which operates an ATM
machine on the WWCC campus. Microsoft and ACT are also vendors on the College
campus.

Handbooks and Policy Manuals

JWCC recognizes the need for clear statements of personnel and student
regulations affecting the performance of employees and students. Equally important is
the necessity that these be understood by all students and staff members and uniformly
applied to everyone. Therefore, handbooks and policy manuals are made available.

The JWCC catalog serves as the student handbook and is updated annually. The
catalog and student handbook contain information regarding student grievance
procedures, college terminology, admissions information, financia aid information, and
course/program information. The JWCC catalog and student handbook is distributed by
the Office of Public Relations and is available at many campus locations, including the
JWCC Bookstore, each vice president’ s office, and Enrollment Services.

The faculty handbook was last updated in 1998 and, therefore, does not contain
current policies in some cases. Once the collective bargaining agreement was approved
by both the Board of Trustees and the collective bargaining unit (John Wood Community
College Faculty Association, IFT/AFT Loca #6086), the faculty handbook was
effectively superseded. The collective bargaining agreement contains provisions for
grievances, load assignments, schedules, and other salary and working condition
information.
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A concern of the College is that not all the information provided in the original
faculty handbook was negotiated and included in the collective bargaining agreement. In
these instances, the College must rely on past practice. In order to resolve these
concerns, the administration and the bargaining unit created two task forces to further
study faculty concerns. These two task forces have researched the following topicsin
preparatlon for the next contract negotiatiorns which will begin during spring, 2003:

Selection of Department Chair;

Evaluation of faculty;

Establishment of a Tenure Committee;

Titles of faculty;

Classsize;

Professional development;

Tuition grants,

Severance pay;

12-month base contracts;

Payment for 10-month, 11- month and 12- month contracts;

Compensation for non-teaching responsibilities and

- Early retirement.
Even though the collective bargaining agreement is in place, full-time faculty has
indicated a need for a comprehensive faculty handbook.

The associate faculty handbook has recently been updated and is available to
associate faculty members at the College’ s faculty convocation, which occurs twice a
year. For associate faculty members who do not attend the convocation, the department
chairs, instructional services directors, and coordinators of the outlying centers deliver
the handbooks to the associate faculty in the area. The Office of the Vice President for
Instruction is charged with collecting input and comments and updating the handbook.
The associate faculty handbook will be updated as needed but not less than every two
years. Extra copies are available from the Office of the Vice President for Instruction.

In 2001, the Office of Human Resources created a comprehensive staff handbook.
The staff handbook contains information on grievance procedures, payroll procedures,
benefits and general employment information. Each staff member was given a copy of
the staff handbook along with an acknowledgement form, stating he/she has familiarized
himself/herself, at least generally, with the contents of the handbook and acknowledges,
understands, and will comply with the information contained in the staff handbook. New
staff members are given the handbook during the orientation process. The Office of
Human Resources is charged with collecting input and comments and updating the
handbook as needed. Extra copies are available from the Office of Human Resources.

In order for Board policies to be quickly and easily updated and for all employees
to receive the same updated information, the Board Policy Manual is online and can be
accessed through the IWCC Intranet. Employees must use their user name and password
in order to access the Board Policy Manual, potentially making access difficult for
employees who are not computer literate or for those who do not have desktop accessto a
computer. Having the Board Policy Manua on the intranet does not allow the general
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public to access it. Hard copies of the Board Policy Manua may be found in the Library,
the President’ s Office, each vice president’ s office, and in outlying education centers.

Publications

JWCC utilizes many methods in its efforts to disseminate news and information
throughout the community. These include use of the College's Web site, www.jwcc.edu,
various printed publications, news releases and press conferences, advertising, and the
Speakers Bureau.

Publications that are published and distributed annually include the catalog and
student handbook, three credit class schedules and three non-credit class schedules, and
an annual report on the College. Publications that are published and distributed on an as-
needed basi s include academic program brochures, brochures/flyers on upcoming classes
and events, the "quick facts" brochure, and flyers on new services available at the
College.

In addition to publications handled directly by the Office of Public Relations,
many departments publish and distribute targeted, special-audience publications of their
own. All brochures, flyers, booklets and other publications published by various
departments are to be reviewed and approved by the Office of Public Relations prior to
distribution The purpose of this review isto ensure consistent use of terminology in
referring to the College, its history, its operation, and its mission and goals; to ensure
accuracy of information provided; and to ensure appropriate use of the College logo and
other graphic elements.

Brochures

JWCC publishes and updates as necessary a "fact sheet"--a small brochure with
general information on the College, including the district population; number of credit
and nontcredit students and a breakdown of credit students by gender, age, and full- or
part-time status; budget; number of faculty and staff; programs available and degrees
offered; and the mission. This brochure is disseminated at meetings of local
organizations by members of the WCC Speakers Bureau and is available for public
access at all IWWCC centers. IWCC academic program brochures are formatted in a
similar manner, with similar categories of information provided for each program area;
each brochure includes an" About the College" panel that provides accurate and
consistent background information on the College. No publication date was noted on any
of the brochures.

- 246 -



College Catalog and Student Handbook

The College prints a catalog and student handbook once each fiscal year. Copies
are made readily available to the genera public as well as to prospective and current
students. The catalog and student handbook includes general information on the history
and development of the College; the philosophy and mission of the College; the core
values statements created by the staff and faculty and adopted by the Board of Trustees;
and developments currently under way at the College. It also includes information on
academic programs available to students, services available to students, and rules and
guidelines for students, as well as descriptions of credit and non-credit courses and such
general- information pieces as telephone numbers, College calendars, maps of College
centers, and a list of staff and faculty. Various pieces of information included in the
catalog and student handbook are frequently edited and duplicated in brochures and
flyers, thus ensuring that information shared in publications is consistent.

Annual Report

The College’ s annual report, printed and distributed each fall, serves as an
"abbreviated" newsdletter to the public, highlighting achievements and accomplishments
during the previous fiscal year while also providing operations and budget information
for public record.

Class Schedules

The three credit class schedules and three noncredit class schedul es published
each year provide accurate, consistent information on classes and other offerings of the
College during the coming term. The College's non-discrimination statement is included
in each publication. Also included is information on the college's TDD telephone
number and services available to disabled persons.

News Releases

More than 300 news releases are sent by the Office of Public Relations to area
news media each year. These releases provide information on upcoming classes and
services; recent developments and changes at the College; and accomplishments of
students, faculty and staff. Each release includes a telephone number for persons to
contact the College about informationin the release; it also includes names and persons
in the Office of Public Relations that news media staff may contact if they have
guestions. Records on how and when these releases are published by newspapers within
the district are maintained by clipping articles from newspapers and pasting them into
scrapbooks; in addition, copies of many TV and radio news stories about the College are
made and kept on file.
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Web Site

The College's Web site is regularly reviewed and edited, but the College has
difficulty in maintaining current information. Included on the Web site are such typical
items as the name and address of the College, information on programs and services
available, and details on upcoming events (largely through inclusion of news releases).
Also included are information on each member of the Board of Trustees and the
President, the philosophy/mission/goals, the core values statements, and the
nondiscrimination statement. A concern with the Web site is how best to maintain its
currency and educating staff on how to update information via a decentralized input
practice.

Advertisements

Advertisements are placed in local media throughout the year, most heavily
during registration periods for the fall, spring, and summer terms. Advertisements are
regularly reviewed by the Office of Public Relations for accuracy, honesty, proper use of
College name, and other College-related details. Media used for advertisements include
the only daily newspaper in the district, almost every weekly newspaper in the district,
severd radio stations in the district, and both television stations in the district, as well as
selected newspapers and radio stations in northeast Missouri. With regard to television
advertisements, within the past 18 months the College has produced three commercials
which aired on local television; together the three advertisements accurately describe the
College as well as highlight graduates, employment opportunities, and different programs
offered at the College.

Speakers Bureau

The College recently implemented aformal Speakers Bureau to provide
educational programs to local nonprofit groups at no charge. All College faculty and
staff who volunteer to participate in the Speakers Bureau are trained so that information
provided to aLdiences is accurate and consistent, and all participants are provided with
copies of the "quick facts' brochure to distribute to attendees.

Strengths, Concerns, and Recommendations

Strengths

The College is committed to implementing civil rights and increasing its diversity
among its employees and student body.

- 248 -



The College has adopted a statement of core values.
The College has well-defined grievance procedures for employees and students.

The criterion for student clubs/organizations is a well-formulated guide for
interested participants.

JWCC maintains an active Student Government Association with input into
JWCC policies and procedures.

A Student Trustee (elected by the student body) is a nonvoting member of the
JWCC Board of Directors.

JWCC honors cultural diversity though the celebration of Black History Month as
well as Women’s History Month.

There is an AfricanrAmerican Board Member.

JWCC enhances student access with multiple centers, and accommodates students
through various types of learning opportunities offered.

All program brochures provide comparable information, are accurate, and provide
an overview of the College. They aso are formatted the same and are
professional looking.

The catalog and student handbook is easily accessible with extra copies located in
each department.

The College has enhanced its marketing by using loca television media.
College policies are available on the intranet.
The College has an attractive Web site.

Concerns

There are limited hard copies of the Board Policy Manual and accessing the
JWCC intranet may be a difficulty for some employees.

The general public is unable to obtain the Board Policy Manual via the IWCC
Web site.

Thereisalack of diversity at WCC, particularly among employees.
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There isminimal information of student progress at other colleges upon
transferring from JWCC.

Faculty and administration are concerned that there is no updated version of the
faculty handbook.

The College Web site is not regularly updated.

Recommendations
The President’ s Office should consider making hard copies of the Board Policy
Manual available to the general public as well as placing the Manual on the
JWCC Web site.
The President’ s Office should implement a College-wide policy and procedure
manua and a College-wide contract manual to be kept in a central location and

updated as needed.

The Office of Human Resources should continue to address the challenges of
recruiting for diversified faculty and staff.

The Office of Institutional Research should collect and compile statistics
regarding the success of students transferring to four-year institutions.

The Offices of Instructiona Services and Human Resources should create and
update a faculty handbook to supplement the collective bargaining agreement.

The College should conduct an extensive review of all publications to ensure that
the College’ s mission statement and core values are included.

The Offices of Public Relations and Human Resources should ensure that all
employment related publications cortain information on the Americans With
Disabilities Act.

The Office of Public Relations should ensure that all publications include a print
date.

The College should continue to communicate to all employees any and all
changes to Board policy in a consistent and timely manner.
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Chapter 14

Auxiliary and External
Relationships

Criterion 5: John Wood Community College
demonstrates integrity in its practices and
relationships.




Chapter 14

AUXILIARY AND EXTERNAL RELATIONSHIPS

John Wood Community College is showing patter ns of evidence that relationships
with other institutions of higher education are conducted ethically and responsibly with
appropriate support for resources shared with other institutions. Relationships for
intercollegiate athletics, student associations, and subsidiary or related business
enterprises are conducted ethically and responsibly, with oversight processes for
monitoring contractual arrangements with government, industry, and other organizations
in place.

Since its inception, John Wood Community College has sought out, nurtured and
maintained external relationships of al kinds and all descriptionsin an effort to offer
students a diverse collegial experience. JWCC has often used these relationships as a
foundation on which to build when facilities and funding were not available. The
Collegeis historically grounded in meeting student needs by developing, sharing and
fostering relationships both with academic institutions as well as with private and public
entities. This historical grounding and the integral role these external relationships play
in the life of the College highlight the necessity of vigilant supervision and proctoring.

Founded as a contracting institution, JWCC used external relationships with local
ingtitutions of higher education on which to build course and program offerings during
the formative years of the College. As the academic landscape changed and the College
evolved into a more self-sufficient institution, WCC continued to utilize the expanded
course offerings of other ingtitutions to meet student needs. Because of this early and
continued reliance on other institutions, the College puts a high priority on conducting
and honoring al of these relationships ethically and responsibly.

Additionally, the College has a commitment to share resources with other
institutions with the focus of meeting student needs. JWCC monitors and oversees the
sharing of resources to ensure that appropriate support exists. The College's continued
growth and evolution as an institution hasfurther necessitated the expansion of external
relationships in the areas of intercollegiate athletics, student government associations, and
subsidiary or related business enterprises. In offering students the chance to pursue
athletic participation beyond high school, John Wood Community College has
established and maintained relationships with governing bodies in athletics at the national
level, within its conference and with other institutions. Student government associations
at John Wood Community College are members of national organizations and follow the
guidelines of these organizations.

Finally, John Wood Community College oversees awide variety of arrangements

with government organizations and entities as well as industrial facilities of varying
degrees. All of these relationships in some way contribute to offering WCC students a
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diverse and meaningful experience--either in a purely academic sense or in a
vocational/technical setting or in some combination of the two. In light of this
contribution, the College strives to monitor all auxiliary and external relationships to
insure that these relationships reflect a deep commitment to student learning.
Additionaly, the College strives to maintain an ethical and responsible approach to the
fulfillment of contracts and agreements as well as the support of all mutual agreements or
shared resource arrangements.

Auxiliary Services

Auxiliary services are services that function in a subsidiary role to the educational
process. Those that are so classified are the bookstore, vending services, student
activities, and athletics. The Auxiliary Fund accounts for transactions of these self-
supporting activities, though institutional fees support athletics and student activities. At
one time child care services were offered to students and staff, but were adrain on
resources and had to be subsidized. Outsourcing child care to the YWCA was tried from
1998 to 2001, but ceased operations when grant support evaporated, demand declined,
and expenses exceeded revenue.

For FY 02, the bookstore produced revenue of $757,573 and total operating
expenses of $620,083. In addition to textbooks (new and used), the bookstore provides a
large number of convenience supplies such as beverages, food items and toiletries.
Leisure wear bearing the IWCC logo are also sold. The bookstore offers a textbook buy-
back service at the end of the fall and spring semesters. Typically, the bookstore has a
profit that has been transferred to the College’ s education fund to support educational
rocesses.

Beverage vending machines are available on campus provided through an
agreement with Refreshment Services, alocal Pepsi distributor. Non-beverage vending is
provided through an agreement with Hy-V ee Food Stores alocal supermarket. Money
received from the beverage vending machines is used to fund various socia activities for
both employees and students and to supplement athletics.

Prior to the move to the new campus, John Wood Community College entered
into an agreement with Hy-Vee Food Stores to provide cafeteria services for the students,
staff, and faculty. The College will underwrite the agreement for approximately $50,000
annually. The cost will be absorbed by profits from the bookstore. Asthe cafeteriais
new and has not yet completed the first year on the new campus, it has not been included
in the auxiliary services. However, in the future the cafeteria will be included in this

category.

The College collects a student activity fee as part of tuition. For the 2002-2003
academic year, the fee is $3 per credit hour. This feeis used to support student activities
such as the Student Government Association and athletics. I1n addition, each student
organization and athletic team is encouraged to raise additional funds to support their
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goals and objectives. The College does not use tax dollars to fund student activities or
athletics.

Additional information regarding the auxiliary fund can be obtained in the
appropriate General Purpose Financial Statements.

External Relationshipswith Other I nstitutions of Education

A review of relationships with other educatioral institutions is summarized in
Chapter 13. The College has articul ation agreements, shared facilities, and cooperative
agreements to enable students to have full educational experiences.

Shared Resour ce Agreements

John Wood Community College is deeply committed to the sharing and the
creative utilization of resources within the educational community, again with greater
student utilization and greater student opportunity as its main goals. Shared resources
utilized by the College fall into three general groupings: contractual, cooperative, and
financial or grant agreements.

Examples of straight contractual agreements would include but not be limited to
the e-College program, IBM AS/400, Dot Foods, Cisco, and the University of Illinois,
Springfield, National Public Radio Station. These agreements are held in the Vice
President for Instruction’s office or the College's Business Office.

JWCC also participates in many cooperative agreements. The Tri-State
Community College Training Consortium, a cooperative arrangement between three area
community colleges (JWCC, Moberly Area Community College in Moberly, Missouri,
and Southeastern Community College in West Burlington, lowa) for online coursesis an
example of such an agreement. The consortium markets each others' courses, offers the
courses and enrolls students in these courses at all locations. Representatives from each
ingtitution evaluate course offerings. Another example of a cooperative agreement
arrangement is the Western Illinois Education Consortium (WIEC). This consortium is
made up of regiona community colleges, Western Illinois University, and the Quad
Cities Graduate Center and allows each institution to offer or provide interactive
television or online courses taught by any of the member institutions. The Quincy Area
Vocationa Technical Center currently has a cooperative agreement with WWCC for Tech
Prep, afederal grant program to articulate and facilitate the transition from high school to
postsecondary education. Finally, the College has a partnership with the Illinois Century
Network whereby the College provides space to place their equipment to transmit data
throughout western Illinois; in return the College receives five mg of bandwidth.

The College a'so maintains partnership agreements with local industry,
specifically, Gardner Denver and Goodrich Industries for the compressor technology
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program. In these partnerships, the College isin charge of all curriculum, credit, and
articulation of the program. The industrial partners provide al facilities, materials and
instructors. The truck driver training program has a strong relationship with Sharkey
Transportation and uses their grounds and facilities for classrooms and a driving range.
These programs are overseen and evaluated by the Vice President for Instruction’s
Office.

Another example of a shared resource includes the unique arrangement of the
JWCC Agricultural Education Center at Perry, lllinois. This educational attendance
center islocated in the University of Illinois Orr Agronomy Research Center. The
University of 1llinois deeded three acres of land to JWCC on a 99-year lease to build the
Agricultura Center. In exchange, the University of Illinois uses the IWCC Agricultural
Center by having designated space for University of Illinois staff offices, a maintenance
shop, and machine storage. Employees of the University of Illinois use other areas of the
building when JWCC classes are not in session. This arrangement allows JWCC students
and employees access to the latest in agronomy research, educational plots and training
areas specifically designated on the University farm, and the University of Illinois
Animal Sciences (Beef) Research unit. Established in 1980, this agreement was renewed
in FY 02.

Athletic, Student and Subsidiary Business Relationships

As summarized in Chapter 13, the College offers athletics by using facilities
owned and operated by other entities such as the Catholic Y outh Organization, the
YMCA, and the Quincy Park District among others. Additionally, as also summarized in
Chapter 13 and identified above, the College partners with business and industry to offer
clinical experiences, internships, or classroom instruction for training.

Strengths, Concer ns and Recommendations

Strengths

The history of John Wood Community Collegeistied to the creative and
innovative use of services and facilities within and outside the educational
community to provide students a complete learning experience.

Student need and affordability clearly drive the College's focus on its many
auxiliary and external relationships and has since its inception.

When facilities were not available on the College’ s campus, other facilities

have been shared or contracted with other educational institutions or
businesses.
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Concerns

As the College continues to evolve, with the capability of offering more
programs and activities on its own campus, JWCC must balance operational
efficiency with the appropriateness of shared resources.

The contract with Hy-V ee Food Storesto offer dining services may need to be
reviewed for the College to remain financially stable while still providing
dining services to faculty, staff and students.

Recommendations

The Office of Instructional Services should evaluate and assess the success of
courses where the course is offered at a site not owned by the College but

where the College has responsibility for the quality of the program.
The Office of Finance and Business Services should evaluate and assess the

success of the dining services contract with an external agency to offer dining
Services.
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Chapter 15

Summary,
Strengths, Concerns,
and
Recommendations

Criterion 4: John Wood Community College can
continue to accomplish its purposes and strengthen its
educational effectiveness.




Chapter 15

SUMMARY, STRENGTHS, CONCERNSAND
RECOMMENDATIONS

John Wood Community College is showing patterns of evidence that
a structured, continuous assessment process has been devel oped to determine areas of
strengths and concerns. The assessment process involves students, faculty, and
administration. The College has a clear understanding of how the strengths and
concerns of the institution impact its educational programs The College plans for
growth and change and organizes its resources to support its plans for strengthening and
changing both the institution and its programs.

The 1991 NCA visiting accrediting team to John Wood Community College
expressed a concern about the College' s ability to continue to operate effectively as it
moved away from its common market practice of contracting with other educational
entities. At that time the size of the faculty was relatively small, facilities were cramped
and inadequate, and financial stability was uncertain. It was alarge and valid concern,
both to the team and to College staff. Yet, ten years later, as detailed in this self study, it
is clear that the College has not only survived, but also prospered.

As noted often throughout the self-study, John Wood Community College has
undergone radical transformation since 1991. The presidency has turned over; five of
seven trustees are in their first term; senior administration has changed, in some cases
rapidly and often; contracting with other educational organizations has ended; the full-
time faculty has nearly doubled in size, organized, negotiated its first contract, and
created a Senate; curricula have been deleted, added, or radically refined; new learning
environments rich in technology enhancements have been implemented and are
populated; and an entirely new campus has been developed and occupied. Any one of
these changes would be enough to redirect the momentum of a college, but each of these
numerous opportunities and challenges confronting John Wood has been successfully
met.

In this corcluding chapter the discoveries made through this self study will be
discussed in terms of the future of John Wood Community College, as a self study should
provide insight to long-range needs. Concurrent with this review of discoveriesis an
update to the Strategic Plan for the College. These two activities share a targeted
outcome--a plan for the future of JWCC based on a comprehensive review and
thoughtful, global evaluation.
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Mission, Purpose, and Gover nance

Since 1991 the mission and purpose have remained unchanged. However, the
mission statement should be reviewed and amended as appropriate. Itisautilitarian
document, and could be reformed to be more visionary. The purpose of the College
remains the same throughout its history that isto offer quality, convenient and affordable
education opportunities to the people of western Illinois.

Unlike the mission and purpose of the College, the governance system has
undergone reform in the last ten years, and has generated both praise and concern. A
major change in the governance of the College has been the development of a Faculty
Senate with the intent of giving the faculty a strong voice in matters of curriculum,
academic standards, assessment, and overall decision-making processes. The Senate is
still maturing, and there is alack of full participation by faculty. It iswell positioned,
however, to become an effective body, and once faculty acclimates to this organization
the Senate will be a strong vehicle for addressing faculty concerns, needs, and interests.

Another significant change in the governance of the College is the addition of the
Leadership Council, composed of mid-management directors. Like the Faculty Senate,
it, too, is struggling for an identity and purpose. The body believes it has little
independent authority from the President or Vice Presidents and is reluctant to meet just
to review announcements. From the President’s perspective, this particular body needs to
be included in the decision-making process for effective administration. The Council has
discussed its concerns with the President and has begun to establish goals for itself. Once
the Council feels it can take some initiative, it can become avital component of college
leadership.

The College Council was eliminated in 1999 from the governance system of the
College deemed as duplicative and unnecessary. It was abody of representatives of al
work groups and service areas who met monthly to review committee recommendations
and to consider action and referral to other bodies. Now, standing committees of the
College report to the Cabinet, which considers their recommendations for action. In this
system, IWCC is seeking to be more inclusive, promote collegiality, and establish
efficacy for al employees through areorganization of its governance. The committee
system encourages full participation. Nevertheless, committees could be improved with
better leadership training and enhanced dedication of employees' participation. The
accomplishment of these goals would move the College to afully participatory system.

A degree of cultural inertia affects the College, as employees are reluctant to
change practices or move from their comfort zone. A consequence of this attitude is
territoriality, which has a negative influence on interdepartmental cooperation.
Willingness to work together is cultural attribute to aspire toward.
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Facilities and Technology

The most obvious change to the College is the construction of a new campus. A
modern, fully functional campus provides instruction and service to the student body. In
many ways the buildings have given the College its identity and respect as a strong entity
within the community. The College has gained legitimacy throughout the general public
with its own permanent campus.

An advantage of erecting a new college in the early 21% century is the ability to
accommodate modern technology within the infrastructure of the building. Hence, the
College has a completely wired campus to take the greatest advantage of e-mail, the
Internet, and computer applications. All offices and classrooms feature state-of-the-art
technology, offering the opportunity for greater efficiency of tasks and effective teaching.

It should not be concluded that the new campus is the single facility of the
College. Consistent with its goal of accessibility, the College continues to have a strong
presence through the Agricultural Center near Perry, the Pittsfield Education Center, the
Dot Learning Center in Mt. Sterling, the truck driver training facility in Quincy, as well
as various school and community properties throughout the district.

The College is updating its Master Plan with an eye to the future. Needs for
additiona buildings and enhanced facilities have been identified, and will act as a guide
for future campus expansion. Taken into consideration in addition to the main campus
are the outlying education centers and the particular needs of each one.

Human Resour ces

A magjor accomplishment since the last accreditation review is the addition of a
full-time human resources office. All typical human resource functions are housed in the
HR Office including payroll, benefits, hiring and orientation, employee records,
personnel evaluation, and employee problems. Additionaly, the Office oversees
employee classification and professional development.

With the ending of the common market, IWCC proceeded to increase the size of
its teaching faculty by 21 positions since 1991. Over that time, the faculty worked with
the administration to develop a compensation policy, and subsequently formed a
collective bargaining unit affiliated with the lllinois Federation of Teachers. Since 1995,
the average salary for teachers increased 60 percent by 2002.

A classification and compensation system was developed for all other employees
in 1997-98, something that had not been formalized in prior years. The classification
system was reformed in 2001 to improve the clarity for job classifications and equity for
pay. The system enables the College to properly place employees in an appropriate
classification according to job responsibilities, and pay them accordingly.
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The fundamental organization of the College into four service areas has remained
consistent since 1991; however, effort has been made to empower employee groups and
include them within the decision- making process. As mentioned above, a Faculty Senate
has been formed and is functioning to represent faculty concerns and interests, and a
Leadership Council consisting of mid- management staff has been established to
incorporate them into the governance structure. The governance system has been
streamlined through the elimination of the College Council. A group that has not been
formally organized as a representative body is the support staff of the College, and this
remains a concern on how to incorporate them.

The College faces challenges in increasing the diversity of the student body and
employee groups. Despite efforts to diversify the College, not much progress has been
made. A Diversity Committee is studying the issues and leading the College in its
endeavors to improve in this regard.

A magjor struggle for the College is the employment of associate, or part-time,
faculty. With increasing numbers of students demanding more classes, the College faces
the problems of working full-time faculty overtime and depending on too few applicants
for associate faculty. A parallel problem for JWCC is including associate faculty within
the fold of the faculty and overall college. Many are left without full contact with full-
time colleagues or representatives of the College. The College is seeking ways to address
these problems.

Finance

The College has been able to operate within its means throughout the past several
years and enjoys fund balances in light of challenging economic conditions. No audit
exceptions have been noted by auditors the past few years in either unrestricted operating
budgets or in restricted budgets. In the past five years, the College has constructed new
facilities and financed the projects prudently and efficiently, using entrepreneurial skills
by selling property, maximizing its resources, and not raising taxes. Future capita
projects are anticipated.

The College expenses have increased over the past few years as significant salary
increases have been granted to staff, coupled with the overall growth in staff size. Raises
to associate faculty have been granted, and the number of associate faculty has increased
to meet the enrollment growth. The College will have to remain diligent in maintaining
its solvency with declining state support and avoiding high increases in tuition/fees for
students. As JWCC is dependent upon enrollment, it must seek ways to retain students
through degree completion as well as encouraging more people to enroll each year.

The College has aformalized procedure for planning through a participatory
governance structure. Budget planning is coordinated by the Office of Finance and
Business Services with input from throughout the College. Goa setting is developed
through the strategic planning process. Planning for facilities is accomplished through a
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steering committee to revise the Master Plan. The Technology Committee provides
direction for technologica needs and purchases. The College should tighten the
connection between the various planning efforts, particularly in budgeting and enrollment
projections.

Student Services

JWCC is a student-oriented college with multiple support servicesin place. Two
TRIO grants underwrite Support Services and Talent Search. The Carl Perkins I11 grant
provides funding for assorted services to students. Various state grants from the Illinois
Community College Board support initiatives such as Education to Careers, Business and
Industry training, and Welfare to Work. Additionally, the College operates its
Enrollment Services Center with unrestricted funds. Student activities and athletics are
funded by student fees and fund raising initiatives of coaches and/or student members.

The College has been able to coordinate the multiple funding sources and assorted
services effectively and efficiently into a seamless system. New facilities have enhanced
the quality of support service to students by allowing for more privacy in dealing with
students, specialized rooms, and improved collaboration. While serviceis provided
effectively to on-campus students, it is more of a challenge to offer smilar service to off-
site centers. District-wide service in a convenient location is being addressed by the
College.

Student services were streamlined in recent years by merging the admissions
office, the registrar, and the financia aid office into an Enrollment Services Center. The
goal isto provide a one-stop shop for students. The Center is conveniently located near
the Business Office, enabling students to take care of bills and related needs following
registration.

Cross training of Enrollment Services support staff has enabled immediate service
to students as they come to the center. New facilities have improved service with privacy
as needed, plus more counter and waiting space. Despite these advances, the College still
hears occasional student complaints about transfer and graduation issues.

The Career Center and the Center for Workforce Development have accelerated
the quality and quantity of economic development activities and training opportunities.
An improved and strengthened partnership with individual businesses has evolved with
open cooperation and communication facilitating training needs for individuals and
companies. Since most of the sponsored activities are grant funded, continuing
governmental support remains a concern.

The College provides numerous opportunities for student life events such as
performing arts (music), athletics, student government and clubs. Community colleges
have traditionally experienced difficulty in maintaining involved students in activities,
and JWCC is no different. However, with dedicated club sponsors the College has a
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number of active groups such asthe Agriculture Club, Phi Theta Kappa, BACCHUS, and
the Student Government Association. Intramurals have been regularly offered to students
who have the interest. Over the years, the College has had much athletic success in both
men and women athletic teams. The College has been limited by alack of facilities for
competitive sports for games or practices, and is seeking ways to improve this liability.
Equally difficult has been performances for the music program, but the construction of a
fourth building on campus should alleviate this handicap. Finding sponsors for student
activities remains a problem, and until more staff chooses to assume sponsorship duties,
student activity opportunities will be sporadic.

Curriculum

JWCC has a well-established curriculum development protocol, heavily
dependent upon faculty involvement and leadership. The faculty work through their
departments and/or supervisor in conjunction with the Curriculum Advisory Council and
Faculty Senate. Final approval is given by the President and Board of Trustees. All
courses are developed with a performance-based syllabus.

Instruction is delivered in numerous ways including traditional classroom
teaching, Open Learning Center, Internet based, and interactive television. The College
has established cooperative agreements with other colleges for Internet courses through
the Tri-State Community College Training Consortium and interactive television through
the Western Illinois Education Consortium. Additionally, the College participates in the
statewide network of 1llinois Community Colleges On-Line. State funding cuts have
weakened the interactive television cooperative, as al funding for this program was
eliminated for fiscal year 2003. The College is evaluating its ability to continue teaching
viathismode. An expansion of Internet courses is anticipated in the coming years.

An expanded relationship for IWCC is dua enrollment courses with area high
schools. The Illinois Community College Board and Illinois State Board of Education
have encouraged dual enrollment two ways. both permit the enrollment of studentsto be
counted for state assistance formulas and the ICCB grants funds to colleges for financial
assistance to secondary students. All benefit from the program as students are able to
accelerate their college education, high schools are able to enrich their curriculum, and
community colleges extend their services to a greater population.

John Wood Community College offers the associate in arts and associate in
science degrees leading to the baccal aureate degree. Degree programs are articulated
with al higher education institutions through the lllinois Articulation Initiative. The
faculty has reviewed the general education components for each degree, and revised
standards have been approved by the Board of Trustees. A balanced curriculum exposes
students to the humanities, sciences, social sciences, fine arts, and communication.
Additionally, students must demonstrate computer literacy competence, and meet an
international awareness component.
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A variety of career and technical programs are offered by JWCC. Responding to
needs throughout the College' s district, programs have been established in agriculture,
health occupations, technology occupations, and service occupations. All programs are
reviewed every five years. Less than thirty percent of students enroll in a career-based
program, and a concern of the College is the relatively low completion rate. In some
cases students gain skills sufficient enough to be employed prior to completion, or are
enrolled for upgrading job skills and have no intention to graduate. The Collegeis
evaluating the efficacy of continuing to offer low enrolled programs.

The associate in applied science degree prepares the student for entry into a
chosen trade or profession with appropriate technical courses; the degree is balanced with
general education requirements. Revised general education standards were recommended
by the faculty and have been adopted by the Board of Trustees.

Certificate options in many career and technical programs are offered by the
College, enabling students to complete study and enter employment in short periods of
time from a few weeks training to one year. Such programs concentrate on technical or
professiona skills. More effort will be needed to fulfill this need and interest,
particularly from the business community. Such programs should be working on
devel oping competency-based curricula.

Adult education and literacy education are offered by the College. Adult basic
education and GED courses are offered in an open-entry format; however, most students
are seeking the GED and are preparing for the exams. Other students are learning
English through the English as A Second Language program. The literacy program
offers students the opportunity to learn to read or improve reading skills. Most
instruction is conducted one-to-one with the help of alarge corps of volunteers. Threats
to the programs come from reduced state funding, especialy the elimination of funding
for Specia Populationsin FY03. The ability of the College to offer such programsis
dependent upon federal and state funding.

Developmental education at WWCC is coordinated by the Office of Instruction and
works closely with the Support Services Office. All new students are screened for their
academic skill level, and advised and placed into appropriate courses. The Collegeis
planning on improving the placement process after concerns were raised by faculty
members regarding the inadequate preparation of students for their courses. Leadership
in developmental education has been unsteady, but the College is addressing this issue
currently through the Developmental Education Coalition.

In addition to its credit and degree programs, the College offers non-credit
education and training opportunities. Community education programs provide arich
variety of self-improvement courses, professional development courses, and cultural
enhancement options. The Business and Industry Office works with area businessesto
meet training needs of employers by upgrading employees’ skills.
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Training programs for business and industry offered by the College are
coordinated through the Center for Workforce Development and the management team
representing al areas of the College. A major function of the Center isto inform the
multiple offices offering training of respective activities in order to avoid duplication,
coordinate work, and to share resources.

Assessment

Considerable effort and work has been completed over the past severa yearsin
designing and implementing an assessment of student learning. 1n 1991 a plan was
developed for outcomes assessment, and execution of several goals has been
accomplished. With changeovers in administration in both Instruction and the
President’ s Office, the assessment initiative slowed and has had to be revitalized. An
Institutional Effectiveness Committeeisin place to direct the assessment activities, and
to design ways information can be used to improve instruction. The Office of
Institutional Research and Planning has the responsibility to direct assessment, and the
College is moving forward in this regard as it recognizes its importance to quality
education.

Unfortunately, the College has not yet achieved maturity with regard to
assessment. The culture of the College has not absorbed assessment fully as part of
normal operations. Nevertheless, a number of departments assess student achievement,
most use performance-based syllabi, and the faculty recognizes its importance.
Furthermore, the College engages in significant assessment activities regarding
compliance with state agencies, which require annual reports. With the finalization and
implementation of the assessment plan coupled with more orientation for faculty,
assessment will become a routine feature of college operations through documentation
and formalized procedures.

External Relations

Throughout its existence John Wood Community College has taken advantage of
existing facilities and services throughout its district. Even now with its own campus, the
College continues to enjoy relationships with other entities as it provides services and
programs to its students.

Cooperative agreements exist with other colleges to increase the variety of
curricula offerings to WCC students. Either through the Internet or interactive
television, the College expands courses available to students. Many programs use shared
or rented buildings with business establishments throughout the district to carry out their
responsibilities. Cooperation between the University of 1llinois and IWCC enables the
College to offer enhanced agricultural education options. Inter-district cooperative
agreements between community colleges are forged to allow district studentsto enroll in
programs not offered by JWCC. Student athletics use local parks or schools for practice
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and games. The sharing and cooperation between JWCC and other entities makes the
College truly acommunity resource.

Policies and Procedur es/| nstitutional I ntegrity

There is a degp commitment to civil rights and equality for employees and
students at the College. Appropriate policies are in place, and practices adhere to them.
Hiring practices reflect the commitment to civil rights at JWCC. The Human Resources
Office makes a sincere effort to notify minority groups of employment opportunities, but
has had minimal response or success. While the College has attempted to diversify its
student body and work force, the presence of minority peopleislimited. A Diversity
Committee is studying ways to enhance the mixture of people at WCC. Promotions are
open to all employees with no discrimination being permitted.

Employees and students have a formal grievance procedure to address serious
concerns if they can not be addressed informally.

All publications of the College accurately represent the services and programs
offered by WWCC. Every effort istaken to assure affirmative action rules are followed,
and a non-discrimination statement has been developed for inclusion in publications.
Publications should include the core values of the College, its mission statement, and
compliance with the Americans with Disabilities Act.

The College Web site is attractive and useful, but often lags behind in current

information. Staff need to take responsibility for updating their respective areas to ensure
current information is reflected on the Web page.

Recommendations

The Self Study for John Wood Community College has identified many positive
features and practices of the College, yet has raised areas of concern that need to be
addressed. Both the strengths and concerns identified by the Study lead to
recommendations for improvement of the College and can be used to help with the long
range planning as the College progresses in updating its Strategic Plan. In this
concluding chaepter some features of the Self Study have been summarized as a means to
guiding the development of the Strategic Plan. Following are several recommendations
based on this study for the College to pursue as it continues it journey toward excellence:

1. The College’s mission statement should be updated to reflect a commitment to
student learning.

2. Educational seminars for all employees on how the College’s governance

structure is organized and how to effectively use the structure should be
conducted.
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10.

11.

12.

13.

14.

15.

16.

Educational seminars for all employees on appropriate committee procedures
and on the role of the chair of a committee should be conducted.

The College should consider streamlining and/or eliminating committees within
the governance structure in order to centralize decision-making and to offer
more frequent and consistent feedback to individuals involved in committee
work.

Workshops on cooperation in the workplace should be held.

The President’s Office should implement a college-wide policy and procedure
manual and a college-wide contract manual to be kept in a central location and
updated as needed.

College administration should communicate to employees any and all changes to
Board policy in a consistent and timely manner.

Regular reviews of the classification and compensation system for employees
should be conducted.

Efforts to enhance diversity at the College should continue and a concerted
thrust to attract qualified minority employees should be done.

Management of associate faculty work loads and assignments must be regularly
monitored to maintain equity and fairness to employees and to the College.

Recruitment of associate faculty must be intensified.

The College should seek ways to incorporate associate faculty into the structure
of the instructional network.

Each fiscal year, a five-year financial plan that predicts revenues and
expenditures should be compiled.

The College must remain diligent in maintaining its solvency and prepare for
revenue reductions and/or cuts.

The College should consider ways to expand its various student services to
students off the site of the primary campus.

Prevention of problems with meeting graduation standards should be considered
by the College by tracking students who are enrolled in career and technical
degree and certificate programs to ensure students are following the
recommended course sequence for that degree or certificate program, or for
students intending to transfer are taking appropriate courses and meeting the
IAI criteria.
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17.

18.

19.

20.

21,

22,

23.

24,

25.

26.

217,

28.

29.

30.

31.

The College should consider ways to encourage and/or reward faculty and staff
to sponsor student clubs, organizations, and activities.

The College should review ways it will be able to maintain its high quality
technology uses and applications for administration and instruction.

Each career and technical degree and certificate program should conduct a bi-
annual program review to include evaluating the effectiveness of the program in
meeting students’ needs, marketing strategies, enroliment and retention, the
validity of having such a program, and the need for faculty and budget.

Consideration of why career and technical programs have a low completion rate
should be conducted.

Directors/department chairs of each career and technical degree and certificate
program should maintain and/or establish effective working relationships with
businesses in the district that directly support the objectives of the career or
certificate program or businesses in the district that will employ graduates of the
career or certificate program.

The College should consider increasing its short term training programs and
activities throughout the district.

An increased emphasis should be placed on the efforts of the Developmental
Education Coalition.

Instructional Services should provide rigorous, customary and formal strategies
to assess a student’s success in developmental education programs.

The College should increase its efforts on assessment of academic achievement
through the Institutional Effectiveness Committee.

The Office of Institutional Research should collect and compile statistics
regarding the success of students transferring to four-year institutions.

Instructional Services should conduct a review of all transfer programs in order
to expand the number of course offerings to fulfill transfer of general education
COUrSES.

College administration should conduct an extensive review of all publications to
ensure that the College’s mission statement and core values are included.

Human Resources should ensure that all employment related material is
published with the requirements of the Americans with Disabilities Act.

Public Relations should ensure that all publications have a print date included.

The College Web site should be updated frequently.
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Chapter 16
THIRD PARTY COMMENT

REQUEST FOR CONTINUED ACCREDITATION

Third Party Comment

The Director of Public Relations was given the responsibility of coordinating the
requests for third party comment. To inform the public of the reaccreditation process at
JWCC, anews release was written and sent to every newspaper and television and radio
station in the district. An advertisement was written and designed for the two newspapers
having the largest circulation in the district. All the newspaper adsand articles were
printed the first full week in October 2002.

The JWWCC President drafted a letter to approximately twenty community |eaders
across the district. The letter included information about the self-study process being
undertaken and requested that comments about John Wood Community College be sent
to the Higher Learning Commission of the North Central Association.

All materials concerning third party comment are available in the Self-Study
Resource Room.

Federal Compliance

Credits, Program Length, and Tuition

The College’ s measure of learning experience is the semester credit hour. All
credit courses are consistent with this measure. Each credit hour meets a minimum of
800 minutes of classroom and/or laboratory instruction.

The credit hours required for each program ranges from 64 to 66 semester hours.
A survey of college catalogs shows that the length of the programs at WCC is consistent
with other community colleges in the state of Illinois.

John Wood Community College’s tuition policy is applied consistently for all
programs offered by the College. There is no program-specific tuition. Tuition is applied
on the credit hours of enrollment. Tuition and fees are established by the Board of
Trustees during the spring of each calendar year and are publicly stated in each
semester’ s schedule.
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Institutional Compliance with the Higher Education Reauthorization Act
Since 1990, the College’s cohort default rates range from a high of 20.4 percent in
1991 to alow of 6.4 percent in 1999. For FY 98, FY 99, and FY 00, the mean default rate
for al community colleges in the nation is reported to be 9.56 percent. Table 16-1 shows
the default rate each year since 1991.
Table 16-1

Cohort Default Rates by Year

YEAR RATE
2000 8
1999 6.4
1998 8.3
1997 115
1996 7.6
1995 13.6
1994 7.6
1993 10.7
1992 6.7
1991 204
1990 17.5

College Advertising and Recruitment Materials

The institutional accrediting body of John Wood Community Collegeis
mentioned in the College catalog and studert handbook. For ease of contact, the address
and phone number of The Higher Learning Commission is given in the catalog and
student handbook.

John Wood Community College is recognized by the Illinois Community College
Board and the Illinois Board of Higher Education. All programs offered at WWCC have
been approved by both Boards
Professional Accreditation

The College holds accreditation with only one accrediting agency: The Higher

Learning Commission and a member of the North Central Association of Colleges and
Schools.
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Request for Continued Accreditation

The process of conducting the self study of the College as an institution and
writing the self study report has given the College faculty and staff atime and reason to
reflect inward. While many, real changes have occurred within the College, the self
study has shown that John Wood Community College has adapted to the changes and
progressed positively toward meeting the needs of the community and, more specifically,
of the students. While the College is stable and well equipped to meet the challenges of
the future, the guiding philosophy of future endeavorsisto be alearning college, with the
focus on the students and their learning accomplishments.

Having demonstrated that the College has satisfied the five Criteria for
Accreditation and the 24 General Institutional Requirements as established by the Higher
Learning Commission of the North Central Association of Colleges and Schools, John
Wood Community College hereby requests continued accreditation for ten years at the
associate' s degree-granting level in arts, sciences, and career and technical curricula. The
College requests no change from its current Statement of Affiliation status, most recently
amended November 19, 1999.
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John Wood Community College Organizational Chart
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John Wood Community College Governance Structure
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Finance and Business Services
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Community Services
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Instructional Services
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Instructional Services
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Student Services
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TheHigher Learning Commission of the

North Central Association of Colleges and Schools
30 North LaSalle Street, Suite 2400, Chicago, IL 60602-2504
(800) 621-7400; (312) 263-0456; Fax: (312) 263-7462

Basic Institutional Data Form A
ENROLLMENT TRENDS

DEFINITIONS

I. Undergraduate. This classification includes students enrolled in:

Bachelor's degree programs.

Associate degree programs.

Programs leading to one-, two- or three-year certificates or diplomas.

Clearly numbered undergraduate courses taken without a specific credential asthe goal.

o0Ow >

Graduate. Thisclassification includes those students who have attained bachelor's degrees or first professional degrees
(in dentistry, law, medicine, theology, or veterinary medicine, etc.) and are enrolled in amaster's, specialist, or doctoral
degree program.

Professional. This classification includes students who have enrolled in a professional school or program which
requires at least two or more academic years of previous college work for entrance and which requires atotal of at least
six academic years of college work for a degree; for example, students enrolled for a professional degree in one of the
following fields. Dentistry (D.D.S.), Law (LL.B. or J.D.), Medicine (M.D.), Theology (M.Div.), Veterinary Medicine
(D.V.M.) Chiropody or Podiatry (D.S.C. or D.P.), Chiropractic (D.C.), Optometry (O.D.) or Osteopathy (D.O.). All
studentsin programs that require only four or five academic years of work (i.e., only four or five years beyond high
school) for completion of the requirements for the degree should be reported as undergraduate. All studentsenrolledin
work leading to amaster's degree are to be reported as graduate even though the master's degree is required in some
fields, such as Library Science and Social Work, for employment at the professional level.

Full-Time. Usethe measure the institution commonly uses to define full time student count. Provide that formulaon
the top of the page.

Part-Time. Use the measure the institution commonly uses to define part time student count. Provide that formulaon
the top of the page.

IF THE INSTITUTION DOES NOT DISTINGUISH BETWEEN FULL-TIME AND PART -TIME STUDENTS, USE
PAGE 4 INSTEAD OF PART 3 FOR REPORTING OF FULL-TIME EQUIVALENT STUDENT COUNT. PROVIDE
THE FORMULA USED TO DETERMINE THAT COUNT.

VI,

Other. Studentswho cannot be classified by level, including students enrolled in courses that do not |ead to degrees.

Prepare separate reports for each campus. Please add Edition 7; October 2001
attachments and additional sheets wherever necessary.
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TheHigher Learning Commission of the

North Central Association of Colleges and Schools
30 North LaSalle Street, Suite 2400, Chicago, IL 60602-2504
621-7400; (312) 263-0456; Fax: (312) 263-7462

Basic Institutional Data Form A
PART 1- FULL-TIME ENROLLMENT (HEADCOUNT)
Opening Fall Enrollment for Current Academic Year and Previous Two Years

Name of institution/campus reported: John Wood Community College

Two YearsPrior OneYear Prior Current Year
UNDERGRADUATE 1999-2000 2000-2001 2001-2002
Freshman - Occupationally oriented 309 242 287
(Definition 1-A&B)
Freshman - Occupationally oriented 33 20 54
(Definition |-C)
Freshman - Undeclared 118 112 79
(Definition 1-D)
Sophomor e - Degree oriented 518 508 457
(Definition1-A & B)
Sophomore - Occupationally oriented |47 49 65
(Definition 1-C)
Sophomor e - Undeclared 23 25 38
(Definition 1-D)
Junior NA NA NA
Senior NA NA NA
TOTAL UNDERGRADUATE
GRADUATE
Master's
Specialist
Doctoral
TOTAL GRADUATE NA NA NA
PROFESSIONAL (by degree)
TOTAL PROFESSIONAL NA NA NA
TOTAL ALL LEVELS 1062 976 998
OTHER 14 20 18
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The Higher Learning Commission of the

North Central Association of Colleges and Schools

30 North LaSalle Street, Suite 2400, Chicago, IL 60602-2504
621-7400; (312) 263-0456; Fax: (312) 263-7462

Basic Institutional Data Form A
PART 2 - PART-TIME ENROLLMENT (HEADCOUNT)
Opening Fall Enrollment for Current Academic Year and Previous Two Years

Name of institution/campus reported: John Wood Community College

Two YearsPrior One Year Prior Current Year
UNDERGRADUATE 1999-2000 2000-2001 2001-2002
Freshman - Occupationally oriented 278 91 107
(Definition 1-A&B)
Freshman - Occupationally oriented 36 41 82
(Definition |-C)
Freshman - Undeclared 18 23 17
(Definition 1-D)
Sophomor e - Degree oriented 678 482 469
(Definition I-A & B)
Sophomore - Occupationally oriented | 182 213 162
(Definition |-C)
Sophomore - Undeclared 13 15 9
(Definition 1-D)
Junior NA NA NA
Senior NA NA NA
TOTAL UNDERGRADUATE
GRADUATE
Master's
Specialist
Doctoral
TOTAL GRADUATE NA NA NA
PROFESSIONAL (by degree)
TOTAL PROFESSIONAL NA NA NA
TOTAL ALL LEVELS 1247 1191 1113
OTHER 42 326 267
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Basic Institutional Data Form A
PART 3- FULL-TIME EQUIVALENT ENROLLMENT
Opening Fall FTE Enrollment for Current Academic Year and Previous Two Years

Name of institution/campus reported: John Wood Community College

Two YearsPrior One Year Prior Current Year
1999 - 2000 2000 - 2001 2001 - 2002
UNDERGRADUATE - (see definitions |1365 1303 1319
|.A thru D)
GRADUATE - (see definition I1) NA NA NA
PROFESSIONAL - (seedefinition I11) NA NA NA
UNCLASSIFIED - (see definition V1)
TOTAL 2309 2167 2111

Basic I nstitutional Data Form A

PART 4 - OTHER SIGNIFICANT INSTITUTIONAL ENROLLMENTS

(e.g., nortcredit, summer session, other)

Most Recent Sessions and Previous Two Years

I dentify types of enrollment reported:

Two YearsPrior

OneYear Prior

Current Year

AND DEVELOPMENTAL
ENROLLMENTS (FTE)

1999 - 2000 2000 - 2001 2001 - 2000
TOTAL UNDERGRADUATE NA NA NA
TOTAL GRADUATE NA NA NA
TOTAL PROFESSIONAL NA NA NA
TOTAL NON-CREDIT CONTINUING [4559* 4122* 3903*
EDUCATION ENROLLMENTS
(headcount)
TOTAL NON-CREDIT REMEDIAL 164 143 140

TOTAL OTHER

TOTAL

* Non-credit enrollment for courses which give CEUs & some do not give CEUs
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Basic Institutional Data Form B
PART 1- STUDENT ADMISSIONS
Opening Fall Enrollment for Current Academic Year and Previous Two Years

Name of institution/campus reported: John Wood Community College

Provide as much of the following information asis available about applicants for admission in the current and previous two
academic years. If exact figures cannot be supplied, careful estimates may be given. Students enrolled in a previous year
should not be included as applicants in a subsequent year.

Open Admissions Institution? Yes Ne
Two YearsPrior [OneYear Prior Current Year
FRESHMAN 1999 - 2000 2000 - 2001 2001 - 2002
Number of applicants with complete credentials for 1262* 1210* 1018*
admission to the freshman class
Number of applicants accepted 1262* 1210* 1018*
Number of freshman applicants actually enrolled 1341 1203 1233
TRANSFER
Number of applicants with complete credentials for 130 145 141
admission with advanced standing (transfer)
Number of advanced-standing undergraduate applicants [ 130 145 141
accepted
Number of advanced-standing undergraduate applicants | 121 112 117
actually enrolled
MASTER'S
Number of applicants with complete credentials for NA NA NA
admission to master's programs
Number of applicants accepted for master's programs NA NA NA
Number of applicants actually enrolled in master's NA NA NA
programs
SPECIALIST NA NA NA
Number of applicants with complete credentials for NA NA NA
admission to specialist programs
Number of applicants accepted for specialist programs |NA NA NA
Number of applicants actually enrolled in specialist NA NA NA
programs

Prepare separate reports for each campus. Please add attachments and additional sheets whenever necessary.

*Number of applicantsincludes al classes or types of admission except transfer students. Data was extracted from Banner and represents al applications

for the given fal semesters
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Basic | nstitutional Data Form B - Part 1 Continued

Name of institution/campus reported: John Wood Community College

Two Years Prior

OneYear Prior

Current Year

DOCTORAL

1999 - 2000

2000 - 2001

2001 - 2002

Number of applicants with complete credentials
for admission to doctoral programs

NA

NA

NA

Number of applicants accepted for doctoral

programs

NA

NA

NA

Number of applicants actually enrolled in

doctora programs

NA

NA

NA

Two YearsPrior

OneYear Prior

Current Year

PROFESSIONAL

Report by degrees

19 -

19 -

19 -

Number of

NA

NA

NA

applicants with

complete credentials

for admission to

professional

programs

Number of

NA

NA

NA

applicants

accepted for

professional

programs

Number of

NA

NA

NA

applicants

actually enrolled

in professional

programs

Prepare separate reports for each campus. Please add attachments and additional sheets wherever necessary.
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Basic Institutional Data Form B
Part 2 - ABILITY MEASURES OF FRESHMAN

Name of institution/campus reported: John Wood Community College

Specify quarter/semester reported: Fall 2001

Are scores used or routinely collected? Yes Ne
A. Classranking of entering freshman B. SAT scoresfor entering Verbal Math
freshman
Percent in top 10% of high school class |4 Class average SAT score NA NA
Percent in top 25% of high school class |18 Percent scoring above 500
Percent in top 50% of high school class |47 Percent scoring above 600
Percent in top 75% of high school class |81 Percent scoring above 700
C. Mean ACT scoresfor D. Other testsused for
entering freshman admission or placement
Composite 19.8 Test name NA
Mathematics 19.3 Mean or Composite
English 19.3 Range
Natural Sciences 20.2
Socia Studies 20.2

Basic Institutional Data Form B
Part 3- ABILITY MEASURES OF ENTERING GRADUATE STUDENTS
(Report for last full academic year)

E Graduate Record Examination Range High Low NA

(for total Graduate School excluding professional schools)

F Miller Analogies Test Range High Low NA

(for total Graduate School excluding professional schools)

G On aseparate shest, indicate other test data used for admission to professional programs.

Prepare separate reports for each campus. Please add attachments and additional sheetswherever necessary.

- 285 -



TheHigher Learning Commission of the
North Central Association of Colleges and Schools

30 North LaSalle Street, Suite 2400, Chicago, IL 60602-2504
621-7400; (312) 263-0456; Fax: (312) 263-7462

Basic Institutional Data Form B

Part 4 - UNDERGRADUATE STUDENT FINANCIAL AID
(Report for last full fiscal year)

Name of institution/campus reported: John Wood Community College

SOURCE OF| FUNDING TOTAL $ AMOUNT NO. OF STUDENTS
AIDED
FEDERAL Grants and Scholarships 1,559,524 1,431
Loans -0- -0-
Employment 51,505 64
STATE Grants and Scholarships 919,002 1,138
Loans 607,905 419
INSTITUTIONAL Grants and Scholarships 241,214 339
Loans -0- -0-
Employment 20,487 26
FROM OTHER Grants and Scholarships 129,160 142
SOURCES
Loans 122,472 105
Unduplicated number of undergraduate studentsaided 1,903
Number of studentsreceiving institutional athletic assistance 68
Percentage of institutional aid for athletic assistance 3.6%

Part 5 - GRADUATE AND PROFESSIONAL STUDENT FINANCIAL AID
(Report for last full fiscal year)

SOURCE OF| FUNDING TOTAL $ AMOUNT NO. OF STUDENTS
AIDED

FEDERAL Grants and Scholarships NA NA

Loans

Employment
STATE Grants and Scholarships

Loans NA NA
INSTITUTIONAL Grants and Scholarships

Loans NA NA

Employment
FROM OTHER Grants and Scholarships NA NA
SOURCES

Loans NA NA
Unduplicated number of undergraduate students aided | NA

Prepare separate reports for each campus. Please add attachments and additional sheetswherever necessary.
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Basic Institutional Data Form C
Part 1- FULL-TIME INSTRUCTIONAL STAFF AND FACULTY INFORMATION

Name of institution/camp us reported: John Wood Community College
Specify quarter/semester reported: Fall, 2001
Include only personnel with professional status who are primarily assigned toresident instruction and departmental or

organized research. Exclude all nonprofessional personnel and those professional personnel whose primary function is not
residential instruction, departmental research or organized research.

Distribution Distribution by Race Distribution by Age Range
by Sex
Male | Female | White | Black | Hispa | Asan | Native [Other [ 20-35 | 3550 50-65 65-over
nic Am.
Professor 20 29 44 1 1 3 |3 33 13 0

Associate Professor
Assistant Professor
Instructor

Teaching Assistants & other
teaching personnel
Research staff & Research
Assistants

Undesignated rank

Number of instructional
staff added for current
academic year

Number of instructional
staff employed in previous
academic year, but not
reemployed for current
academic year

Prepare separate report for each campus. Please add attachments and additional sheets wherever necessary.
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Basic Institutional Data Form C
Part 1 continued- FULL-TIME INSTRUCTIONAL STAFF AND FACULTY INFORMATION

Name of institution/campus reported: John Wood Community College
Specify quarter/semester reported: Fall, 2001
Include only personnel with professional status who are primarily assigned toresident instruction and departmental or organized

research. Exclude all nonprofessional personnel and those professional personnel whose primary function is not residential
instruction, departmental research or organized research.

HIGHEST DEGREE EARNED

Diploma, Associate | Bachelor's | Master's | Specialist | Doctoral

Certificate, or
None Professional

Professor 1 10 37 1

Associate Professor

Assistant Professor

Instructor

Teaching Assists. & other
teaching peers

Research staff & Research
Assists.

Undesignated rank

Number of instructional staff
added for current academic year

Number of instructional staff
employed in previous academic
year, but not reemployed for
current academic year

Part 2 - SALARIESOF FULL-TIME INSTRUCTIONAL STAFF AND FACULTY

MEAN RANGE
High L ow

Professor 36,083 48,341 29,137

Associate Professor

Assistant Professor

Instructor

Teaching Assists. & other teaching peers.

Research staff and Research Assistants

Undesignated rank
Prepare separate reports for each campus. Please add attachments and additional sheets wherever necessary.
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Basic Institutional Data Form C
Part 3- PART-TIME INSTRUCTIONAL STAFF AND FACULTY INFORMATION

Name of institution/campus reported: John Wood Community College
Specify quarter/semester reported: Fall, 2001
Include only personnel with professional status who are primarily assigned toresident instruction and departmental or

organized research. Excludeall nonprofessional personnel and those professional personnel whose primary function is not
residential instruction, departmental research or organized research.

Distribution Distribution by Race Distribution by Age Range
by Sex
Male | Female | White | Black | Hispa | Asan | Native [Other [ 20-35 | 3550 50-65 65-over
nic Am.
Professor 62 74 127 |2 1 6 22 |49 55 10

Associate Professor
Assistant Professor
Instructor

Teaching Assistants & other
teaching personnel
Research staff & Research
Assistants

Undesignated rank

Number of instructional
staff added for current
academic year

Number of instructional
staff employed in previous
academic year, but not
reemployed for current
academic year

Prepare separate report for each campus. Please add attachments and additional sheets wherever necessary.
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The Higher Learning Commission of the
North Central Association of Colleges and Schools

30 North LaSalle Street, Suite 2400, Chicago, IL 60602-2504
621-7400; (312) 263-0456; Fax: (312) 263-7462

Basic Institutional Data Form C

Name of institution/campus reported: John Wood Community College

Specify quarter/semester reported: Fall, 2001

Include only personnel with professional status who are primarily assigned toresident instruction and departmental or organized
research. Exclude all nonprofessional personnel and those professional personnel whose primary function is not residential

instruction, departmental research or organized research.

HIGHEST DEGREE EARNED

Diploma, Associate | Bachelor's | Master's | Specialist | Doctoral
Certificate, or
None
Professor
Associate Professor 21 3 37 67 3 5

Assistant Professor

Instructor

Teaching Assists. & other
teaching peers

Research staff & Research
Assists.

Undesignated rank

Number of instructional staff
added for current academic year

Number of instructional staff
employed in previous academic
year, but not reemployed for
current academic year

Part 2 - SALARIES OF PART-TIME INSTRUCTIONAL STAFF AND FACULTY

MEAN

RANGE

High

L ow

Professor

Associate Professor

$350/credit hour

$450/cr. hr.

$275/cr. hr.

Assistant Professor

Instructor

Teaching Assists. & other teaching pers.

Research staff and Research Assistants

Undesignated rank

Prepare separate reports for each campus. Please add attachments and additional sheets wherever necessary.
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Basic Institutional Data Form D

LIBRARY/LEARNING RESOURCE CENTER

Report for current year and previous two years - Estimate if necessary (identify estimates)

Name of institution/site reported: John WWood Community College

Do you have specialized libraries not included in thisdata. ¥es
libraries or collections on a separate page.

No

If you do, please identify these specialized

Two YearsPrior [OneYear Prior [Current Year
CY 2000 CY 2001 CY 2002
A. USE AND SERVICE
Total use of the collection (number of books or other materials 5500* 5780 5633
circulated annually)
Total circulation to students 3300* 3334 4085
Per capita student use (circulation to .749 776 **
students divided by the number of enrolled students)
Total circulation to faculty 1172* 1554 790
Per capitafaculty use (circulation to faculty divided by number of  [Q.76* 12.95* 6.58*
FTE faculty)
Total circulation to Community Users FY 2000 FY 2001 FY 2002
Number of items borrowed from other libraries viainterlibrary loan | 317 394 356
Number of items lent to other libraries viainterlibrary loan 122 91 104
Hours open per week 55.5 58.5 63.5
On-line electronic database searches (usually mediated by library N/A N/A N/A
staff
Tota% Library staff presentations to groups/classes N/A N/A N/A
Tours and one-time presentations N/A N/A N/A
Hands-on instruction for using electronic databases N/A N/A N/A
Hands-on instruction for Internet searching N/A N/A N/A
Semester-length bibliographical instruction 0 0 0
B.COLLECTIONS CY 2000 CY 2001 CY 2002
Total number of different titlesin collection 7803 10,766 11,388
Books and other printed materials 10,689 10,766 11,388
Print serials/periodicals 150 150 159
Electronic serials/periodicals 4263* 4263* 4263*
Other electronic materials (except serial s/periodicals) 4 4 5
Microforms 0 0 0

Prepare separate reports for each campus. Please add attachments and additional sheets wherever necessary.

*Edimate
**Data not available
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Basic Institutional Data Form D

LIBRARY/LEARNING RESOURCE CENTER (continued)

Name of institution/site reported: John WWood Community College

Two YearsPrior |OneYear Prior |Current Year
CY 2000 CY 2001 CY 2002
|B. COLLECTIONS (Continued)
Non-print materials (e.g. films, tapes, CDSs) 2326 2319 3025
Government documents not reported el sewhere 0 0 0
Computer software 0 0 0
Number of subscribed/purchased electronic on-line databases 4 4 5
Number of CD-ROM databases available for searches by students | Q 0 0
Number of subscriptionsto scholarly journals N/A N/A N/A
C. STAFF (1 FTE Staff = 35-40 hours per week) FY 2000 FY 2001 FY 2002
Number of FTE professional staff 1 1 1
Number of FTE non-professional staff 25 25 2.5
Number of FTE student staff 15 2.5 15
Number of other FTE staff (please explain on attached sheet) N/A N/A N/A
D. FACILITIES
Seating ratio (number of seats divided by student headcount 004 .004 .039
enrollment)
Number of publicly accessible computers 8 12 40
Estimated linear shelving space remaining for expansion 0 0 14,184
Estimated linear feet of materials stored off-site N/A N/A N/A
E. EXPENDITURES FY 2000 FY 2001 FY 2002
For staff (exclude fringe benefits):
Total professional staff salaries 34,922 36,319 39,422
Total non-professional staff salaries 37,044 40,607 43,731
Total student staff salaries 1,236 4,120 4,800
For collection FY 2000 FY 2001 FY 2002
Books/other printed materials 21,400 27,333 23,100
Print serials/periodicals 23,202 27,256 29,303
Microfilms N/A N/A N/A
Non-print materials (e.g., films, tapes, CDs) N/A 9313.65 8000
Government documents not reported el sewhere N/A N/A N/A
Computer software 3000 1500 1500

Prepare separate reports for each campus. Please add attachments and additional sheets wherever necessary.
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Basic I nstitutional Data Form D

LIBRARY/LEARNING RESOURCE CENTER (continued)

Name of institution/site reported: John WWood Community College

Two YearsPrior |OneYear Prior |Current Year
FY 2000 FY 2001 FY 2002
E. EXPENDITURES (Continued)
Access and other services N/A N/A N/A
Interlibrary loan 0 0 0
On-line database searches N/A N/A N/A
Network membership N/A N/A N/A
Binding, preservation, and restoration 0 0 0
Production of materials (on- or off-site) N/A N/A N/A
Other equipment and furniture purchase/replacement
Other operating expenses (excluding capital outlay)
Total library expenses
F.OTHER YES NO
Output measures
Doesthelibrary attempt to measure/record patron visitsto the library? X
Doesthelibrary attempt to measure/record reference questions answered? X
Doesthelibrary attempt to measure/record user satisfaction? X
Doesthe library attempt to measure/record in-library use of other resources? X
Agreements and policies:
Arethere formal, written agreementsto share library resources with other institutions? | X
Arethereformal, written consortorial agreements for statewide or regional use of X
library materials?
Arethereformal, written agreements allowing the institution’ s students to use other X
ingtitutions' libraries?

Prepare separate reports for each campus. Please add attachments and additional sheetswherever necessary.
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Basic Institutional Data Form E
INSTITUTIONAL COMPUTING RESOURCES
Report for Current Academic Y ear

Name of institution/site reported: John Wood Community College

WorldWideWeb (WWW) URL address: www.jwcc.edu

H ORGANIZATION, PLANNING, AND POLICIES YES
(Please attach an organizational chart. Include names)
Designated administrator(s) for institutional computing? X
Designated administrator(s) for Administrative computing? X
Designated administrator(s) for Academic computing? X
Centralized computing services? X
Formal, written, and approved technology plan? X
Technology plan linked to institutional mission and purposes? X
Computing resources included in institutional strategic plan? X
Policies on the purchase, replacement, and repair of hardware? X
Policies on the purchase and updating of software? X
Institutional computing responsible/ethical use policy? X
Institutional policiesthat include institutional computer issues? X
Institutional policies that include administrative computing issues? X
Institutional policies that include academic computing issues? X
B. FACILITIES
Institutional network backbone? X
Computer labs networked? X
Classrooms functionally networked? X
Multi-media computersin labs? X
Administrative offices networked? X
Academic offices networked? X
Residence halls wired? NA
Number of non-networked computer labs 0 Total number of stations 0
Number of networked labs 17 Total number of stations 330
Type of access?
Wired through network Wired Ports Remote dial-up access
800 client 30 servers 2500 2
Personal computers Internet Slip/ppp connection to WWW
800 800 0

Prepare separate reports for each campus. Please add attachments and additional sheets wherever necessary.
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Basic I nstitutional Data Form E - Continued

|  FUNCTIONS: ADMINISTRATIVE (Place checks where appropriate)

Access Available To

Via

Students | Faculty | Staff | Administrators | Public

Direct Access | Remote Access

Modem WWW

College Activity Calendar X X

College Catalog X

X
X X
Class Schedule X

X X

X X[ X[ X
X X[ X[ X

Financial Aid

On-line registration

Student Academic Record | X

x

x
XX XX X[ X

E-mail: Intra-institution? Yes Ne I nter-institution?

B
&

D. FUNCTIONS: ACADEMIC

YES

NO

Computersin al full-time faculty offices?

Computersin full-time faculty offices networked?

All part-time faculty have access to computers?

All divisional/departmental offices networked?

XXX |[X

All students required to have computers?

Internet access available from all faculty offices?

Library access available from all faculty offices?

If YES, is access available to the institutions library(ies)?

If YES, is access available to the state-wide or region-wide library system?

If YES, is access available to other libraries?

Library access available from all classrooms?

Computersintegrated into instruction?

Off-campus access?

If YES, is off-campus access avail able by the institutional network?

If YES, is off-campus access available by the academic network?

If YES, is off-campus access available by the Internet?

X XXX X X X XXX XXX

If NO, plans to provide off-campus access within three years?

Courses on Internet?

Interactive coursesin real-time (i.e., 2-way video and voice?)

X[ X

E-mail: Intra-institution? Yes No Inter-institution?

Prepare separate reports for each campus. Please add attachments and additional sheetswherever necessary.
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Basic I nstitutional Data Form E - Continued

J SUPPORT and TRAINING
Number of FTE technical staff? 4 per 800 Number of programmers? 1

Number of FTE training staff? 1 only Integrated with Human Resources unit (Y/N)
Name and Title of designated educational specialist? Software Specialist

K FINANCESBUDGET for COMPUTING (Current Fiscal Year)
Total Annual Academic Outlay, Operating Funds: $111,740.13
Total Annual Administrative Outlay, Operating Funds. $503,491.81
Capital funds available: Academic $650.34
Capital funds available: Administrative $44,669.94
Amount of grants/restricted purpose funds available: $243,721

Technology fee assessed? (%/N)  (being considered)
If YES, amount per academic year?

G. EVALUATION YES

NO

Formal system of evaluation by students of academic computing? X

Formal system of evaluation by students of administrative computing? X

Formal system of evaluation by faculty of academic computing? X

Formal system of evaluation by faculty of administrative computing? X

Systems of evaluation linked to plan to evaluate overall institutional effectiveness? X

Results of evaluation linked to institutional planning and budgeting processes? X

Prepare separate reports for each campus. Please add attachments and additional sheetswherever necessary.
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Basic Institutional Data Form F
CERTIFICATE, DIPLOMA AND DEGREE PROGRAMS
PreviousThreeYears

Name of institution/site reported: John Wood Community College

Certificates, diplomas and degrees offered by the institution; curricula or areas of concentration leading to each certificate,
diploma and/or degree; number of students graduates in the past three years. Include all fields or subjectsin which a
curriculum is offered. If degree programs were not in effect during one or more of the years, please so indicate. The report
form may be duplicated if additional space is needed.

CERTIFICATE, DIPLOMA CURRICULUM GRADUATESIN PROGRAM
OR DEGREE OR MAJOR 1998-1999 1999-2000 2000-2001

AA Associate of Arts 50 68 80
AS Associate of Science 51 64 42
AGS Associate/General Studies 3 2 0
AAS Accounting 3 4 1
AAS Agriculture Business Mgmt 6 10 9
AAS AS/400 0 0 1
AAS Nursing (ADN) 27 20 29
AAS Business’Computer Info Option |1 0 6
AAS Business Mgmt 7 9 7
AAS Bus/Marketing/Sales Option 0 1 0
AAS Computer-Aided Design (CAD) 3 2 2
AAS Early Childhood Education 10 9 11
AAS Electrical Technology 0 0 2
AAS Electronic Tech/Egr Option*

AAS Electronic Tech/RF Comm Option|4 8 6
AAS Electronics Technol ogy* 3 5 2
AAS Emergency Serv/Law Enf Option |0 1 0
AAS Emergency Serv/Fire Sci Option |2 2 6
AAS Horticulture +
AAS Information Mgmt/Bus Option 1 1 1
AAS Medical Laboratory Technician®* |0 1 0
AAS Machine Tool Technology* 0 0 1
AAS Medical Transcription* 0 1 1
AAS Office Technology 4 7 1
AAS Admin Assistant Option 0 1 2
AAS Legal Option 0 0 1
AAS Medical Option 0 3 3
AAS Physical Therapist Assistant* 0 1 0
AAS Radiologic Technology 2 2 0
AAS Restaurant Management 0 0 3
AAS Swine Management 2 2 2
Certificate Accounting 1 0 0
Certificate Beef Management 4 5 3
Certificate Agriculture Production Mgmt 0 0 0
Certificate Agriculture Supply & Service 4 0 0
Certificate AS/400 0 0 0
Certificate Business Management 1 0 0
Certificate Clerk Typist* 3 1 1
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CERTIFICATE, DIPLOMA

CURRICULUM

GRADUATESIN PROGRAM

OR DEGREE OR MAJOR 1998-1999 1999-2000 2000-2001
Certificate Compressor Technology +
Certificate Cosmetology* 4 0 0
Certificate Culinary Arts 0 0 5
Certificate Dietary Manager 1 2 1
Certificate Electrician 1 1 0
Certificate Electronics Technology* 5 0 1
Certificate Horticulture +
Certificate Industrial Electrical Maintenance |5 1 0
Certificate Information Management 0 2 0
Certificate Nurse Assistant 42 56 70
Certificate Office Technology - Secretarial* |2 0 0
Certificate Office Technology Certificate 0 1 3
Certificate Practical Nurse 40 17 20
Certificate Sales Certificate 0 0 0
Certificate Surgical Technology +
Certificate Swine Management 1 1 0
Certificate Truck Driver Training 51 33 48
Certificate Vocational Skills 1 0 0

Prepare separate reports for each campus. Please add attachments and additional sheets wherever necessary.

* | nactive/Withdrawn Program
+New Program 200001
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Basic Institutional Data Form G
INTERCOLLEGIATE ATHLETICS

Name of institution/campus reported: John Wood Community College

Intercollegiate athletic programs (as opposed to intramural and/or physical education programs) involve: a) formal
agreements (association, league) to compete with other institutions; b) student athletes identified as members of a particular
team; and c) professional staff.

Providethe name(s) of theintercollegiate athletic associations in which the institution holds member ship and the level
of membership: The National Junior College Athletic Association (NJCAA); Region 24 of the NJCAA; Collegiate
Conference of Central Illinois

FOR MOST RECENT ACADEMIC YEAR

NAME #OF STUDENTS NUMBER OF MEAN AMOUNT [ NUMBER OF NUMBER OF OPERATING BUDGET
OF PARTICIPATING IN ATHLETIC OF SCHOLARSHIP | STAFF (UseFTE) FOR
SPORT | INTERCOLLEGIATE | SCHOLARSHIPS | SCHOLARSHIP STUDENTS INTERCOLLEGIATE
ATHLETIC COMPLETING ATHLETICPROGRAMS
PROGRAMS DEGREES (list current last year)
Men Women Men | Women | Men [ Women | Men [Women | Men | Women §2001 - 2002
cdf |5 5 891 0 15 8,900
\é;'l' & 10 6 1097 1 20 12,150
g;ﬁ"e" 12 9 1663 3 25 16,700
EZﬁ‘a' 14 10 1525 5 25 116,740
Basehall | 23 21 1157 2 .25 16,900
Softball 15 12 1569 2 25 113,000

Prepare separate reports for each campus. Please add attachments and additional sheets wherever necessary.
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This is a replica of a watercolor collage created by students in a JWCC art class and displayed at the Open
House for the new campus.

Itis a composite featuring the College’s logo surrounded by12 individual impressions of aspects of the
campus. Twelve abstract color pieces of a non-derivative nature separate the campus images. All pieces were
done in a loose wetin-wet technique . The original piece measures 30 inches by 30 inches and is on display in
the JWCC Foundation Office.

Students contributing to the piece were Renee Amsler, Kayla Bank, John Griesbaum, Patsy Cornwvell,
Corey Miller, Brett Seal, Sandra Smith, Matthew Stahl, Kay Sutherland, Rachel WaddeltLangston, Michelle Weir,
and Steven Zimmerman.

Carol Nichols, Associate Faculty in Art, taught the class.
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